
 Evaluation Training and Orientation Certification Form 
 
This form certifies that I have received training on the  Evaluation Process before participating in 
the evaluation process.  In addition, I certify that I have been provided a copy of or directions for 
obtaining access to a copy of: 1) the relevant Rubric for Evaluation North Carolina Educators; 2) 
State Board of Education Policy TCP-C-004; and 3) a schedule for completing the components 
of the evaluation process.  I acknowledge that a copy of this form will be included in my 
Personnel File.     
 
_____________________  _____________________  ___________ 
Print Name     Signature    Date  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Teacher Evaluation Calendar 
(Special note pertaining to classroom teachers:  This evaluation calendar, the SBE policy, and the rubric are available 
at www.lee.k12.nc.us.   Evaluation training for teachers new to the school system will be conducted during the intake 
procedures for new teachers.) 

I.  FULL-TME, NON-TENURED TEACHERS 
IA.  Non-BT Probationary teachers, VIF teachers, and Lateral Entry teachers 

What must be done When Special Notes 
Self-Assessment completed 
by teacher 

Before 1st formal 
observation  

1)  The 1st formal observation should be conducted by an 
administrator and a pre-conference is required 

2)  Pre-conferences are not required for the 2nd, 3rd, and 4th formal 
observations which will be unannounced  

3)  All formal observations (administrator and peer) require a      
      post-conference within 10 school days of the classroom visit 
4)  All formal observations (administrator and peer) should last  
     at least 45 minutes or a complete class 
5)  Who is eligible for tenure consideration? 

Category #1 – Teacher at the end of  4th consecutive year who has 
completed all BT requirements and was issued a continuing license 
Category #2 – Teacher at the end of  4th consecutive year with a 
clear license 
Category #3 – Teacher at the end of 1st year with previous tenure 
in a NC public school system at any previous time 

Professional Development 
Plan submitted by teacher 

Before 1st formal 
observation 

4 formal Observations (1 by 
peer) 

Quarterly 

Summary Evaluation 
Conference and Rubric 
Evaluation completed 

April 30 

Teacher Summary Rating 
Form completed 

Submitted to HR 
by April 30 

Record of Teacher 
Evaluation Activities 
(Probationary) completed 

Submitted on-
line by April 30 

Any recommendations in 
favor of tenure for tenure 
eligible teachers on a 
separate memo from the 
principal 

Submitted to HR 
by April 30 

Note:  For the purpose of tenure eligibility, a year consists of 120 days of work as a full-time teacher with a clear license.  
Note:  In order to be eligible for tenure consideration, a non-BT probationary teacher must earn at least a “proficient rating” on 
all 5 standards on the “Teacher Summary Rating Form” completed during the teacher’s tenure year. 

IB.  BT1’s, BT2’s, and BT3’s 
What must be done When Special Notes 

Self-Assessment completed 
by teacher 

Before 1st formal 
observation  

1)   The 1st formal observation should be conducted by an            
      administrator and a pre-conference is required 
2)   Pre-conferences are not required for the 2nd, 3rd, and 4th   
      formal observations which will be unannounced  
3)   All formal observations (administrator and peer) require a    
      post-conference within 10 school days of the classroom visit 
4)  All formal observations (administrator and peer) should last   
     at least 45 minutes 
5)  Other mentor-related requirements, such as a mentor  
     timeline, will be communicated to the schools through the HR  
6)  In order to be eligible for the “Standard Professional 2  
     License,” a BT3 must earn at least a “proficient rating” on all 5  
     standards on the “Teacher Summary Rating Form” at the end  
     of the BT3 year 

Professional Development 
Plan submitted by teacher 

Before 1st formal 
observation 

4 formal Observations (1 by 
peer)  

Quarterly 

Summary Evaluation 
Conference and Rubric 
Evaluation completed 

April 30 

Teacher Summary Rating 
Form completed 

April 30 

Record of Teacher 
Evaluation Activities 
(Probationary) completed 

On-line 

II.  TENURED TEACHERS 
IIA.  Tenured teachers not in license expiration year  (Tenured teachers on abbreviated cycle) 

What must be done When Special Notes 
Self-Assessment completed 
by teacher 

By end of 1st 
month of school 
year 

1)   Teacher is on abbreviated evaluation cycle 
2)   Evaluation ratings required on Standards 1, 4 and 6 
3)   Informal observations are a minimum of 20 minutes each. 
4)   Teacher may request formal observation. 
5)   A teacher may be moved to the full summative evaluation       
      cycle at any time based on performance concerns 
       

Professional Development 
Plan submitted by teacher 

By end of 1st 
month of school 
year 

Two informal observations By March 23 
Summary Evaluation 
Conference & Rubric 
Evaluation completed 

May 15 

Teacher Summary Rating 
Form Completed 

May 15 

Record of Teacher 
Evaluation Activities  

On-line 

 

http://www.lee.k12.nc.us/


Teacher Evaluation Calendar 
IIB.  Tenured teachers in license expiration year (Tenured teachers on summative cycle) 

What must be done When Special Notes 
Self-Assessment completed 
by teacher 

By end of 1st 
month of school 
year 

1)  Teacher is on summative evaluation cycle 
2)  The formal observation should last at least 45 minutes and  
     must be accompanied by a pre-conference 
3)  The formal observation requires a post- 
     conference within 10 school days of the classroom visit 
4)  If a tenured teacher is moved to the summative cycle during  
     the school year, any observations conducted prior to the move  
     may be counted towards the required observations with the  
     understanding that the 1st observation once the teacher is on  
     the summative cycle must be a formal observation and  
     include a pre-conference 

Professional Development 
Plan submitted by teacher 

By end of 1st 
month of school 
year 

3 formal Observation  Quarterly 
Summary Evaluation 
Conference and Rubric 
Evaluation completed 

May 15 

Teacher Summary Rating 
Form completed 

May 15 

Record of Teacher 
Evaluation Activities  

On-line 

III.  PART-TIME AND RE-HIRED RETIRED TEACHERS 
What must be done When Special Notes 

2 informal Observations  To be completed 
1 per semester  

1) The informal observations should last at least 
    20 minutes and do not require a pre- 
    conference 
2) All informal observations require a post- 
     conference within 10 school days of the      
     classroom visit 

IV. NON-CLASSROOM EMPLOYEES WHO ARE DEFINED AS TEACHERS ACCORDING TO LAW  
(SOCIAL WORKERS, SCHOOL PSYCHOLOGISTS, GUIDANCE COUNSELORS, ETC.) 

What must be done When Special Notes 
Appropriate DPI evaluation 
form completed (Note that 
this calendar is not designed 
to specify all of the 
evaluation requirements for 
these position types) 

May 15 For individuals in certified positions who are eligible for tenure, 
evaluation is due in HR no later than April 30 
 

Notes: 
All evaluation forms are located on the internet in the “HR forms section.” 
This document describes the standard procedures for evaluating school-based staff members without 
performance issues.  If performance issues arise, the principal should promptly contact the Human Resources 
Office for guidance. 
This evaluation calendar is strictly for guidance and creates no additional rights for the employee. 
With all position types, the administration is free to supplement these minimum requirements with measures 
such as additional informal observations, formal observations, and drop-in observations. 
Teachers are expected to provide any data or information relative to their performance to the administration in a 
timely way throughout the school year at post-observation conferences. 
While this calendar establishes the minimum requirements for submitting documents to HR, if the teacher 
(tenured or probationary) is not rated “proficient” on all 6 standards, the principal should, at a minimum, submit 
the Professional Development Plan, Observations, and the Evaluation Rubric along with the Teacher Summary 
Rating Form and the Record of Teacher Evaluation Activities to HR. 
  
 

  



 
 
 

NORTH CAROLINA STATE BOARD OF EDUCATION 
Policy Manual 

Policy Identification 
Priority:  Twenty-first Century Professionals 
Category:  Qualifications and Evaluations 
Policy ID Number:  TCP-C-004  

Policy Title:  Policy establishing the Teacher Performance Appraisal process  

Current Policy Date:  09/01/2011  

Other Historical Information:  Previous Board dates: 07/07/1987, 07/11/1996, 
11/05/1998,10/02/2008, 08/04/2011  

Statutory Reference:    

Administrative Procedures Act (APA) Reference Number and Category:  16 NCAC 61 .0503  

 

THIS POLICY HAS BEEN ADOPTED BY THE NC STATE BOARD OF EDUCATION, BUT IS 
STILL PENDING CODIFICATION IN THE NC ADMINISTRATIVE CODE.  ALL CODIFIED 
RULES MAY BE ACCESSED BY GOING TO THE OAH WEBSITE. 

 Purpose 

The intended purpose of the North Carolina Teacher Evaluation Process is to assess the teacher’s 
performance in relation to the North Carolina Professional Teaching Standards and to design a plan for 
professional growth.  The principal or a designee (hereinafter “principal”) will conduct the evaluation 
process in which the teacher will actively participate through the use of self-assessment, reflection, 
presentation of artifacts, and classroom demonstration(s). 

A local board shall use the North Carolina Professional Teaching Standards and North Carolina Teacher 
Evaluation Process unless it develops an alternative evaluation that is properly validated and that 
includes standards and criteria similar to those in the North Carolina Professional Teaching Standards 
and North Carolina Teacher Evaluation Process. 

 

 

 

 

 

 

 

http://reports.oah.state.nc.us/ncac.asp?folderName=%5CTitle%2016%20-%20Education%5CChapter%2006%20-%20Elementary%20and%20Secondary%20Education


 
 

Process  

 The North Carolina Teacher Evaluation Process shall include the following components: 

  

Component 1: Training 

Before participating in the evaluation process, all teachers, principals and peer evaluators must complete 
training on the evaluation process.  

Component 2:  Orientation 

Within two weeks of a teacher’s first day of work in any school year, the principal will provide the 
teacher with a copy of or directions for obtaining access to a copy of: 

A.        The Rubric for Evaluating North Carolina Teachers; 

B.         This policy; and 

C.        A schedule for completing all the components of the evaluation process.  

Copies may be provided by electronic means. 

Component 3:  Teacher Self-Assessment 

Using the Rubric for Evaluating North Carolina Teachers, the teacher shall rate his or her own 
performance at the beginning of the year and reflect on his or her performance throughout the year.  

 

Component 4:  Pre-Observation Conference 

Before the first formal observation, the principal shall meet with the teacher to discuss the teacher’s self- 
assessment based on the Rubric for Evaluating North Carolina Teachers, the teacher’s most recent 
professional growth plan, and the lesson(s) to be observed.  The teacher will provide the principal with a 
written description of the lesson(s). The goal of this conference is to prepare the principal for the 
observation. Pre-Observation conferences are not required for subsequent observations. 

 

 

 

 

 

 



 
 

 

 

Component 5:  Observations 

A.        A formal observation shall last at least forty-five minutes or an entire class period.  

B.         Probationary Teachers 

1.         The principal shall conduct at least three formal observations of all probationary 
teachers.  

2.         A peer shall conduct one formal observation of a probationary teacher. 

C.         Career Status Teachers  

1.         Career teachers shall be evaluated annually.   

2.         During the year in which a career status teacher participates in a summative 
evaluation, the principal shall conduct at least three observations, including at 
least one formal observation. 

During observations, the principal and peer (in the case of a probationary teacher) shall note the 
teacher’s performance in relationship to the applicable Standards on the Rubric for Evaluating North 
Carolina Teachers.  

Component 6:  Post-Observation Conference 

The principal shall conduct a post-observation conference no later than ten school days after each formal 
observation.  During the post-observation conference, the principal and teacher shall discuss and 
document on the Rubric the strengths and weaknesses of the teacher’s performance during the observed 
lesson. 

Component 7:  Summary Evaluation Conference and Scoring the Teacher Summary Rating Form  

Prior to the end of the school year and in accordance with LEA timelines, the principal shall conduct a 
summary evaluation conference with the teacher.  During the summary evaluation conference, the 
principal and teacher shall discuss the teacher’s self-assessment, the teacher’s most recent Professional 
Growth Plan, the components of the North Carolina Teacher Evaluation Process completed during the 
year, classroom observations, artifacts submitted or collected during the evaluation process and other 
evidence of the teacher’s performance on the Rubric.  

 

 

 

 



 
 

 

 

At the conclusion of the North Carolina Teacher Evaluation Process, the principal shall: 

A.              Give a rating for each Element in the Rubric;  
 

B.              Make a written comment on any Element marked “Not Demonstrated”; 

C.              Give an overall rating of each Standard in the Rubric;  

D.              Provide the teacher with the opportunity to add comments to the Teacher Summary 
Rating Form; 
 

E.              Review the completed Teacher Summary Rating Form with the teacher; and 
 
F.               Secure the teacher’s signature on the Record of Teacher Evaluation Activities and 

Teacher Summary Rating Form. 

Component 8:  Professional Development Plans 

 Individual Growth Plans  

Teachers who are rated at least “Proficient” on all the Standards on the Teacher Summary Rating Form 
shall develop an Individual Growth Plan designed to improve performance on specifically identified 
Standards and Elements.  

Monitored Growth Plans 

A teacher shall be placed on a Monitored Growth Plan whenever he or she: 

A.        Is rated “Developing” on one or more Standards on the Teacher Summary Rating Form; 
and  

B.         Is not recommended for dismissal, demotion or nonrenewal.    

A Monitored Growth Plan shall, at a minimum, identify the Standards and Elements to be improved, the 
goals to be accomplished and the activities the teacher should undertake to achieve Proficiency, and a 
timeline which allows the teacher one school year to achieve Proficiency.  A Monitored Growth Plan 
that meets those criteria shall be deemed to satisfy the requirements of N.C. Gen. Stat. § 115C-333(b).   

 

 

 

 

 



 
 

Directed Growth Plans 

 A teacher shall be placed on a Directed Growth Plan whenever he or she:  

            A.        Is rated 

1.         “Not Demonstrated” on any Standard on the Teacher Summary Rating Form; or 

2.         “Developing” on one or more Standards on the Teacher Summary Rating Form 
for two sequential years; and 

            B.         Is not recommended for dismissal, demotion or nonrenewal.  

The Directed Growth Plan shall, at a minimum, identify the Standards and Elements to be improved, the 
goals to be accomplished, the activities the teacher shall complete to achieve Proficiency, a timeline for 
achieving Proficiency within one school year or such shorter time as determined by the LEA.  A 
Directed Growth Plan that meets those criteria shall be deemed to satisfy the requirements of N.C. Gen. 
Stat. § 115C-333(b).   

Component 9:  Effective Dates and Effect on Licensing and Career Status 

Effective with the 2008-2009 school year, LEAs may evaluate teachers using this policy.  

 Effective with the 2010-2011 school year, all teachers in North Carolina will be evaluated using this 
policy unless a local board develops an alternative evaluation that is properly validated and that includes 
standards and criteria similar to those in the North Carolina Professional Teaching Standards and North 
Carolina Teacher Evaluation Process in which case the local board shall use that instrument. 

Beginning Teachers 

Effective 2010-2011, beginning teachers must be rated “Proficient” on all five North Carolina 
Professional Teaching Standards on the most recent Teacher Summary Rating Form in order to be 
eligible for the Standard Professional 2 License.  

Probationary Teachers 

Effective 2010-2011, a principal must rate a probationary teacher as “Proficient” on all five North 
Carolina Professional Teaching Standards on the most recent Teacher Summary Rating Form before 
recommending that teacher for career status. 

 

 

 

 

 

 



 
 

 

Process for Abbreviated Annual Evaluations 

The annual evaluation requirement for career-status teachers can be met through the Teacher Evaluation 
Process set forth above, or an abbreviated evaluation. 

An abbreviated evaluation consists of evaluator ratings only on Standards One, Four, and Six of the 
Teacher Evaluation Process. 

The abbreviated evaluation process for Standards One, Four, and Six remains consistent with the 
Teacher Evaluation Process described above with the exception of the requirement for observations. 

Teachers receiving an abbreviated evaluation should receive two informal observations of a 
minimum of twenty minutes each.  Observers shall note the teacher’s performance in relationship 
to Standards One and Four on the Rubric for Evaluating North Carolina Teachers. 

Teachers receiving an abbreviated evaluation may request that the evaluator conduct a formal 
observation as described above. 

 

 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
Rubric for Evaluating North Carolina Teachers (Required) 
 
This form should be used for the teacher Self-Assessment, Classroom Observation, and the Rubric Evaluation. 
Name:       Date:       

School:       District:       

Evaluator:       Title:       

Start Time:       End Time:       
 
Notes:       
 
Standard I: Teachers demonstrate leadership 
 

O
bs

er
va

tio
n 

a. Teachers lead in their classrooms. Teachers demonstrate leadership by taking responsibility for the progress of all students to 
ensure that they graduate from high school, are globally competitive for work and postsecondary education, and are prepared for life in 
the 21st century. Teachers communicate this vision to their students. Using a variety of data sources, they organize, plan, and set goals 
that meet the needs of the individual student and the class. Teachers use various types of assessment data during the school year to 
evaluate student progress and to make adjustments to the teaching and learning process. They establish a safe, orderly environment, 
and create a culture that empowers students to collaborate and become lifelong learners. 

 

 

 

 

 

 
 

Developing Proficient Accomplished Distinguished Not Demonstrated 
(Comment Required) 

 

 

 

 

  . . . and . . . and . . . and       
 

    Understands how they 
contribute to students 
graduating from high 
school. 

   Takes responsibility 
for the progress of 
students to ensure that 
they graduate from high 
school. 

  Communicates to 
students the vision of 
being prepared for life in 
the 21st century. 

  Encourages students to 
take responsibility for their 
own learning. 

 

 

 

 

 

   Uses data to 
understand the skills and 
abilities of students. 

  Provides evidence of 
data driven instruction 
throughout all classroom 
activities. 

  Evaluates student 
progress using a variety of 
assessment data. 

  Uses classroom 
assessment data to inform 
program planning. 

 

 

 

 

 

    Establishes a safe and 
orderly classroom. 

  Creates a classroom 
culture that empowers 
students to collaborate. 

  Empowers and 
encourages students to 
create and maintain a safe 
and supportive school and 
community environment. 

 

 

 

 

 

 

 

 

 

b. Teachers demonstrate leadership in the school. Teachers work collaboratively with school personnel to create a professional 
learning community. They analyze and use local, state, and national data to develop goals and strategies in the school improvement plan 
that enhances student learning and teacher working conditions. Teachers provide input in determining the school budget and in the 
selection of professional development that meets the needs of students and their own professional growth. They participate in the hiring 
process and collaborate with their colleagues to mentor and support teachers to improve the effectiveness of their departments or grade 
levels. 

 

 

 

 

 

 

  . . . and . . . and . . . and       
 

 

  Attends professional 
learning community 
meetings. 

  Participates in 
professional learning 
community. 

  Assumes a leadership 
role in professional 
learning community. 

  Collaborates with 
colleagues to improve the 
quality of learning in the 
school. 

 

 

 

 

 

  Displays awareness of 
the goals of the school 
improvement plan. 

  Participates in 
developing and/or 
implementing the school 
improvement plan. 

  Collaborates with 
school personnel on 
school improvement 
activities. 

  Assumes a leadership 
role in implementing school 
improvement plan 
throughout the building. 

 

 

 

 

 

 

 
       Approved as of August 2008     
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c. Teachers lead the teaching profession.  Teachers strive to improve the teaching profession. They contribute to the establishment 
of positive working conditions in their school. They actively participate in and advocate for decision-making structures in education and 
government that take advantage of the expertise of teachers. Teachers promote professional growth for all educators and collaborate 
with their colleagues to improve the profession. 

 

 

 

 
 

Developing Proficient Accomplished Distinguished Not Demonstrated 
(Comment Required) 

 

 

 

 

  . . . and . . . and . . . and       
 

  Has knowledge of 
opportunities and the need 
for professional growth and 
begins to establish 
relationships with 
colleagues. 

Contributes to the:   Promotes positive 
working relationships 
through professional 
growth activities and 
collaboration. 

  Seeks opportunities to 
lead professional growth 
activities and decision-
making processes. 

 

  improvement of the 
profession through 
professional growth. 

 

 

 

 

 

 

  establishment of 
positive working 
relationships 

 

 

 

 

 

  school’s decision- 
making processes as 
required. 

 

 

 

 

 
d. Teachers advocate for schools and students. Teachers advocate for positive change in policies and practices affecting student 
learning. They participate in the implementation of initiatives to improve the education of students. 

  . . . and . . . and . . . and       
  Knows about the 

policies and practices 
affecting student learning. 

  Supports positive 
change in policies and 
practices affecting student 
learning. 

  Participates in 
developing policies and 
practices to improve 
student learning. 

  Actively participates, 
promotes, and provides 
strong supporting evidence 
for implementation of 
initiatives to improve 
education. 

 

e.Teachers demonstrate high ethical standards. Teachers demonstrate ethical principles including honesty, integrity, fair treatment, 
and respect for others. Teachers uphold the Code of Ethics for North Carolina Educators (effective June 1, 1997) and the Standards or 
Professional Conduct adopted April 1, 1998. (www.ncptsc.org) 

  . . . and . . . and . . . and       
  Understands the 

importance of ethical 
behavior as outlined in the 
Code of Ethics for North 
Carolina Educators and the 
Standards for Professional 
Conduct. 

  Demonstrates ethical 
behavior through 
adherence to the Code of 
Ethics for North Carolina 
Educators and the 
Standards for Professional 
Conduct. 

  Knows and upholds 
the Code of Ethics for 
North Carolina Educators 
and the Standards for 
Professional Conduct. 

  Models the tenets of the 
Code of Ethics for North 
Carolina Educators and the 
Standards for Professional 
Conduct and encourages 
others to do the same. 

 
Comments 
 

 
Examples of Artifacts:     
■ Lesson plans ■ Relevant data ■ Formal and informal mentoring 
■ Journals ■ Class rules and procedures ■ Surveys 
■ Student handbooks ■ Participation in The Teacher Working ■ National Board Certification 
■ Student work  Condition Survey ■ Discipline records 
■ School improvement planning ■ Professional Learning Communities   
■ Service on committees ■ Membership in professional organizations   

 



 

Standard II: Teachers establish a respectful environment for a diverse population of 
students 
 

O
bs

er
va

tio
n 

a. Teachers provide an environment in which each child has a positive, nurturing relationship with caring adults. Teachers 
encourage an environment that is inviting, respectful, supportive, inclusive, and flexible. 

 

 

 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment  
Required) 

 

 

 

  . . . and . . . and . . . and       
 

   Appreciates and 
understands the need to 
establish nurturing 
relationships. 

  Establishes an inviting, 
respectful, inclusive, 
flexible, and supportive 
learning environment. 

  Maintains a positive 
and nurturing learning 
environment. 

  Encourages and 
advises others to provide a 
nurturing and positive 
learning environment for all 
students. 

 

 

 

 

 

 
 

 

b. Teachers embrace diversity in the school community and in the world. Teachers demonstrate their knowledge of the history of 
diverse cultures and their role in shaping global issues. They actively select materials and develop lessons that counteract stereotypes 
and incorporate histories and contributions of all cultures. Teachers recognize the influence of race, ethnicity, gender, religion, and other 
aspects of culture on a student’s development and personality. Teachers strive to understand how a student’s culture and background 
may influence his or her school performance. Teachers consider and incorporate different points of view in their instruction. 

 

 

 

 

 

  . . . and . . . and . . . and       
 

    Acknowledges that 
diverse cultures impact the 
world. 

  Displays knowledge of 
diverse cultures, their 
histories, and their roles in 
shaping global issues. 

  Uses materials or 
lessons that counteract 
stereotypes and 
acknowledges the 
contributions of all cultures. 

   Promotes a deep 
understanding of cultures 
through the integration of 
culturally sensitive materials 
and ideas throughout the 
curriculum. 

 

 

 

 

 

 

 

   Demonstrates 
awareness of the diversity 
of students in the 
classroom. 

  Acknowledges the 
influence of race, ethnicity, 
gender, religion, socio- 
economics, and culture on 
a student’s development 
and attitudes. 

  Consistently 
incorporates different 
points of view in 
instruction. 

  Capitalizes on diversity 
as an asset in the 
classroom. 

 

 

 

 

 

 

 

 

 

c. Teachers treat students as individuals. Teachers maintain high expectations, including graduation from high school, for students of 
all backgrounds. Teachers appreciate the differences and value the contributions of each student in the learning environment by building 
positive, appropriate relationships. 

 

 

 

 

 
 

 . . . and . . . and . . . and       
 

  Holds high  
expectations of students. 

   Communicates high 
expectations for all 
students. 

  Encourages and 
values contributions of 
students, regardless of  
background or ability. 

  Helps students hold high 
expectations for themselves 
and their peers. 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
         Approved as of August 2008    
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O
bs

er
va

tio
n 

d. Teachers adapt their teaching for the benefit of students with special needs. Teachers collaborate with the range of support 
specialists to help meet the special needs of all students. Through inclusion and other models of effective practice, teachers engage 
students to ensure that their needs are met. 

 

 

 
 

Developing Proficient Accomplished Distinguished Not Demonstrated 
(Comment Required) 

 

 

 

 

  . . . and . . . and . . . and       
 

   Recognizes that 
students have a variety of 
learning needs. 

  Collaborates with 
specialists who can 
support the special 
learning needs of 
students. 

  Understands the roles 
of and collaborates with 
the full range of support 
specialists to help meet 
the special needs of all 
students. 

  Anticipates the unique 
learning needs of students 
and solicits assistance from 
within and outside the school 
to address those needs. 

 

 

 

 

 

 

 

   Is knowledgeable of 
effective practices  for 
students with special 
needs. 

  Provides unique 
learning opportunities such 
as inclusion and research 
based effective practices 
for students with special 
needs. 

  Effectively engages 
special needs students in 
learning activities and 
ensures their unique 
learning needs are met. 

  Adapts instruction for the 
benefit of students with 
special needs and helps 
colleagues do the same for 
their students. 

 

 

 

 

 

 

 

 

 

e. Teachers work collaboratively with the families and significant adults in the lives of their students. Teachers recognize 
that educating children is a shared responsibility involving the school, parents or guardians, and the community. Teachers improve 
communication and collaboration between the school and the home and community in order to promote trust and understanding and 
build partnerships with all segments of the school community. Teachers seek solutions to overcome cultural and economic obstacles 
that may stand in the way of effective family and community involvement in the education of their students. 

 

 

 

 

 
 

  . . . and . . . and . . . and       
 

 

  Responds to family 
and community concerns. 

  Communicates and 
collaborates with the home 
and community for the 
benefit of students. 

  Recognizes obstacles 
to family and community 
participation and 
conscientiously seeks 
solutions to overcome 
them. 

  Promotes trust and 
understanding throughout 
the school community. 

 

 

 

 

 

 

 

 

 
Comments 
      

 
Examples of Artifacts:   
■ Student profiles ■ Communications with parents/ community 
■ Student surveys ■ Professional development on cultural 
■   Cooperation with ESL teachers  attitudes and awareness 
■   Lessons that integrate international content ■ Use of  technology to incorporate cultural 
■ Documentation of referral data and use  awareness into lessons 
 of IEPs     
 



 

Standard III: Teachers know the content they teach  
O

bs
er

va
tio

n 

a. Teachers align their instruction with the North Carolina Standard Course of Study. In order to enhance the North Carolina 
Standard Course of Study, teachers investigate the content standards developed by professional organizations in their specialty area. 
They develop and apply strategies to make the curriculum rigorous and relevant for all students and provide a balanced curriculum 
that enhances literacy skills. Elementary teachers have explicit and thorough preparation in literacy instruction. Middle and high school 
teachers incorporate literacy instruction within the content area or discipline. 

 

 

 

 

 

Developing Proficient Accomplished Distinguished Not Demonstrated 
(Comment Required) 

 

 

 

 

  . . . and . . . and . . . and       
 

   Demonstrates an 
awareness of the North 
Carolina Standard Course 
of Study and references it 
in the preparation of lesson 
plans. 

  Understands the North 
Carolina Standard Course 
of Study, uses it in 
preparation of lesson 
plans, and applies 
strategies to make the 
curriculum rigorous and 
relevant. 

  Develops and applies 
strategies based on the 
North Carolina Standard 
Course of Study and 
standards developed by 
professional organizations 
to make the curriculum 
balanced, rigorous and 
relevant. 

  Assists colleagues in 
applying such strategies in 
their classrooms. 

 

 

 

 

 

 

 

 

 

 

 

   Elementary: Begins to 
integrate literacy 
instruction in  selected 
lessons. 

  Elementary: Integrates 
effective literacy 
instruction throughout the 
curriculum. 

  Elementary: Evaluates 
and reflects upon the 
effectiveness of literacy 
instruction. 

  Elementary: Makes 
necessary changes to 
instructional practice to 
improve student learning. 

 

 

 

 

 

   Secondary: 
Recognizes the importance 
of integrating literacy 
strategies within the 
content areas. 

  Secondary: 
Incorporates a wide variety 
of literacy skills within 
content areas to enhance 
learning. 

  Secondary: Evaluates 
and reflects upon the 
effectiveness of literacy 
instruction within content 
areas. 

  Secondary: Makes 
necessary changes to 
instructional practice to 
improve student learning. 

 

 

 

 

 

 

 

 

b. Teachers know the content appropriate to their teaching specialty. Teachers bring a richness and depth of understanding to 
their classrooms by knowing their subjects beyond the content they are expected to teach and by directing students’ natural curiosity 
into an interest in learning. Elementary teachers have broad knowledge across disciplines. Middle school and high school teachers have 
depth in one or more specific content areas or disciplines. 

 

 

 

 

  . . . and . . . and . . . and       
 

   Demonstrates a basic 
level of content knowledge 
in the teaching specialty to 
which assigned. 

  Demonstrates an 
appropriate level of 
content knowledge in the 
teaching specialty to 
which assigned. 

  Applies knowledge of 
subject beyond the 
content in assigned 
teaching specialty. 
Motivates students to 
investigate the content 
area to expand their 
knowledge and satisfy 
their natural curiosity. 

  Extends knowledge of 
subject beyond content in 
their teaching specialty and 
sparks students’ curiosity 
for learning beyond the 
required course work. 
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c. Teachers recognize the interconnectedness of content areas/disciplines. Teachers know the links and vertical alignment of the 
grade or subject they teach and the North Carolina Standard Course of Study. Teachers understand how the content they teach relates 
to other disciplines in order to deepen understanding and connect learning for students. Teachers promote global awareness and its 
relevance to subjects they teach. 

 

 

 

 
 

Developing Proficient Accomplished Distinguished Not Demonstrated 
(Comment Required) 

 

 

 

 

  . . . and . . . and . . . and       
 

   Understand the links 
between grade/subject and 
the North Carolina 
Standard Course of Study. 

   demonstrates 
knowledge of links 
between grade/ subject 
and the North Carolina 
Standard Course of Study. 

  Demonstrates 
knowledge of the links and 
vertical alignment of the 
grade or subject area and 
the North Carolina 
Standard Course of Study. 
Relates content to  other 
disciplines. 

  Collaborates with 
teachers from other grades 
or subject areas to establish 
links between disciplines 
and influence school-  wide 
curriculum and teaching 
practice. 

 

 

 

 

 

 

 

 

 

 

   Displays global 
awareness. 

  Promotes global 
awareness and its 
relevance to the subjects. 

  Integrates global 
awareness activities 
throughout lesson plans 
and classroom 
instructional practices. 

  Promotes global 
awareness and its relevance 
to all  faculty members, 
influencing curriculum and 
teaching practices 
throughout the school. 

 

 

 

 

 

 

 

 

 

d. Teachers make instruction relevant to students. Teachers incorporate 21st century life skills into their teaching deliberately, 
strategically, and broadly. These skills include leadership, ethics, accountability, adaptability, personal productivity, personal 
responsibility, people skills, self-direction, and social responsibility. Teachers help their students understand the relationship between the 
North Carolina Standard Course of Study and 21st century content, which includes global awareness; financial, economic, business and 
entrepreneurial literacy; civic literacy; and health awareness. 

 

 

 

 

 
       

  . . . and . . . and . . . and       
 

   Identifies relationships 
between the North 
Carolina Standard Course 
of Study and life in the 21st 
century. 

  Identifies relationships 
between the core content 
and 21st century content. 

  Integrates core content 
and 21st century content 
throughout lesson plans 
and classroom 
instructional practices. 

  Deepens students’ 
understandings of 21st 
century skills and helps 
them make their own 
connections and develop 
new skills. 

 

 

 

 

 

 

 

 

 
Comments 
      

 
Examples of Artifacts:  
■ Display of creative student work  
■ Use of NC Standard Course of Study  
■ Lesson plans  
■ Content standards 
 
 



 

Standard IV: Teachers facilitate learning for their students 
 

O
bs

er
va

tio
n 

a. Teachers know the ways in which learning takes place, and they know the appropriate levels of intellectual, physical, social, 
and emotional development of their students. Teachers know how students think and learn. Teachers understand the influences that 
affect individual student learning (development, culture, language proficiency, etc.) and differentiate their instruction accordingly. 
Teachers keep abreast of evolving research about student learning. They adapt resources to address the strengths and weaknesses of 
their students. 

 

 

 

 

 
 

Developing Proficient Accomplished Distinguished Not Demonstrated 
(Comment Required) 

 

 

 

 

  . . . and . . . and . . . and       
 

   Understands 
developmental levels of 
students and recognizes 
the need to differentiate 
instruction. 

  Understands 
developmental levels of 
students and appropriately 
differentiates instruction. 

  Identifies appropriate 
developmental levels of 
students and consistently 
and appropriately 
differentiates instruction. 

  Encourages and guides 
colleagues to adapt 
instruction to align with 
students’ developmental 
levels. 

 

 

 

 

 

 

 

    Assesses resources 
needed to address 
strengths and weakness of 
students. 

  Reviews and uses 
alternative resources or 
adapts existing resources 
to take advantage of 
student strengths or 
address weaknesses. 

  Stays abreast of current 
research about student 
learning and emerging 
resources and encourages 
the school to adopt or adapt 
them for the benefit of all 
students. 

 

 

 

 

 

 

 

 

 

 

 b. Teachers plan instruction appropriate for their students. Teachers collaborate with their colleagues and use a variety of data 
sources for short- and long-range planning based on the North Carolina Standard Course of Study. These plans reflect an 
understanding of how students learn. Teachers engage students in the learning process. They understand that instructional plans just 
be consistently monitored and modified to enhance learning. Teachers make the curriculum responsive to cultural differences and 
individual learning needs. 

 

 

 

 

 
 

  . . . and . . . and . . . and       
 

   Recognizes data 
sources important to 
planning instruction. 

  Uses a variety of data 
for short- and long-range 
planning of instruction.  
Monitors and modifies 
instructional plans to 
enhance student learning. 

  Monitors student 
performance and 
responds to individual 
learning needs in order to 
engage students in 
learning. 

  Monitors student 
performance and responds 
to cultural diversity and 
learning needs through the 
school improvement 
process. 

 

 

 

 

 

 

 

 

 

 c. Teachers use a variety of instructional methods. Teachers choose the methods and techniques that are most effective in meeting 
the needs of their students as they strive to eliminate achievement gaps. Teachers employ a wide range of techniques including 
information and communication technology, learning styles, and differentiated instruction. 

 

 

 

  . . . and . . . and . . . and       
 

   Demonstrates 
awareness of the variety of 
methods and materials 
necessary to meet the 
needs of all students. 

  Demonstrates 
awareness or use of 
appropriate methods and 
materials necessary to 
meet the needs of all 
students. 

  Ensures the success 
of all students through the 
selection and utilization of 
appropriate methods and 
materials. 

  Stays abreast of 
emerging research areas 
and new and innovative 
materials and incorporates 
them into lesson plans and 
instructional  strategies. 
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d. Teachers integrate and utilize technology in their instruction. Teachers know when and how to use technology to maximize 
student learning. Teachers help students use technology to learn content, think critically, solve problems, discern reliability, use 
information, communicate, innovate, and collaborate. 

 

 

 
 

Developing Proficient Accomplished Distinguished Not Demonstrated 
(Comment Required) 

 

 

 

 

  . . . and . . . and . . . and       
 

   Assesses effective 
types of technology to use 
for instruction. 

  Demonstrates 
knowledge of how to utilize 
technology in instruction. 

  Integrates technology 
with instruction to 
maximize student learning. 

  Provides evidence of 
student engagement in 
higher level thinking skills 
through the integration of 
technology. 

 

 

 

 

 

 

 

 

e. Teachers help students develop critical-thinking and problem-solving skills. Teachers encourage students to ask questions, 
think creatively, develop and test innovative ideas, synthesize knowledge, and draw conclusions. They help students exercise and 
communicate sound reasoning; understand connections; make complex choices; and frame, analyze, and solve problems. 

 

 

 

  . . . and . . . and . . . and       
 

   Understands the 
importance of developing 
students’ critical-thinking 
and problem solving skills. 

  Demonstrates 
knowledge of processes 
needed to support 
students in acquiring 
critical thinking skills and 
problem solving skills. 

Teaches students the 
processes needed to: 

  Encourages and assists 
teachers throughout the 
school to integrate critical 
thinking and problem solving 
skills into their instructional 
practices. 

 

 

  think creatively and 
critically,  

 

 
 

  develop and test 
innovative ideas, 

 
 

 

  synthesize knowledge, 
 

 

 

  draw conclusions, 
 

  exercise and 
communicate sound 
reasoning, 

 

 

 

  understand 
connections,  

 

  make complex 
choices, and  

 

  frame, analyze and 
solve problems.  

 

 

 

f. Teachers help students work in teams and develop leadership qualities. Teachers teach the importance of cooperation and 
collaboration. They organize learning teams in order to help students define roles, strengthen social ties, improve communication and 
collaborative skills, interact with people from different cultures and backgrounds, and develop leadership qualities. 

 

 

 

  . . . and . . . and . . . and       
 

   Provides opportunities 
for cooperation, 
collaboration, and 
leadership through student 
learning teams. 

  Organizes student 
learning teams for the 
purpose of developing 
cooperation, collaboration, 
and student leadership. 

  Encourages students 
to create and manage 
learning teams. 

  Fosters the 
development of student 
leadership and teamwork 
skills to be used beyond 
the classroom. 
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g. Teachers communicate effectively. Teachers communicate in ways that are clearly understood by their students. They are 
perceptive listeners and are able to communicate with students in a variety of ways even when language is a barrier. Teachers help 
students articulate thoughts and ideas clearly and effectively. 

 

 

 
      

Developing Proficient Accomplished Distinguished Not Demonstrated 
(Comment Required) 

 

 

 

 

  . . . and . . . and . . .       
 

   Demonstrates the 
ability to effectively 
communicate with 
students. 

  Uses a variety of 
methods for 
communication with all 
students. 

  Creates a variety of 
methods to communicate 
with all students. 

  Anticipates possible 
student misunderstandings 
and proactively develops 
teaching techniques to 
mitigate concerns. 

 

 

 

 

 

 

 

   Provides opportunities 
for students to articulate 
thoughts and ideas 

  Consistently 
encourages and supports 
students to articulate 
thoughts and ideas clearly 
and effectively. 

  Establishes classroom 
practices, which 
encourage all students to 
develop effective 
communication skills. 

  Establishes school- 
wide and grade appropriate 
vehicles to encourage 
students throughout the 
school to develop effective 
communication skills. 

 

 

 

 

 

 

 

 

 h. Teachers use a variety of methods to assess what each student has learned. Teachers use multiple indicators, including 
formative and summative assessments, to evaluate student progress and growth as they strive to eliminate achievement gaps. 
Teachers provide opportunities, methods, feedback, and tools for students to assess themselves and each other. Teachers use 21st 
century assessment systems to inform instruction and demonstrate evidence of students’ 21st  century knowledge, skills, performance, 
and dispositions. 

 

 

 

 

 
 

  . . . and . . . and . . . and       
 

   Uses indicators to 
monitor and evaluate 
student progress. 

  Uses multiple 
indicators, both formative 
and summative, to monitor 
and evaluate student 
progress and to inform 
instruction. 

  Uses the information 
gained from the 
assessment activities to 
improve teaching practice 
and student learning. 

  Teaches students and 
encourages them to use 
peer and self- assessment 
feedback to assess their 
own learning. 

 

 

 

 

 

 

 

   Assesses students in 
the attainment of 21st  
century knowledge, skills, 
and dispositions. 

  Provides evidence that 
students attain 21st 
century knowledge, skills 
and dispositions. 

  Provides opportunities 
for students to assess 
themselves and others. 

  Encourages and guides 
colleagues to assess 21st 
century skills, knowledge, 
and dispositions and to use 
the assessment information 
to adjust their instructional 
practice. 

 

 

 

 

 

 

 

 

 

 

 
Comments 
      

 
Examples of Artifacts:     
■ Lesson plans ■ Documentation of differentiated ■ Collaborative lesson planning 
■ Display of technology used  instruction   
■ Professional development ■ Materials used to promote critical thinking   
■ Use of student learning teams  and problem solving   

 



 
North Carolina Teacher Evaluation Process 
 
Standard V: Teachers reflect on their practice  

O
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a. Teachers analyze student learning. Teachers think systematically and critically about student learning in their classrooms and 
schools: why learning happens and what can be done to improve achievement. Teachers collect and analyze student performance 
data to improve school and classroom effectiveness. They adapt their practice based on research and data to best meet the needs of 
students. 

 

 

 

 
      

Developing Proficient Accomplished Distinguished Not Demonstrated 
(Comment Required) 

 

 

 

 

  . . . and . . . and . . . and       
 

  Recognizes the need 
to improve student 
learning in the classroom. 

  Provides ideas about 
what can be done to 
improve student learning 
in their classroom. 

  Thinks systematically 
and critically about 
learning in their 
classroom: Why learning 
happens and what can be 
done to improve student 
achievement. 

  Provides a detailed 
analysis about what can be 
done to improve student 
learning and uses such 
analyses to adapt 
instructional practices and 
materials within the 
classroom and at the 
school level. 

 

 

 

 

 

 

 

 

 

 

 

 

b. Teachers link professional growth to their professional goals. Teachers participate in continued, high-quality professional 
development that reflects a global view of educational practices; includes 21st century skills and knowledge; aligns with the State 
Board of Education priorities; and meets the needs of students and their own professional growth. 

 

 

 

  . . . and . . . and . . . and       
 

 

  Understands the  
importance of professional 
development. 

  Participates in 
professional development 
aligned with professional 
goals. 

  Participates in 
professional development 
activities aligned with 
goals and student needs. 

  Applies and implements 
knowledge and skills 
attained from professional 
development consistent 
with its intent. 

 

 

 

 

 

 

 

 

 

 

c. Teachers function effectively in a complex, dynamic environment. Understanding that change is constant, teachers actively 
investigate and consider new ideas that improve teaching and learning. They adapt their practice based on research and data to best 
meet the needs of their students. 

 

 

 
 

 

 . . . and . . . and . . . and       
 

  Is knowledgeable of 
current research- based 
approaches to teaching 
and learning. 

  Considers and uses a 
variety of research- based 
approaches to improve 
teaching and learning. 

  Actively investigates 
and considers alternative 
research- based 
approaches to improve 
teaching and learning and 
uses such approaches as 
appropriate. 

  Adapts professional 
practice based on data and 
evaluates impact on 
student learning. 

 

 

 

 

 

 

 

 

 

 
Comments 
      

 
Examples of Artifacts:   
▪▪ Lesson plans ▪▪ Completion of professional development 
▪▪ Formative assessments ▪▪              Participation in professional learning 
▪▪ Student work  community 
▪▪ Professional growth plan ▪▪ Formative and summative assessment data  



 
Rubric for Evaluating North Carolina Teachers 
Signature Page 
 
 
 
_________________________________________________ _____________  
Teacher Signature Date 
 
 
_________________________________________________ _____________ 
Principal/Evaluator Signature  Date 

Comments Attached:  Yes No  
 
 
 
 
_________________________________________________ _____________  
Principal/Evaluator Signature (Signature indicates question Date  
above regarding comments has been addressed). 
 
Note: The teacher’s signature on this form represents neither acceptance nor approval of the report. It does, however, 
indicate that the teacher has reviewed the report with the evaluator and may reply in writing. The signature of the 
principal or evaluator verifies that the report has been reviewed and that the proper process has been followed according 
to North Carolina State Board of Education Policy for the Teacher Evaluation Process. 
 
 Optional Comments about Elements on the Rubric that are not Subject to Observation during a Classroom 

Observation:  (Administrators only rate the designated checked elements during the classroom observation.  However, 
administrators have the option of addressing non-observable elements during the post-observation conference and may include 
relevant comments below.) 

       

 
 Approved as of August 2008   

 
 
    



 

 

North Carolina Teacher Evaluation Process 
 
 
 
Teacher Summary Rating Form (Required)  
This form is to be jointly reviewed by the teacher and evaluator or designee during the summary 
Evaluation Conference conducted at the end of the year. 
 
 
Name:_ __________________________________________________________________________________ 
 
School: _ ___________________________________________________ School Year:____________________ 

Evaluator: __________________________________________________ District:_______________________ 
 
Date Completed:______________________________________  Evaluator’s Title:_______________________ 
 
________  Probationary Teacher_______ Career Status Teacher (Please check one) 
 
 
Standard I: Teachers Demonstrate Leadership 
 

Elements Developing Proficient Accomplished Distinguished Not 
 

Demonstrated  

     

      
        

A. Teachers lead in their classrooms.  
 

B. Teachers demonstrate leadership in the school.  
 

C.Teachers lead the teaching profession.  
 

D.Teachers advocate for schools and students.  
 

E. Teachers demonstrate high ethical standards.  
 

Overall rating for Standard I 
 
Comments: 
 
 
 
 
 
 
 
 
Recommended actions for improvement: 
 
 
 
 
 
 
 
 
 
 
Resources needed to complete these actions: 

 
 
Evidence or documentation to support rating:  
___ Lesson Plans  
___ School Improvement Planning  
___ Teacher Working Conditions  
___ Surveys  
___ Journals  
___ Service on Committees  
___ Professional Learning Communities  
___ National Board Certification  
___ Student Handbooks  
___ Relevant Data  
___ Membership in Professional Organizations  
___ Discipline Records  
___ Student Work  
___ Class Rules and Procedures  
___ Formal and Informal Mentoring  
_________________________________________________  
_________________________________________________  
_________________________________________________ 

 
 



 

 

Standard II: Teachers Establish a Respectful Environment 
for a Diverse Population of Students 
 

Elements Developing Proficient Accomplished Distinguished Not 
 

Demonstrated  

     

       
A. Teachers provide an environment in which each child has a positive, 

nurturing relationship with caring adults.  
 

B. Teachers embrace diversity in the school community and in the world.  
 

C. Teachers treat students as individuals.  
 

D. Teachers adapt their teaching for the benefit of students with special needs.  
 

E. Teachers work collaboratively with the families and significant adults in the 
lives of their students.   

Overall rating for Standard  II 
 
Comments: 
 
 
 
 
 
 
 
 
 
 
Recommended actions for improvement: 

 
Evidence or documentation to support rating:  
___ Student Profiles  
___ Documentation of  Referral Data and Use of  IEPs  
___ Student Surveys  
___ Communications with Parents/Community  
___ Cooperate with ESL Teachers  
___ Professional Development on Cultural Attitudes 

and Awareness  
___ Lessons that Integrate International Content  
___ Use of Technology to incorporate cultural awareness 

into Lessons  
_________________________________________________  
_________________________________________________  
_________________________________________________ 

 
 
 
Resources needed to complete these actions: 
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Standard III: Teachers Know the Content They Teach 
 

Elements Developing Proficient Accomplished Distinguished Not 
 

Demonstrated  

     

       
A. Teachers align their instruction with the North Carolina Standard Course 

of Study.  
 
B. Teachers know the content appropriate to their teaching specialty.  

 
C. Teachers recognize the interconnectedness of content areas/disciplines.  

 
D. Teachers make instruction relevant to students.  

 
Overall rating for Standard  III 

 
Comments: 
 
 
 
 
 
 
 
 
 
 
Recommended actions for improvement: 

 
 
Evidence or documentation to support rating:  
___ Display of  Creative Student Work  
___ Use of  Standard Course of  Study  
___ Lesson Plans  
___ Content Standards  
_________________________________________________  
_________________________________________________  
_________________________________________________ 

 
 
 
 
 
 
 
 
 
 
 
 
Resources needed to complete these actions: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

Standard IV: Teachers Facilitate Learning for Their Students 
 

Elements Developing Proficient Accomplished Distinguished Not 
 

Demonstrated  

     

       
A. Teachers know the ways in which learning takes place, and they know the 

appropriate levels of intellectual, physical, social, and emotional development 
of their students.  

 
B. Teachers plan instruction appropriate for their students.  

 
C. Teachers use a variety of instructional methods.  

 
D. Teachers integrate and utilize technology in their instruction.  

 
E. Teachers help students develop critical thinking and problem-solving skills.  

 
F. Teachers help students work in teams and develop leadership qualities.  

 
G. Teachers communicate effectively.  

 
H. Teachers use a variety of methods to assess what each student has learned.  

 
Overall Rating for Standard IV 

 
 
Comments: 
 
 
 
 
 
 
Recommended actions for improvement: 
 
 
 
 
 
 
 
 
Resources needed to complete these actions: 

 
 
Evidence or documentation to support rating:  
___ Lesson Plans  
___ Documentation of  Differentiated Instruction  
___ Display of  Technology Used  
___ Materials Used to Promote Critical Thinking and 

Problem Solving  
___ Professional Development  
___ Collaborative Lesson Planning  
___ Use of  student learning teams  
_________________________________________________  
_________________________________________________  
_________________________________________________ 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
          Approved as of August 2008   
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Standard V: Teachers Reflect on Their Practice 
 

Elements Developing Proficient Accomplished Distinguished Not 
 

Demonstrated  

     

      
        
A. Teachers analyze student learning.  

 
B. Teachers link professional growth to their professional goals.  

 
C. Teachers function effectively in a complex, dynamic environment.  

 
Overall rating for Standard   V 

 
Comments: 
 
 
 
 
 
 
Recommended actions for improvement: 
 
 
 
 
 
 
 
 
Resources needed to complete these actions: 

 
Evidence or documentation to support rating:  
___ Lesson Plans  
___ Completion of  Professional Development  
___ Formative Assessments  
___ Participation in Professional Learning Community  
___ Student Work  
___ Formative and Summative Assessment Data  
___ Professional Growth Plan  
_________________________________________________  
_________________________________________________  
_________________________________________________

 
 
 
 
 

_________________________________________________ _____________ 
Teacher Signature  Date 

_________________________________________________ _____________ 
Principal/Evaluator Signature  Date 

Comments Attached:   Yes  No  

_________________________________________________ _____________ 
Principal/Evaluator Signature (Signature indicates question Date 
above regarding comments has been addressed).  
 
Note: The teacher’s signature on this form represents neither acceptance nor approval of the report. It does, however, indicate that the 
teacher has reviewed the report with the evaluator and may reply in writing. The signature of the principal or evaluator 
verifies that the report has been reviewed and that the proper process has been followed according to North Carolina State Board of 
Education Policy for the Teacher Evaluation Process. 
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Rubric for Evaluating North Carolina’s School counselors 
 

Rubric for Evaluating North Carolina’s School Counselors 

Standard 1:  school counselors demonstrate leadership, advocacy, and collaboration. Professional school counselors demonstrate 
leadership, advocacy, and collaboration by developing a positive place for students and staff members to learn and grow. School 
counselors manage a comprehensive school counseling program that supports academic, career, and personal/social development for 
all students. School counselors advocate for equity for all students and staff members regardless of learning style, cultural background, 
or individual learning needs. School counselors improve the counseling profession by demonstrating high ethical standards and by 
following the codes of ethics set out for them. 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

a. School Counselors demonstrate leadership in the school.  School counselors work collaboratively with all school staff to 
create a positive learning community. School counselors take an active role in analyzing local, state, and national data to 
develop and enhance school counseling programs. School counselors create data-driven goals and strategies that align with 
the school improvement plan to improve student learning. School counselors annually discuss the comprehensive school 
counseling program with the school administrator. School counselors provide input in the selection of professional 
development for the school staff that meets the needs of students and choose professional development activities that foster 
their own professional growth. School counselors mentor and support colleagues to improve the academic success of 
students. 

 
 
 Collaborates with 

school staff to create 
a positive learning 
community. 

 
 Identifies data that 

aligns the school 
counseling program 
with the school 
improvement plan. 

 

 Chooses 
professional 
development 
activities that foster 
their own 
professional growth.  

 

. . . and 

 

 Analyzes data from 
multiple sources to 
determine the 
impact of the 
school counseling 
program on 
students and the 
school. 

 

 Creates data driven 
goals and strategies 
that align with the 
school 
improvement plan. 
 

 Provides input in 
the selection of 
professional 
development for 
the school staff. 

 

 Participates in 
decision making 
procedures critical 
to the success of 
students. 

. . . and 

 

 Routinely reviews 
and modifies school 
counseling program 
with the 
administrator.  

 
 Shares student and 

program outcome 
data with 
stakeholders. 

 
 Makes 

recommendations 
for program 
revisions. 

 
 Mentors and 

supports colleagues 
on issues related to 
counseling students. 

 
 Provides 

professional 
development within 
the school that 
addresses student 
needs. 

. . . and 

 

 Leads the 
development of 
revisions to the 
school counseling 
program. 

 
 Provides 

professional 
development at the 
district, state, or 
national level. 

 

  



North Carolina School Counselor Evaluation Process   55 
 

Standard 1:  School counselors demonstrate leadership, advocacy, and collaboration. 

Developing Proficient Accomplished Distinguished Not Demonstrated 
(Comment Required) 

b. School Counselors enhance the counseling profession. School counselors strive to improve the counseling profession by 
staying current in research and best practices. School counselors contribute to establishing a positive school climate. School 
counselors promote professional growth for all educators and collaborate with their colleagues to improve the profession. 

 
 
 Contributes to 

positive working 
conditions.  

 
 Collaborates with 

colleagues to 
improve the 
profession. 

. . . and 
 
 Promotes 

professional  
growth of 
individual school 
staff members on 
the application of 
best practices. 

 

. . . and 
 
Strives to improve and 
enhance the profession 
within the school by: 
 Sharing best practices 

with colleagues. 
 Staying current on 

evidence-based 
literature on school 
counseling. 

 Helping to establish a 
positive school 
climate. 

. . . and 
 
Enhances the profession 

at the district/state 
and/or national level 
by  

 Conducting 
presentations 

 Writing articles 
 Serving on boards, 

committees, or task 
forces. 

 

School Counselors advocate for schools and students.  School counselors advocate for positive change in policies and practices 
affecting student learning. School counselors promote awareness of and responsiveness to learning styles, cultural diversity, and 
individual learning needs. School counselors collaborate with staff in building relationships with students that have a positive 
impact on student achievement. School counselors participate in the implementation of initiatives to improve the education and 
development of all students. School counselors advocate for equitable, student-centered legislation, policy, and procedures.  
 
 

 Participates in the 
implementation of 
initiatives to improve 
educational outcomes 
for students. 

. . . and 

 

 Promotes 
awareness of and 
responsiveness to 
learning styles, 
cultural diversity, 
and individual 
learning needs 
 

Advocates for: 
 Adequate time for 

direct and indirect 
counseling services 
at the school level. 

 Equitable student-
centered school 
procedures and 
practices that 
positively impact 
student learning. 

. . . and 

 

 Collects, analyzes, 
and communicates 
at the school level 
data that 
demonstrate the 
program’s impact 
on students’ 
education and 
development. 

 
 Participates in 

district initiatives 
that address diverse 
learning needs and 
improve education. 

. . . and 

 

 Communicates at the 
district, state, and/or 
national level data 
that demonstrate the 
program’s impact on 
students’ education 
and development. 

 
 Advocates at the 

district, state and/or 
national level for 
equitable student-
centered policies, 
procedures, and 
legislation that 
positively impact 
student learning. 
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Standard 1:  School counselors demonstrate leadership, advocacy, and collaboration. 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

a. School Counselors demonstrate high ethical standards.  School Counselors demonstrate ethical behaviors. School 
Counselors uphold the American School Counselor Association's Ethical Standards for School Counselors, revised June June  
2010. (http://www.schoolcounselor.org/files/EthicalStandards2010.pdf ),, the Code of Ethics for North Carolina Educators 
(effective June 1, 1997) and the Standards for Professional Conduct adopted April 1, 1998. 

 
 
Understands the:  
 ASCA Ethical 

Standards for 
School Counselors. 

 Code of Ethics for 
NC Educators. 

 Standards for 
Professional 
Conduct. 

 Laws, policies, and 
procedures 
applicable to the 
school counselor 
position. 

. . . and 

 
Demonstrates and 
upholds the: 
  ASCA Ethical 

Standards for 
School Counselors. 

 Code of Ethics for 
NC Educators. 

 Standards for 
Professional 
Conduct. 

 Laws, policies, and 
procedures 
applicable to the 
school counselor 
position. 

. . . and 

 
Supports colleagues’ 
understanding of: 
 ASCA Ethical 

Standards for 
School Counselors. 

 Code of Ethics for 
NC Educators. 

 Standards for 
Professional 
Conduct. 

 Laws, policies, and 
procedures 
applicable to the 
school counselor 
position. 

. . . and 

 
Promotes at the district, 
state, and/or national 
level support for and 
understanding of:  
 ASCA Ethical 

Standards for 
School Counselors. 

 Code of Ethics for 
NC Educators. 

 Standards for 
Professional 
Conduct. 

 Laws, policies, and 
procedures 
applicable to the 
school counselor 
position. 

 

Examples of Artifacts that may be used to support ratings: 
 Counselor Administrator Annual Agreement 
 American School Counselor Association National Model Action Plans and Results Data 
 Professional Development Documentation 
 CEUs from the American School Counselor Association 
 Analysis of School and Counseling Program Data 
 School Improvement Planning Activities 
 Accountability Process Documentation 
 Individual Growth Plan 
 Professional Learning Community and Other Meeting Documentation 
 Record of Professional Service, Articles Published, and Other Dissemination Activities 
 Advisory Council Documentation 
 Additional Certifications 
 American School Counselor Association Legal and Ethical Specialist 
  
  
  
Evaluator Comments: 
 
 
 
 
Comments of Person Being Evaluated (Optional): 
 
 
 
 
 

 

http://www.schoolcounselor.org/files/EthicalStandards2010.pdf
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Standard 2:  School counselors promote a respectful environment for a diverse population of students.   Professional school 
counselors establish a respectful school environment to ensure that each student is supported by caring staff. School counselors 
recognize diversity and treat students as individuals, holding high expectations for every student. Knowing that students have many 
different needs, school counselors work to identify those needs and adapt their services to meet them. School counselors recognize the 
fact that many adults share responsibility for educating students and collaborate with them to facilitate student academic success. 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

a. School Counselors foster a school environment in which each child has a positive, nurturing relationship with caring adults.  
School counselors create an environment that is inviting, respectful, supportive, inclusive, and flexible. School counselors model and 
teach behaviors that lead to positive and nurturing relationships through developmentally-appropriate and prevention-oriented 
activities. 
 
 
 Encourages an 

environment that is 
inviting, respectful, 
supportive, 
inclusive and 
flexible. 

 

. . . and 

 
 Creates an 

environment that 
is inviting, 
respectful, 
supportive, 
inclusive, and 
flexible. 

 
 Models and 

teaches 
stakeholders 
behaviors that 
lead to positive 
and nurturing 
relationships. 

. . . and 

 
 Contributes to 

the development 
of curricula to 
teach behaviors 
that lead to 
positive and 
nurturing 
relationships. 

. . . and 

 
Broadly disseminates 

curricula that lead to 
positive and nurturing 
relationships. 

 

b. School Counselors embrace diversity in the school community and in the world.  School counselors demonstrate knowledge of 
the history of diverse cultures and their role in shaping global issues. School counselors collaborate with teachers to ensure that the 
presentation of the North Carolina Standard Course of Study is relevant to a diverse student population. School counselors actively 
select materials and develop activities that counteract stereotypes and incorporate histories and contributions of diverse cultures. 
School counselors recognize the influence of culture on a child’s development and personality. School counselors help others 
understand how a student’s culture, language, and background may influence school performance and consider these influences in 
the programs and services they provide. 

 
 
 Recognizes the 

influences of culture, 
demographics and 
socio-economic 
status on a student’s 
development and 
engagement. 
 

 Articulates 
knowledge of 
diverse cultures and 
its role in shaping 
global issues. 

. . . and 

 

 Collaborates with 
teachers to ensure 
that the presentation 
of the North 

Carolina Standard 

Course of Study is 
relevant to a diverse 
student population. 
 

 Selects and/or 
develops materials 
and activities that 
counteract 
stereotypes and 
incorporate 
histories and 
contributions of 
diverse cultures. 

. . . and 

 
 Incorporates different 

points of view in the 
school counseling 
program and services 
to students. 

 
 Delivers programs 

and activities based on 
student needs, 
including individual 
and group differences. 

 

. . . and 

 

 Provides professional 
development on 
strategies to address 
individual and group 
differences in curricula.  

 
 Promotes global 

awareness and its 
relevance to the 
development of the 
whole child. 
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Standard 2:  School counselors promote a respectful environment for a diverse population of students. 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

c. School Counselors treat students as individuals.  School counselors maintain high expectations, including graduation from high 
school, for students of all backgrounds. School counselors appreciate the differences and value the contributions of each student 
in the learning environment. 

 
 
 Understand the 

need for students to 
set academic, 
personal/ social and 
career goals. 

 
  Values the differences 

and contributions of each 
student. 

. . . and 
 
Maintains and 
communicates high 
expectations for all 
students including: 
 Academic rigor. 
 Achievement of NC 

Standard Course of 
Study.  

 Progress toward 
high school 
graduation. 

 College and career 
readiness. 

. . . and 

 

 Helps students 
develop academic, 
personal/social and 
career goals. 

. . . and 

 

 Collaborates 
with other 
stakeholders to 
assist students in 
achieving 
academic, 
personal/social 
and career goals. 

 

d. School Counselors recognize students are diverse and adapt their services accordingly.  School counselors recognize that all 
students have different needs and collaborate with school and community personnel to help meet their needs. School counselors 
identify these needs using data, referrals, observation, and other sources of information. School counselors collaborate with others 
to create a customized plan of action that provides follow-up services to meet students’ varied needs. 

 
 
 Collaboratively 

identifies and 
prioritizes student 
needs based on data, 
referrals, 
observations, and 
other sources of 
information. 

. . . and 

 

 Provides appropriate 
services to meet 
individual student, 
small group, and 
classroom needs.  

. . . and 

 

 Collaborates with 
others to create a 
customized plan of 
action that guides 
follow-up services to 
meet students’ varied 
needs. 

. . . and 

 

 Adapts services 
based on the 
academic, 
personal/social, 
and career needs 
of students. 

 
 Adapts services 

to address the 
customized plan 
of action. 

 

e. School Counselors work collaboratively with the families and significant adults in the lives of students.  School counselors 
recognize that educating students is a shared responsibility involving the school, parents/guardians, and the community. School 
counselors improve communication and collaboration among the school, home, and community in order to promote and build trust, 
understanding, and partnerships with all segments of the school community. School counselors seek solutions to overcome barriers 
that may stand in the way of effective family and community involvement in the education of students. 
 
 
 Communicates 

effectively with all 
stakeholder groups 
regardless of barriers. 

. . . and 

 

 Promotes and builds 
trust, understanding, 
and partnerships with   
stakeholder groups. 

 
 Encourages student 

and family 
involvement. 

 

. . . and 

 

 Develops and 
utilizes community 
partnerships and 
resources. 

 
 Seeks solutions to 

overcome barriers 
that stand in the way 
of effective family 

. . . and 

 

 Promotes and 
builds trust, 
understanding 
and partnerships 
among district, 
state, and/or 
national 
stakeholder 
groups. 
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 Maintains appropriate 
resources to improve 
relationships among 
home, school, and 
community. 

and community 
involvement. 

Examples of Artifacts that may be used to support ratings: 
 Meeting Documentation 
 Parent Contact Logs 
 School Improvement Plan Implementation Documentation 
 Curriculum and Materials Utilized 
 Curriculum Action Plan 
 Data Collection and Analysis Activities 
 Formal and Informal Mentoring 
 Sign-In Sheets for Parent Activities 
 Stakeholder Surveys 
 Student Records (e.g., Attendance, Report Cards, Referrals, Customized Plan of Action) 
 Records of Multilingual Communications 
 Professional Development Documentation 
  
  
  
  
Evaluator Comments: 
 
 
 
 
Comments of Person Being Evaluated (Optional): 
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Standard 3:  school counselors understand and facilitate the implementation of a comprehensive school counseling program.   

Professional school counselors align their programs with state and national best practices to ensure that their role fits into the school 
program. A comprehensive school counseling program meets the academic, career, and social/emotional developmental needs of 
students through the implementation of programming including individual counseling, classroom presentation, academic advising, 
career development services, consultation, parent education and other responsive services. School counselors deliver a comprehensive 
school counseling program for all students and provide developmentally-appropriate services and activities based on student needs. A 
school counselor must engage in leadership, advocacy, and collaboration with all school personnel for the successful implementation 
of a comprehensive school counseling program. School counselors understand how students learn and help all students develop in the 
areas of academic, career, and personal social success. School counselors align their services with the North Carolina Standard 

Course of Study to meet the needs of students. 
Developing Proficient Accomplished Distinguished Not Evident 

a.  School Counselors align their programs to support student success in the North Carolina Standard Course of Study.  In 
order to support the North Carolina Standard Course of Study, school counselors align content standards and implement program 
models developed by professional organizations in school counseling. School counselors support equity and access to rigorous 
and relevant curricula for all students. School counselors develop and apply strategies to enhance student success. 
 
 

 Understands the 
importance of 
aligning evidence-
based school 
counseling 
programs with the 
North Carolina 

Standard Course of 

Study. 

. . . and 

 

 Implements an 
evidence-based 
school counseling 
program aligned 
with the North 

Carolina Standard 

Course of Study. 
 

Uses evidence-based 
research and other data 
to: 
 Advocate for 

equitable access for 
all students to 
rigorous curricula. 

 Adapt the school 
counseling program 
in order to promote 
equitable access to 
rigorous curricula. 
 

 Develops strategies 
to assist students in 
making connections 
between their 
personal interests 
and needs and the 
curriculum. 

. . . and 

 

 Implements and/or 
assists school staff 
in implementing 
instructional and 
other strategies to 
assist students in 
making connections 
between their 
personal interests 
and needs and the 
curriculum. 

. . . and 

 

 Leads professional 
development in 
strategies to assist 
students in making 
connections 
between their 
personal interests 
and needs and the 
curriculum. 

 
 Communicates 

effective practices 
beyond the school 
level. 
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Standard 3:  School counselors understand and facilitate the implementation of a comprehensive school counseling program.    

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

b. School Counselors understand how their professional knowledge and skills support and enhance student success. School 
counselors bring richness and depth of understanding to their school through their knowledge of theories and research about 
human development, student learning, and academic success. School counselors apply this knowledge as they address the 
academic, career, and personal/social development of all students.  
 
 

 Understands the 
connections 
between theories 
and evidence-based 
research about 
human 
development, 
student learning, 
and student success 
(academic, career, 
and personal/social 
development). 
 

. . . and 

 
 Applies theories and 

research about 
human development 
and student learning 
in counseling 
programs and 
services designed to 
enhance student 
success.  

. . . and 

 

 Collaborates in the 
development of 
innovative 
approaches based on 
evidence-based 
research theories 
about human 
development, 
student learning, 
and student success. 

 

. . . and 

 

 Leads professional 
development on 
connections between 
theories and research 
about human 
development and 
student success. 
 

 Communicates 
beyond the school 
level innovative 
practices that show 
promise of improving 
student success. 

 

c. School Counselors recognize the interconnectedness of the comprehensive school counseling program with academic 

content areas/disciplines.  School counselors understand how the comprehensive school counseling program relates to other 
disciplines. School counselors support the mission and goals of the school and district by providing technical assistance to all 
curricula areas as they align components of the North Carolina Standard Course of Study to their content areas/disciplines. 

School counselors support teachers and other specialists’ use of the North Carolina Standard Course of Study to develop and 
enhance students’ twenty-first century skills and promote global awareness. 

 
 
 Understands how 

the school 
counseling 
program relates to 
other content 
areas/disciplines. 

. . . and 

 
 Collaborates with 

school staff to help 
them understand how 
the North Carolina 

Guidance Essential 

Standards are related 
to their content 
areas/disciplines. 

. . . and 

  
 Provides assistance 

to school staff as 
they integrate the 
North Carolina 

Guidance Essential 

Standards into 
their content 
areas/disciplines. 

. . . and 

 
 Shares outcome 

results of the 
integration of the 
North Carolina 

Guidance Essential 

Standards and/or 
the American 
School Counselor 
Association 
National Model to 
develop and 
enhance students’ 
21st Century skills.  
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Standard 3:  School counselors understand and facilitate the implementation of a comprehensive school counseling program.    

Developing Proficient Accomplished Distinguished Not Demonstrated 
(Comment Required) 

d. School Counselors develop comprehensive school counseling programs that are relevant to students.  School counselors use 
data to develop comprehensive programs that meet student needs. School counselors deliberately, strategically, and broadly 
incorporate into their programs the life skills that students need to be successful in the twenty-first century. These skills span the 
academic, personal/social, and career domains and include leadership, ethics, accountability, adaptability, personal productivity, 
personal responsibility, people skills, self-direction, and social responsibility.  

 
 
 Understands the 

need for a 
comprehensive 
school counseling 
program to be 
relevant to 
students. 

 
 Accesses data 

regarding the 
effectiveness of the 
school counseling 
program. 

. . . and 

 
 Develops a 

comprehensive school 
counseling program 
based on data to meet 
student needs, skills, 
and interests. 

. . . and 

 
 Builds on student 

needs, skills, and 
interests to 
incorporate 21st 
Century skills and 
content into the 
school counseling 
program. 

 

. . . and 

 
 Shares strategies 

that show promise 
for incorporating 
21st Century skills 
and content into 
the school 
counseling 
program.  

 

Examples of Artifacts that may be used to support ratings: 
 School Counseling Program Calendars 
 Curriculum Action Plans 
 Needs Assessments 
 Teacher Lesson Plans 
 Professional Learning Community Documentation 
 Closing the Gap Action Plans 
 Accountability/Results Reports 
 Stakeholder Surveys 
 Pre- and Post-Tests 
 Professional Development Documentation 
 Meeting Minutes 
 Resource Checklists 
  
  
  
  
Evaluator Comments: 
 
 
 
 
Comments of Person Being Evaluated (Optional): 
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Standard 4:  School counselors promote learning for all students.  Professional school counselors are knowledgeable of the ways 
in which learning takes place and understand the significance of academic, career, and personal/social development of all students. 
School counselors work to eliminate barriers that students may experience. School counselors use data to plan programs that help 
students develop their academic and career-related skills as well as their abilities to relate cooperatively and effectively with other 
people. School counselors use a variety of methods to implement programs that will help raise achievement and close gaps. School 
counselors help students think through their problems and find solutions. School counselors listen and communicate well, and they 
model those behaviors for others around them 

Developing Proficient Accomplished Distinguished Not Demonstrated 

a. School Counselors know how students learn.  School counselors understand the teaching and learning process. School 
counselors know the influences that affect individual student learning, such as human development, culture, and language 
proficiency. School counselors are aware of barriers that impact student learning and assist in overcoming them. School 
counselors provide resources to staff to enhance student strengths and address student weaknesses.  

 
 

 Understands the 
influences that 
affect individual 
student learning, 

. . . and 

 

 Addresses the 
achievement gap by 
assessing student 
strengths and needs. 
 

 Provides resources 
to staff to enhance 
student strengths 
and address student 
needs. 

. . . and 

 

 Seeks strategies to 
mitigate barriers to 
student learning. 

 
 
 

. . . and 

 

 Mitigates barriers to 
student learning.  

 

b. School Counselors plan their programs for the academic, career, and personal/social development of all students.  

School counselors use academic, behavior, and attendance data to plan appropriate programs for students. School counselors 
discuss the comprehensive school counseling program with school administrators and communicate the goals of the program 
to stakeholders. School counselors consult and collaborate with colleagues, parents/guardians, and other stakeholders to 
ensure that students’ needs are addressed. School counselors make their programs responsive to cultural diversity and student 
needs.  

 
 
 Understands the need 

for a comprehensive 
school counseling 
program that 
addresses the needs 
of all students 
including 
underserved, 
underperforming and 
under-represented 
populations.  

 
 Understands how 

significant adults in 
the lives of students 
impact student 
success. 
 

. . . and 

 
 Plans appropriate 

programs using 
academic, behavior, 
and attendance data 
including student 
diversity. 

 
 Implements 

strategies designed 
to help significant 
adults advocate for 
their students. 

. . . and 

 

 Collaborates and 
consults with 
stakeholder groups to 
create program plans 
that support students’ 
academic, career, and 
personal/social 
development.  

 
 Promotes the 

effectiveness of the 
comprehensive 
school counseling 
program to 
stakeholder groups.  

 
 Assists significant 

adults in advocating 
for students. 

. . . and 

 
 Presents results data 

at the district, state 
and/or national 
levels that 
demonstrate the 
impact of the school 
counseling program 
on students’ 
academic, career, 
and personal/social 
development. 
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Standard 4:  School counselors promote learning for all students.   

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

c. School Counselors use a variety of delivery methods.  School counselors utilize the Guidance Curriculum, Individual 
Student Planning, and Preventive and Responsive Services in meeting the needs of students as they strive to raise 
achievement and close gaps. School counselors spend the majority of their time in these direct services, allocating time based 
on the developmental needs of their students. School counselors are responsive to individual student needs and differences in 
learning styles and culture in the programs and activities they provide. School counselors employ technology as appropriate 
to enhance delivery of their programs.  

 
 
 Assists students, 

individually and/or 
in groups, with 
developing 
academic, personal/ 
social, and career 
goals. 

 
 Develops a plan for 

the effective use of 
time based on 
program priorities, 
student needs, 
raising achievement, 
and closing gaps.  

. . . and 

 

 Provides a wide 
range of evidence-
based 
developmentally 
appropriate 
prevention, 
intervention, and 
responsive services.  
 

 Implements a plan for 
the effective use of 
time based on 
program priorities, 
student needs, raising 
achievement, and 
closing gaps.  

 
 Employs appropriate 

and available 
technology to 
enhance service 
delivery. 

. . . and 

 

Monitors plan 
implementation to assure: 
 The majority of time 

is spent in providing 
direct and indirect 
student services. 

 Services provided 
are based on 
program priorities, 
student needs, 
raising achievement, 
and closing gaps.  

 
 Adapts program 

plans and activities 
based on results of 
monitoring activities. 
 

. . . and 

 

 Shares results of 
monitoring 
activities. 
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Standard 4:  School counselors promote learning for all students.   

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

d. School Counselors help students develop critical thinking and problem-solving skills.  School counselors assist all 
students with developing academic, career, and personal/social skills. School counselors help students utilize sound 
reasoning, understand connections, and make complex choices. School counselors help students learn problem-solving 
techniques that incorporate critical thinking skills such as identifying problems, recognizing options, weighing evidence, and 
evaluating consequences. School counselors encourage students to use these skills to make healthy and responsible choices in 
their everyday lives.  

 
 

 Helps students learn 
problem-solving 
techniques that 
incorporate critical 
thinking and other 
21st Century Skills. 

. . . and 

 

 Assists students in 
using problem 
solving, critical 
thinking and other 
21st Century skills to 
make healthy and 
responsible choices. 
 
 

. . . and 

 

 Addresses issues 
that interfere with 
the students’ ability 
to problem solve, 
think critically, and 
use other 21st 
Century skills.  

. . . and 

 
 Shares outcome 

and results data 
indicating 
students’ 
acquisition of 
critical thinking, 
problem-solving, 
and other 21st 
Century skills. 

 

e. School Counselors use and promote effective listening and communication skills.  School counselors listen responsively 
to students, colleagues, parents/guardians, and other stakeholders in order to identify issues and barriers that impede student 
success. School counselors use a variety of methods to communicate effectively in support of the academic, career, and 
personal/social development of all students. School counselors assist students in developing effective listening and 
communication skills in order to enhance academic success, build positive relationships, resolve conflicts, advocate for 
themselves, and become responsible twenty-first century citizens. 

 
 

 Listens responsively 
to students, 
colleagues, 
parents/guardians, 
and other 
stakeholders in order 
to identify issues and 
barriers that impede 
student success.  
 

 Understands the 
importance of 
students developing 
effective 
communication skills. 

. . . and 

 
 Uses a variety of 

methods to assist 
students in 
developing effective 
communication 
skills.  
 

 Models effective 
communication 
skills. 

. . . and 

 
 Assists students in 

determining the 
most appropriate 
communication 
strategies to use in a 
variety of situations. 
  

 Promotes the 
development of 
effective 
communication 
skills throughout the 
school community. 

. . . and 

 

 Shares effective 
communication 
techniques at the 
district, state, and/or 
national level. 
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Examples of Artifacts that may be used to support ratings: 
 Action Plans 
 Advisory Council Meeting Documentation 
 Annual Agreement between Administrator and Counselor 
 Counselor Webpage 
 Lesson Plans 
 Resource Checklist 
 Training Documentation 
 Observation Results 
 Stakeholder Surveys 
 Approved Program Goals 
 Calendars 
 Time and Task Analysis 
 Scope of Work Indicators 
  
  
  
  
Evaluator Comments: 
 
 
 
 
Comments of Person Being Evaluated (Optional): 
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STANDARD 5:  SCHOOL COUNSELORS ACTIVELY REFLECT ON THEIR PRACTICE.  Professional school counselors 
demonstrate accountability for managing and delivering a comprehensive school counseling program. School counselors analyze 
formal and informal data to evaluate their programs in a deliberate on-going manner. School counselors participate in professional 
development opportunities that support the school and district’s mission as well as the comprehensive counseling program. School 
counselors recognize that change is constant and use best practices to continually improve their programs. 

Developing Proficient Accomplished Distinguished Not Evident 

a. School Counselors analyze the impact of the school counseling program.  School counselors think systematically and 
critically about the impact of the comprehensive school counseling program on student academic, career, and personal/social 
development. School counselors analyze student achievement, behavior, and school climate data, as well as feedback from 
students, parents, and other stakeholders to continually develop their program. School counselors evaluate the effectiveness 
of their program based on these data. 

 
 

 Thinks 
systematically and 
critically about the 
impact of the 
comprehensive 
school counseling 
program on student 
academic, career, 
and personal/social 
development. 

. . . and 

 
 Develops and 

maintains a written 
plan of data driven 
goals and strategies 
for effective 
delivery of the 
school counseling 
program. 

 

. . . and 

 
 Seeks feedback from 

stakeholder groups 
on the effectiveness 
of service delivery 
and needed changes. 
 

 Determines the 
effectiveness of 
service delivery 
based on data. 
 

 Uses results to 
improve and 
enhance the school 
counseling program.  

. . . and 

 
 Collaborates with 

stakeholder groups 
to implement 
necessary changes. 
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b. School Counselors link professional growth to the needs of their school and their program goals.  School counselors 
participate in continued, high quality professional development that reflects a global view of educational practices; includes 
twenty-first century skills and knowledge; aligns with the State Board of Education priorities; and meets the needs of students 
and their own professional growth. 

 
 

 Participates in 
high quality 
professional 
development 
specific to 
school 
counseling. 

 
 Understands the 

need to align 
professional 
growth activities 
with the North 
Carolina 
Professional 
School 
Counseling 
Standards and 
the American 
School 
Counselor 
Association 
National Model. 

. . . and 

 
Participates in high 
quality professional 
development that:  
 Is based on needs 

identified by school 
data. 

 Reflects 21st  
Century skills and 
knowledge. 

 Addresses 
individual 
professional growth 
goals. 

 Aligns with State 
Board of Education 
priorities and school 
and district goals. 

. . . and 

 
 Applies new 

knowledge and 
skills gained 
through professional 
development 
activities.  

 

. . . and 

 
 Develops focused 

and rigorous 
professional 
development 
activities. 

 
 Leads focused and 

rigorous 
professional 
development at the 
district, state, and/or 
national level. 

 

c. School Counselors function effectively in a complex dynamic environment.  Understanding that change is constant, 
school counselors actively investigate and consider new ideas that improve student academic, career, and personal/social 
development as well as the school counseling profession. School counselors collaborate with students, staff, parents, and 
other stakeholders to implement these ideas. 

 
 
Actively investigates and 
considers new ideas that 
improve : 
 Student academic, 

career, and 
personal/social 
development. 

 The school counseling 
profession.  
 

 Understands the need 
to engage in active 
reflection about 
practice (e.g., written 
journals, professional 
learning communities, 
discussions with 
colleagues and 
mentors). 

. . . and 

 
 Actively investigates 

and considers new 
ideas that improve the 
school counseling 
profession. 

 
 Collaborates with 

students, staff, 
parents, and other 
stakeholders to 
implement 
improvements to 
student academic, 
career, and 
personal/social 
development. 
 

 Engages in active 
reflection about 
practice. 
 

 Adapts professional 

. . . and 

 
 Monitors the 

impact of 
adaptations to 
professional 
practice on 
student academic, 
career, and 
personal/ social 
development. 

. . . and 

 
 Shares results of 

monitoring 
activities. 
 

 Leverages 
resources to 
integrate 
monitoring 
findings into 
ongoing practices. 

 
 Contributes to 

enhancement of 
the school 
counseling 
profession. 
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practice based on 
current evidence-
based research 
findings and other 
data to best meet 
stakeholder needs. 

Examples of Artifacts that may be used to support ratings: 

 Student achievement data 
 Records of student behavior 
 School climate data 
 Student feedback 
 Parent feedback 
 Stakeholder feedback 
 Self-assessment 
 Documentation of continuing education 
 Feedback from students, parents/significant adults, colleagues and other stakeholders 
 Program Assessment 
 Resource Checklist 
 Documentation of active reflection 
 Accountability/Results Report 
 
 
 
 
Evaluator Comments: 
 
 
 
 
Comments of Person Being Evaluated (Optional) 
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Rubric Signature Page 

 
_________________________________________   __________________ 
School Counselor Signature      Date 
 
_________________________________________   __________________ 
Principal/Evaluator Signature      Date 
 
 
 
Comments Attached: ____ YES   ____ NO 
 
_________________________________________   __________________ 
Principal/Evaluator Signature      Date 
(Signature indicates question above regarding comments has been addressed) 

 
  

Note: The school counselor’s signature on this form represents neither acceptance nor approval of the report.  It does, however, 

indicate that the school counselor has reviewed the report with the evaluator and may reply in writing.  The signature of the principal 

or evaluator verifies that the report has been reviewed and that the proper process has been followed according to the North Carolina 

State Board of Education Policy for the School Counselor Evaluation Process.  
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Rubric for Evaluating North Carolina’s Instructional Technology Facilitators 

 
Standard 1:  Instructional Technology Facilitators demonstrate leadership. 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

a. Instructional Technology Facilitators demonstrate 21
st
 century leadership in the school.  Instructional Technology Facilitators 

lead in the use of 21
st
 century tools and skills.  They promote a vision of technology-enabled teaching and learning that includes use of 

best instructional practices and access to current information and technology tools. Instructional Technology Facilitators understand 

and apply principles of adult learning to design and deliver relevant, engaging, and differentiated professional development. They 

support the school and district’s overall vision for ensuring that every public school student will graduate from high school, globally 

competitive for work and postsecondary education and prepared for life in the 21
st
 century. 

 

 

 Understands the 

school’s goals, 

objectives, and 

instructional 

programs and how 

they relate to the 

instructional 

technology 

program.  

. . . and 

 

 Provides relevant and 

engaging professional 

development on 

technology enabled 

teaching and learning. 

 

Promotes a vision for  

21
st
 century technology 

that  includes: 

 Effective technology 

enabled teaching 

and learning. 

 All students 

graduating from 

high school globally 

competitive and 

prepared for life in 

the 21
st
 century. 

 

 Contributes to the 

development and 

implementation of 

the school’s goals, 

objectives, and 

instructional 

program.  

. . . and 

 

 Monitors changes to 

teacher behaviors 

and student learning 

as a result of 

professional 

development on 

technology enabled 

teaching.  

. . . and 

 

 Evaluates the impact 

of the technology 

enabled teaching and 

learning professional 

development on 

student achievement. 

 

 Designs and provides 

a differentiated 

professional 

development program 

on technology enabled 

teaching. 
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Standard 1:  Instructional Technology Facilitators demonstrate leadership. 
 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

b. Instructional Technology Facilitators lead an instructional technology program that supports 21st century teaching and 

learning.  Instructional Technology Facilitators collaboratively create, align, and implement programs guided by state and national 

guidelines and research-based best practices. Instructional Technology Facilitators align program goals with local strategic plans 

placing a priority on student learning and curriculum requirements. They exhibit flexibility, adaptability, and resourcefulness in an 

ever-changing technology environment. The instructional technology program offers an effective teaching and learning best practices 

model in the 21st century digital conversion of the school in support of student success.  

 

 

 Understands the 

relationship 

between the 

instructional 

technology 

program, the 

North Carolina 

Standard Course 

of Study, and 

local goals and 

priorities.  

 

 Understands the 

nature of and 

requirements for a 

21
st
 century 

digital 

conversion. 

 

. . . and 

 

Promotes and 

participates in the 

planning and 

deployment of the 21
st
 

century digital 

conversion, including:  

 Aligning the 

school’s technology 

program with local 

goals and priorities 

and the North 

Carolina Standard 

Course of Study. 

 Demonstrating 

appropriate and 

effective use of 

available devices. 

 Facilitating the use 

of a research based 

technology 

enhanced 

instructional 

program. 

. . . and 

 

Leads the deployment 

of a 21
st
 century digital 

conversion, including: 

 Evaluating and 

selecting digital 

tools and resources 

based on best 

practices and 

relevant data. 

 Curriculum 

alignment. 

 Coaching, co-

teaching and 

mentoring school 

staff.  

. . . and 

 

Ensures the success of the 

school’s 21
st
 century digital 

conversion by: 

 Networking with 

district, state and/or 

national leaders. 

 Advocating for 

resources, policies, and 

procedures needed to 

support the conversion.  
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Standard 1:  Instructional Technology Facilitators demonstrate leadership. 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

c. Instructional Technology Facilitators advocate for effective instructional technology programs.  Effective technology 

facilitators model and apply information and technology standards as they design and implement learning experiences for both 

students and educators. Combining their broad content, pedagogical and technology understanding they advance student learning, 

creativity and innovation in both traditional and virtual environments.  

 

 

 Facilitates 

equitable access 

to appropriate 

digital tools and 

resources. 

 

. . . and 

 

Advocates at the school 

level for: 

 The application of 

Information 

Technology 

Essential Standards 

in learning 

experiences 

 Equitable 

access and 

appropriate use of 

available information 

and technology 

resources, including 

connectivity.  

 Integration of 

content, pedagogy, 

and technology. 

. . . and 

 

Designs and 

implements learning 

experiences for 

students and educators 

by: 

 Modeling use of 

Information 

Technology 

Essential 

Standards in 

learning 

experiences.  

 Seeking ways to 

improve content. 

 Providing 

professional 

development on the 

creation of lessons 

that integrate 

Information 

Technology 

Essential 

Standards, tools 

and resources.  

. . . and 

 

Advocates beyond the 

school level for: 

 Adequate instructional 

technology resources. 

 Infusion of 21
st
 century 

skills into all curricular 

areas. 

 Equitable connectivity 

for all students. 
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Standard 1:  Instructional Technology Facilitators demonstrate leadership. 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

d. Instructional Technology Facilitators promote and facilitate effective collaboration among educators within and beyond the 

school setting.   Instructional Technology Facilitators generate positive student outcomes by leading, modeling and promoting 

effective collaborative practices that support and create an effective learning community. They demonstrate persistence, creativity, and 

openness in establishing relationships and building partnerships. They review data to inform instructional planning while collaborating 

to design, facilitate, and evaluate instruction based on research and best practices. They work collaboratively to identify and select 

resources for curriculum support and partner with teachers to create instruction that is enhanced and enabled by relevant and effective 

digital tools and resources. 

 

 

Understands: 

 The need to  

collaborate with 

others. 

 The benefits of 

positive 

relationships and 

partnerships.  

. . . and 

 

 Establishes 

relationships within 

the school to 

support the needs of 

the learning 

community. 

 

Uses school-wide data, 

classroom data, and 

evidence-based research 

to: 

 Inform instructional 

planning.  

 Support the design 

of instruction.  

 Support 

instructional 

delivery systems. 

 Participate in the 

evaluation of 

instruction. 

 Determine student 

and educator 

technology needs. 

. . . and 

 

 Proactively 

engages school 

staff members in 

ongoing 

collaborative 

activities. 

 

 Uses evaluation 

findings to guide 

adaptations to 

instruction.  

 

 Initiates 

partnerships to 

support the needs 

of the learning 

community. 

. . . and 

 

 Leverages relationships 

within the school and 

external partnerships to 

support the needs of the 

learning community. 

 

e.  Instructional Technology Facilitators demonstrate high ethical standards.  Instructional Technology Facilitators demonstrate 

ethical principles including honesty, integrity, fair treatment, and respect for others. Teachers uphold the Code of Ethics for North 

Carolina Educators (effective June 1, 1997) and the Standards for Professional Conduct adopted April 1, 1998.  

 

 

 Demonstrates 

ethical behavior 

as outlined in the 

Code of Ethics 

for NC Educators 

and the Standards 

for Professional 

Conduct. 

. . . and 

 

 Models best 

practices in 

copyright, ethical 

access and use of 

resources, 

intellectual 

property, and digital 

citizenship. 

. . . and 

 

 Promotes the use 

of and trains others 

to use best 

practices in 

copyright, ethical 

access and use of 

resources, 

intellectual 

property, and 

digital citizenship.  

. . . and 

 

 Participates in state 

and/or national 

conversations regarding 

ethical access and use of 

resources, intellectual 

property, and digital 

citizenship.  
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Examples of Artifacts that May Be Used to Support Ratings: 

 Professional Development Documentation 

 Participation in Professional Learning Communities 

 Participation in School Improvement Team 

 Opportunities for collaboration 

 Needs assessments/surveys/benchmarks 

 Aligned lesson plans 

 Membership in instructional technology professional organizations/groups/forums 

 Plan/procedure/calendar for equal access to technology resources 

 Ethical and safe use of resource examples (student projects with resources, lesson plans, professional development) 

 Documentation of conference presentations 

  

  

  

  

Evaluator Comments (Required for ratings of “Not Demonstrated” and “Developing,” recommended for all other ratings: 

 

 

 

 

 

 

 

Comments of Person Being Evaluated (Optional): 
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Standard 2.  Instructional Technology Facilitators demonstrate knowledge of learners and learning and promote effective instructional 

practices in a 21
st
 Century learning environment.  

Developing Proficient Accomplished Distinguished Not Demonstrated 

a.  Instructional Technology Facilitators use effective pedagogy to infuse the curriculum with 21st century content and tools.  

Instructional Technology Facilitators understand and apply research-based pedagogical strategies to design and facilitate rigorous, 

relevant, and engaging differentiated instruction. Instructional Technology Facilitators are knowledgeable of learning styles, stages of 

human growth and development, and cultural influences on learning. They support the learning of all members of the school 

community, including those with diverse learning styles, physical and intellectual abilities, and needs. They effectively facilitate the 

integration of 21st century skills, particularly technology use, and instructional design, delivery, and assessment. Instructional 

Technology Facilitators creatively infuse content-area instruction with 21st century skills. 

 

 

Understands how to 

use: 

 Accepted 

pedagogy. 

 Instructional 

design principles. 

 Appropriate 

assessment 

methods. 

 Technology to 

differentiate 

instruction. 

. . . and 

 

Facilitates the use of: 

 Accepted pedagogy. 

 Instructional design 

principles.  

 Appropriate 

assessment methods. 

 

Supports teachers in the 

use of technology to 

deliver differentiated 

instruction that addresses 

students with: 

 Diverse learning 

styles.  

 Varying physical and 

intellectual abilities 

and needs. 

. . . and 

 

Facilitates the design 

and delivery of 

differentiated 

instruction guided by: 

 Integration of 

universal design 

principles into 

instruction. 

 Instructional 

strategies that 

promote mastery of 

21st century skills 

and content. 

. . . and 

 

 Advocates for the 

implementation of 

a universal design 

model school-wide. 

 

 Disseminates 

information about 

how to infuse the 

curriculum with 

21st century 

content and tools 

beyond the school 

community.  

 

b.  Instructional Technology Facilitators know the content appropriate to their teaching specialty.  Instructional Technology 

Facilitators model digital literacy and safety, and the ethical use of information and technology utilizing best practices and relevant 

research-based methods and techniques. They articulate the value and importance of the North Carolina Standard Course of Study to 

members of the school community. They assist teachers in seamlessly integrating technology into curriculum-based lessons and 

instructional units and providing 21st century learning experiences. They collaborate with other educators to design and facilitate use 

of innovative technology assisted student outcome measurement systems.  

 

 

Possesses: 

 Information and 

technology skills. 

 Knowledge of 

research-based 

methods and 

techniques. 

 Skills necessary to 

collaborate with 

school staff. 

. . . and 

 

 Models digital 

literacy and safety. 

 

 Assists teachers in the 

integration of 

technology into 

classroom 

instructional 

strategies. 

 

. . . and 

 

 Collaboratively 

designs 

individualized and 

technology enabled 

classroom 

instructional 

strategies. 

. . . and 

 

 Disseminates 

information of 

technology enabled 

classroom 

instructional 

strategies beyond 

the school 

community. 

 



Standard 2.  Instructional Technology Facilitators demonstrate knowledge of learners and learning and promote effective instructional 

practices in a 21
st
 Century learning environment. 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

c.  Instructional Technology Facilitators model, share, and promote effective principles of teaching and learning. They use a 

variety of instructional strategies and assessment tools to model and promote digital-age learning experiences and apply their expertise 

to coach others in collaboration, digital literacy, 21
st
 century communication, inquiry-based learning, and digital citizenship. 

Instructional Technology Facilitators demonstrate and facilitate the effective use of 21
st
 century tools and resources to encourage 

meaningful and authentic learning experiences. They facilitate access to information, resources, and ongoing support to assist teachers 

in implementing research-based best practices using 21st century tools and resources. 

 

 

 Understands 

digital-age 

learning 

experiences. 

. . . and 

 

Applies expertise in 

digital-age learning to 

coach school staff in: 

 Digital literacy. 

 21
st
 century 

communication. 

 Inquiry-based 

learning. 

 Digital citizenship.  

 Digital safety. 

 

. . . and 

 

Collaborates with other 

school staff to design 

and implement: 

 Digital-age learning 

experiences for all 

students. 

 Meaningful and 

authentic 

technology enabled 

learning 

experiences. 

. . . and 

 

 Fosters the 

development of 

professional 

learning networks 

to promote digital-

age learning. 

 

Examples of Artifacts that May Be Used to Support Ratings: 

 Student-centered content 

 Assessment data 

 Usage data 

 School Technology Plan 

 Policies and Procedures Manual 

 Collaboratively produced lesson and unit plan 

 Professional development plans 

 Minutes of professional/electronic learning community meetings 

 Reflective journaling 

 Blogs 

 Articles written by Instructional Technology Facilitator 

 Listservs 

 Newsletters 

 Examples of lessons 

 Leadership in adherence to local, state, and federal policies and laws related to digital safety 

 Parent and student acceptable and responsible use policies 

  

  

  

  

Evaluator Comments (Required for ratings of “Not Demonstrated” and “Developing,” recommended for all other ratings: 

 

 

 

 

 

 

Comments of Person Being Evaluated (Optional): 
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Standard 3.  Instructional Technology Facilitators facilitate the implementation of a comprehensive 21
st
 Century instructional 

technology program. 

Developing Proficient Accomplished Distinguished Not Demonstrated 

(Comment Required) 

a. Instructional Technology Facilitators serve as a specialist, fostering the effective use of digital tools and resources for 

constructing and sharing knowledge using inquiry-based instruction.  Instructional Technology Facilitators use creative strategies 

to promote the available digital tools and resources as well as the special skills and expertise of the Technology Facilitator. They 

demonstrate flexibility to make their skills and expertise, as well as school technology resources, readily available to and easily 

accessible to all members of the school community. They help learners become discerning and effective users of digital resources and 

tools promoting the seamless integration of technology to meet curricular goals. Instructional Technology Facilitators encourage 

teachers and students to apply an inquiry-based approach to learning and they actively support instructional practices and pedagogy 

that promote creativity and critical thinking. They promote digital citizenship and guide students to build a positive academic digital 

footprint. They model the effective use of new and emerging technologies. They also collaboratively develop technology program 

policies and procedures that respect and meet the needs of a diverse school community and facilitate access to equitable digital tools 

and resources. 

 

 

Understands: 

 Inquiry-based 

instruction. 

 The nature and 

impact of a digital 

footprint. 

. . . and 

 

Guides  students and 

educators to: 

 Build positive 

academic digital 

footprints. 

 Use technology 

resources 

appropriately. 

 Respect themselves 

and others when 

using technology. 

 Understand the long-

term consequences 

of their actions in 

digital environments. 

 Understand the rights 

and responsibilities 

associated with 

technology use. 

 

. . . and 

 

 Guides school staff 

in monitoring and 

refining procedures 

regarding the 

appropriate use of 

technology. 

 

Supports use of inquiry-

based learning by: 

 Making tools and 

resources readily 

available. 

 Making their 

knowledge and 

expertise available 

to students and 

staff. 

 Promoting 

creativity and 

critical thinking. 

. . . and 

 

Models:  

 Effective use of 

new and innovative 

technologies. 

 Application of 21
st
 

century skills. 

 Integration of 

inquiry-based 

strategies into day-

to-day work. 
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Examples of Artifacts that May Be Used to Support Ratings: 

 Minutes from professional learning community and school improvement team meetings 

 Documentation of informal training and mentoring activities 

 Lessons that use appropriate resources, tools, and skills to produce inquiry-based learning 

  

  

  

  

Evaluator Comments (Required for ratings of “Not Demonstrated” and “Developing,” recommended for all other ratings: 

 

 

 

 

 

 

Comments of Person Being Evaluated (Optional): 
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Standard 4.  Instructional Technology Facilitators build a learning environment that meets the instructional needs of all 

students. 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

a. Instructional Technology Facilitators establish a participatory learning environment that facilitates collaboration among all 

members of the learning community and honors diversity.   Using 21st century tools and resources, Instructional Technology 

Facilitators encourage active learning, promote collaboration, and provide flexibility to accommodate multiple learning styles, work 

strategies and abilities. Instructional Technology Facilitators foster relationships with and between students while applying a global 

perspective and meeting the learning needs of a diverse student population. 

 
 
 Demonstrates an 

awareness and 

understanding of 

how diversity 

impacts student 

learning. 

 

 Identifies 

information and 

technology 

resources that 

reflect students’ 

diversity, personal 

interests, and 

learning needs. 

. . . and 

 

 Fosters global 

literacy awareness 

and cultural 

understanding. 

 

Uses 21
st
 century tools 

and resources to:  

 Encourage 

participatory 

learning. 

 Promote 

collaboration. 

 Accommodate 

multiple learning 

styles, work 

strategies and 

abilities. 

. . . and 

 
 Enables students to 

develop global 

perspectives. 

 

 Mentors teachers in 

the use of resources 

and instructional 

strategies to meet 

the needs of a 

diverse population 

of students. 

. . . and 

 
 Collaboratively 

reviews and refines 

education programs 

to meet the needs 

of a diverse student 

population. 

 

 Leverages school 

level relationships 

and partnerships to 

gain district 

support for revised 

education 

programs.  

 

b.  Instructional Technology Facilitators seamlessly integrate content-area curricula with 21st century content
, 
effective 

pedagogical practices, universal design principles, and appropriate technology applications for all learners.  Instructional 

Technology Facilitators model and promote the seamless and ubiquitous integration of content and technology tools and resources to 

meet widely diverse student needs. Instructional Technology Facilitators are a constant in the learning environment of the student over 

time. As such, they have a unique opportunity to gain a more holistic view of students, understand learners as they progress through 

each developmental stage, and encourage learners to cultivate creativity and critical thinking habits.  

 

 

 Understands 

universal design 

principles. 

 

 Understands the 

developmental 

stages of students. 

. . . and 

 

 Implements universal 

design principles to 

meet the needs of all 

learners. 

 

 Considers the 

developmental stages 

of students in the 

delivery of services 

to teachers. 

. . . and 

 

 Promotes the 

effective use of 

universal design 

principles. 

 

 Collaborates with 

school staff to design 

differentiated and 

developmentally 

appropriate lessons. 

. . . and 

 

 Advocates for the 

consistent use of 

universal design 

principles. 

 

 Provides leadership 

beyond the school 

community to 

apply technology 

along the 

developmental 

continuum. 
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Examples of Artifacts that May Be Used to Support Ratings: 

 Documents written for listservs 

 Technology fairs/nights 

 Online course creation (Moodle, etc.) 

 Participation in professional learning communities and other collaborative learning environments 

 Lessons that are differentiated and apply a global perspective 

 Documentation of holistic understanding of students over time  

 Student interest inventories 

 Student learning style assessments 

  

  

  

  

Evaluator Comments (Required for ratings of “Not Demonstrated” and “Developing,” recommended for all other ratings: 

 

 

 

 

 

Comments of Person Being Evaluated (Optional): 
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Standard 5:  Instructional Technology Facilitators actively reflect on their practice. 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

a.  Instructional Technology Facilitators use formative and summative assessments to collaboratively analyze data and 

evaluate other indicators of student learning to inform instruction. 

 

 

 Thinks 

systematically and 

critically about 

the impact of the 

instructional 

technology 

program on 

student 

achievement. 

. . . and 

 

Supports the development 

of classroom instruction 

based on: 

 Analysis of formative 

and summative 

assessment student data. 

 Instructional technology 

program plans. 
 Evidence based best 

practices. 

. . . and 

 

 Advocates for 

changes to the 

school technology 

program guided by 

findings from data 

analyses. 

 

. . . and 

 

 Leverages 

resources to 

implement changes 

to the school’s 

instructional 

technology 

program. 

 

b.  Instructional Technology Facilitators link professional growth to their professional goals.   Instructional Technology 

Facilitators actively seek professional development to help them maintain a leadership role as a teacher, technology specialist, and 

coach in the use of current and emerging technologies.  They complete professional development and participate in local and global 

professional learning communities to explore creative applications and enhancements for improving professional practice and student 

learning. 

 

 

 Understands the 

need for 

professional 

development to 

improve 

leadership skills 

and professional 

practice. 

. . . and 

 

 Completes professional 

development in the use 

of current and 

emerging technologies 

 

 Participates in school 

and/or district level 

professional learning 

communities 

throughout the school 

year.  

. . . and 

 

 Pursues 

professional 

development 

opportunities 

outside the school 

and/or district to 

enhance 

professional 

practice. 

. . . and 

 

 Participates in 

global professional 

learning 

communities to 

improve 

professional 

practice and 

student learning.  

 

 

c.  Instructional Technology Facilitators function effectively in a complex, dynamic environment.  Instructional Technology 

Facilitators demonstrate leadership and flexibility in adapting to a rapidly changing information and technology environment. They act 

as leaders in coaching teachers, administrators, and students to thrive in a complex technology landscape. They continuously seek 

current best practices and adapt their professional practice based on research and student data to support school goals.  

 

 

Understands: 

 The rapidly 

changing 

information and 

technology 

environment. 

 The need to be 

flexible, 

adaptable, and 

resourceful. 

. . . and 

 

 Uses findings from 

evidence-based 

research to improve 

professional practices. 

 

 Adapts professional 

practice to the 

changing technology 

environment.  

 

 Stays current with 

evolving research 

about the changing 

information and 

technology 

environment. 

 

. . . and 

 

 Monitors student 

data to evaluate the 

impact of 

implementation of 

new technology 

strategies on 

student learning. 

. . . and 

 

 Applies findings of 

monitoring 

activities to adapt 

the instructional 

technology 

program. 
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Examples of Artifacts that May Be Used to Support Ratings: 

 Self-assessment 

 Documentation of continuing education – articles, conferences 

 Feedback from supervisor, students, parents, community members, colleagues 

 Professional development syllabi 

 Professional Growth Plan 

 Evaluation tool 

 Student outcome data with data analysis 

 Action research documentation 

 Logs 

 Memberships in professional organizations 

 Formative and summative assessments 

 Student and school needs assessments 

 Members of school professional learning teams 

  

  

  

  

Evaluator Comments (Required for ratings of “Not Demonstrated” and “Developing,” recommended for all other ratings: 

 

 

 

 

 

 

Comments of Person Being Evaluated (Optional): 
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Rubric Signature Page 
 
 
_______________________________________     ____________________ 
Instructional Technology Facilitator’s Signature    Date 
 
 
 
 
_______________________________________     ____________________ 
Principal/Evaluator Signature       Date 
 
 
Comments Attached:  _____YES     _____NO 
 
 
 
 
_______________________________________     ____________________ 
 
Principal/Evaluator Signature       Date 
(Signature indicates question above regarding comments has been addressed.) 

 

Note:  The Instructional Technology Facilitator’s signature on this form represents neither acceptance nor approval of the report.  It does, 

however, indicate that the Instructional Technology Facilitator has reviewed the report with the evaluator and may reply in writing.  The signature 

of the principal or evaluator verifies that the report has been reviewed and that the proper process has been followed according to the North 

Carolina State Board of Education Policy for the Instructional Technology Facilitator process. 
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Rubric for Evaluating North Carolina’s School Library Media Coordinators 
 
Standard 1. School library  media coordinators demonstrate leadership. 

Developing Proficient Accomplished Distinguished Not Demonstrated 
(Comment Required) 

Element a. School library media coordinators lead in the school library media center and media program to support student 
success. School library media coordinators provide leadership for the school library media program. They share responsibility for the 
progress of all students to ensure that they graduate from high school, are globally competitive for work and postsecondary education 
and are prepared for life in the 21st Century. They collaboratively create, align, and implement a program informed by state and 
national guidelines and research-based best practices. They transform the library media center into a 21st Century learning 
environment (both virtual and physical) and a shared space for knowledge construction, collaboration and inquiry-based learning, and 
they assist teachers with similar transformations. They coordinate the activities and training of library media support personnel 
including volunteers. 
 
 
Understands: 
 The significance of 

a collaborative 
media program and 
its impact on 
student learning. 

 21st Century skills 
and content. 

 How to establish an 
open, equitable, 
accessible, and 
flexible learning 
environment. 

 

. . . and 
 
Aligns all components 
of the school’s library 
media   program with:  
 21st Century skills 

and content. 
 State and local 

priorities and the 
North Carolina 
Standard Course of 
Study. 

 Research-based 
practices. 
 

 Provides leadership 
in collaboratively 
planning, 
promoting, and 
sustaining the 
school library media 
program, services, 
and resources. 

 
 Establishes the 

library media center 
as both a physical 
and virtual shared 
learning space. 

 
 Provides an open, 

equitable and 
accessible learning 
environment. 

. . . and 
 

 Provides leadership 
to the school 
community in 
creating a 21st 
Century learning 
environment. 

 

. . . and 
 

 Provides leadership 
at district, state, 
and/or national 
level in creating 
21st Century 
learning 
environments. 
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Standard 1. School library  media coordinators demonstrate leadership. 
Developing Proficient Accomplished Distinguished Not Demonstrated 

(Comment Required) 
Element b. School library media coordinators lead in their schools. School library media coordinators work collaboratively with 
school personnel to create a professional learning community. They analyze data to develop goals and strategies in the school 
improvement plan that enhance student learning. They provide input in determining the school budget and in the selection and 
provision of professional development that meets the needs of the students, the staff, and their own professional growth. They 
participate in the hiring process and collaborate with their colleagues to support teachers in the improvement of the effectiveness of 
their departments or grade levels. They establish positive working relationships and communicate with other educators to identify and 
select resources for curriculum support. They also partner with teachers to design instruction that seamlessly integrates 21st Century 
skills, information fluency, and digital literacy across the curriculum.  

 
 

 
 Understands the 

goals of the school 
improvement plan. 

 
 Participates in 

shared decision 
making within the 
school. 

 
 Supports and 

participates in 
professional 
learning 
communities. 

. . . and 
 
 Participates in the 

development and 
implementation of 
the school 
improvement plan. 

 
 Infuses multiple 

literacies and 21st 
Century skills 
within content-area 
instruction. 
 

 Provides 
technology-enabled 
one-on-one and 
group professional 
development for 
school-based 
educators. 
 

 Participates in the 
recruitment hiring 
process and/or 
mentoring of 
school-based 
educators. 

. . . and 
 
 Assumes a 

leadership role in a 
Professional 
Learning 
Community and/or 
the school 
improvement team 
at the school level. 

 
 Models and leads 

21st Century 
teaching and 
learning concepts 
and strategies. 

 
 Collaborates with 

teachers to integrate 
information and 
instructional 
technology into all 
curricular areas. 

. . . and 
 
 Assumes a 

leadership role in 
developing and 
implementing the 
school 
improvement plan. 
 

 Participates in a 
professional 
learning network 
(PLN) at the 
district, state, and/or 
national level. 

 
 Provides 

professional 
development on 
integrating 
information and 
instructional 
technology into all 
curricular areas at 
the school, district, 
state, and/or national 
level. 
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Standard 1. School library  media coordinators demonstrate leadership. 
Developing Proficient Accomplished Distinguished Not Demonstrated 

(Comment Required) 
Element c. School library media coordinators advocate for effective media programs. School library media coordinators are 
proactive in communicating the vision, requirements and impact of an effective 21st Century library media program to key 
stakeholders using relevant research, evidence of student learning, and other outcomes. They advocate for information fluency, 
inquiry-based learning, curriculum fidelity, creativity, planning, innovation and reading for enjoyment and lifelong learning to ensure 
that all students have access to proper learning resources and are prepared for the future.  

 
 
 Understands the 

need to advocate for 
the library media 
program and 
resources to support 
the learning 
community. 

. . . and 
 
Advocates for:  
 Equitable access to 

21st Century 
resources throughout 
the learning 
community. 

 Integration of 21st 
Century skills and 
resources throughout 
the school’s 
instructional 
program.  

 Appropriate staffing 
for the school library 
program.  

 Policies and 
procedures to 
support effective 
school library media 
programs. 
 

 Shares relevant 
research, evidence of 
student learning, and 
other outcomes to 
educate the school 
community about 
effective school 
library media 
programs.  

 

. . . and 
 

 Establishes internal 
and external 
partnerships to 
advocate for 
effective school 
library media 
program. 

. . . and 
 
 Provides leadership 

beyond the school 
level in 
communicating the 
impact of library 
media program on 
21st Century content 
and skills.  
 

 Leverages 
partnerships to 
advocate at the 
local, district, state 
and/or national 
level for highly 
effective school 
library media 
programs. 
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Standard 1. School library  media coordinators demonstrate leadership. 

Developing Proficient Accomplished Distinguished Not Demonstrated 
(Comment Required) 

Element d. School library media coordinators demonstrate high ethical standards. School library media coordinators 
demonstrate ethical principles including honesty, integrity, fair treatment, and respect for others. They uphold the Code of Ethics for 
North Carolina Educators (effective June 1, 1997) and the Standards for Professional Conduct adopted April 1, 1998.  
 
 
 Models ethical 

behavior as 
outlined in the 
Code of Ethics for 
NC Educators and 
the Standards for 
Professional 
Conduct. 

 
 Models best 

practices in 
copyright, ethical 
access and use of 
resources, 
intellectual 
property, and 
digital citizenship. 

. . . and 
 
 Educates students, 

teachers, and other 
members of the 
school community 
to use best 
practices in 
copyright, ethical 
access and use of 
resources, 
intellectual 
property, and 
digital citizenship. 

. . . and 
 
 Partners with other 

libraries and 
community 
organizations to 
promote the use of 
best practices in 
copyright, ethical 
access and use of 
resources, 
intellectual 
property, and digital 
citizenship.  

. . . and 
 
 Participates in state 

and/or national 
conversations 
regarding ethical 
access and use of 
resources, 
intellectual property, 
and digital 
citizenship.  

 

Examples of artifacts that may be used to support ratings: 
 Staff development documentation 
 Newsletters 
 Conference documentation 
 Websites 
 School improvement and/or other leadership team documents 
 PLC  and/or PLN documentation 
 Emails 
 Informal communication with school staff 
 Collaboration forms 
 Articles and presentation documentation 
 Professional organization activities 
 North Carolina School Library/Media Rubrics and research 
  
  
  
  
Evaluator Comments:  (Required for all “Not Demonstrated” ratings and recommended for all others.) 
 
 
 
 
 
 
 
 
Comments of Person Being Evaluated (Optional): 
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Standard 2. School library media coordinators build a learning environment that meets the instructional needs of a 
diverse population of students.  

Developing Proficient Accomplished Distinguished Not Demonstrated 
(Comment Required) 

Element a. School library media coordinators establish a learning environment that facilitates access to resources and 
addresses the learning needs of all members of the school community. School library media coordinators create a welcoming and 
accessible physical space that facilitates active learning, promotes participation and collaboration and teamwork, and provides 
flexibility to accommodate multiple learning styles, 21st Century skills, and reading enjoyment. School library media coordinators 
incorporate a global view and multiculturalism in library services, programming, and collection development to meet the personal 
interests and learning needs of a diverse student population. They develop and implement strategies to remove barriers to open and 
equitable access to the library media center and its resources.  
 
 
 Acknowledges that 

diversity impacts 
student learning. 
 
 

.. . . and 
 

 Utilizes data to 
understand the 
diverse needs of 
the school 
community.  

 
 Provides open and 

equitable access to 
resources that 
accommodate 
diverse student 
needs and 
interests. 
  

 Fosters global 
literacy, awareness 
and cultural 
understanding.  

. . . and 
 
 Collaborates with 

teachers to develop 
culturally relevant 
classroom 
instructional 
practices. 

 
 Leads professional 

development on 
resources and 
instructional 
strategies to meet 
the needs of a 
diverse population 
of students. 

. . . and 
 
 Recommends to 

school and/or 
district 
administrators 
changes to 
education programs 
and policies based 
on data analysis. 

 

Element b. School library media coordinators provide appropriate resources, services, and instruction for learners at all 
stages of development. School library media coordinators model and promote the seamless integration of content, pedagogy, and 
technology to meet diverse student needs. They incorporate universal design to facilitate equitable access to information and resources 
for learning. They encourage the cultivation of creativity, reading interests, and critical thinking across multiple years of students’ 
school careers.  

 
 

Recognizes the need to:  
 Use technology and 

research-based 
instructional 
strategies. 

 Use innovative 
instructional 
strategies to engage 
students.  

 Differentiate 
instruction. 

 Cultivate student 
creativity, reading 
interests, and critical 
thinking. 

 

. . . and 
 
 Uses technology 

and research-
based instructional 
strategies to 
deliver instruction. 

 
 Uses innovative 

instructional 
strategies to 
engage students. 

 
 Guides students to 

utilize critical 
thinking and 
creativity in the 
creation of new 
content.  

 
 Utilizes a variety 

of strategies to 
cultivate and 
support students’ 
reading interests. 

. . . and 
 

 Collaboratively 
designs differentiated 
instruction that 
assures the 
integration of 
content, pedagogy, 
and technology 
across the 
curriculum. 
 

 Facilitates the 
collaborative design 
of learning 
experiences that 
cultivate creativity 
and critical thinking. 

. . . and 
 
 Leads professional 

development in the 
design of learning 
experiences that 
result in student-
created content. 
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Examples of artifacts that may be used to support ratings: 
 Student-created content 
 Usage data 
 Assessment data 
 Collection Management Plan 
 Policies and Procedures Manuals 
 Collaboratively produced lesson and unit plan 
 Professional development plans 
 Documentation of professional/electronic learning community activities 
 Reflective journaling  
 Blogs 
 Articles written by school library media coordinator 
 Listservs 
 Newsletters 
  
  
  
  
Evaluator Comments: (Required for all “Not Demonstrated” ratings and recommended for all others.) 
 
 
 
 
 
 
 
 
Comments of person being evaluated (Optional): 
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Standard 3. School library media coordinators implement a comprehensive 21st Century library media program. 

Developing Proficient Accomplished Distinguished Not Demonstrated 
(Comment Required) 

Element a. School library media coordinators develop a library collection that supports 21st Century teaching and learning. 
School library media coordinators develop an appropriate and high quality library media collection that facilitates 21st Century 
teaching and learning. They use collection mapping and other collection analysis tools to ensure that the collection is dynamic, 
learner-centered, supports the North Carolina Standard Course of Study, and meets the unique needs of the school and its learners.  
 
 
 Understands the 

components of a 
collection 
management plan. 
 

 Recognizes that the 
collection 
management plan 
should be 
collaboratively 
developed and 
regularly updated. 

. . . and 
 
 Systematically 

collects and utilizes 
data to 
collaboratively 
develop and 
regularly update the 
collection 
management plan. 
 

Ensures that the library 
collection: 
 Is aligned with and 

supports the NC 
Standard Course of 
Study. 

 Provides for the 
recreational and 
informational needs 
of students in a 
variety of formats.  

. . . and 
 
 Uses collection 

management plan 
data to solicit 
external resources 
to support 
collection 
development. 
 

. . . and 
 
 Provides leadership 

beyond the school 
level in best 
practices regarding 
the development 
and implementation 
of a high quality 
collection 
management plan.  

 

 

Element b. School library media coordinators serve, promote and facilitate inquiry-based instruction and the effective use of 
information and technology.  School library media coordinators make their skills and expertise as well as the learning space and 
resources of the library media center flexibly available and easily accessible to all members of the school community. They help 
learners become discerning and effective users of information and ideas, and they promote the seamless integration of curriculum, 
pedagogy and technology to meet curricular goals. They encourage teachers and students to apply an inquiry-based approach to 
learning and actively support instructional practices that promote creativity and critical thinking.  

 
 

 Understands and 
supports inquiry-
based approaches to 
learning. 
 

 Communicates the 
connection between 
a flexibly scheduled 
school library media 
program, 
collaboration with 
classroom teachers, 
and student learning.  

. . . and 
 
 Collaboratively plans, 

implements, and 
assesses inquiry-
based instruction.  

 
 Ensures that library 

resources and 
technology are 
flexibly available 
and easily 
accessible.  

. . . and 
 
 Leads other 

educators in the 
implementation of 
inquiry-based 
instruction.  
 

 Shares data about 
library 
accessibility with 
the school 
community.  

. . . and 
 
 Communicates data 

that illustrate the 
connection between  
an open and flexibly 
scheduled library 
media program, 
collaboration with 
classroom teachers, 
and student learning.  
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Examples of artifacts that may be used to support ratings: 
 Collection Management Plan 
 Library media center schedule 
 Library media center sign-up sheets 
 Collaboration forms 
 Lesson plans 
 Research 
 Documentation of work with school staff, parents, and other members of the school community 
 Output measures 
 Data walls 
  
  
  
  
Evaluator Comments (Required for “Not Demonstrated” ratings and recommended for all others): 
 
 
 
 
 
 
 
 
Comments of person being evaluated (Optional): 
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Standard 4. School library media coordinators demonstrate knowledge of learners and learning and promote 
effective instructional practices. 

Developing Proficient Accomplished Distinguished Not Demonstrated 
(Comment Required) 

Element a. School library media coordinators use effective pedagogy to infuse content-area curricula with 21st Century skills. 
School library media coordinators integrate 21st Century skills in instructional design, delivery, and assessment to meet curriculum 
objectives and produce positive learning outcomes for students. They promote best instructional practices and curriculum fidelity 
through collaboration and support to educators. They model and facilitate access to current information and technology tools and 
participatory and social learning. 

 
 

 Understands the 
need for 
participatory and 
social learning for 
21st Century 
learners. 

 
 Understands the 

Framework for 21st 
Century Learning.  

. . . and 
 

 Utilizes 
participatory and 
social learning 
experiences in 
instruction. 
 

 Collaborates with 
school staff to 
incorporate 
participatory and 
social learning into 
their instructional 
practices. 
 

 Designs, delivers 
and assesses 
instruction that 
integrates 21st 
Century skills and 
content. 

. . . and 
 

Models and leads other 
educators in the use of: 
 Participatory and 

social learning 
experiences. 

 The design, delivery 
and assessment of 
instruction that 
integrate 21st 
Century skills and 
content. 
 

 

. . . and 
 
 Assists content 

area teachers in 
understanding the 
relationship 
between the 
quality of 
instructional 
design and positive 
learning outcomes 
for students. 
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Standard 4. School library media coordinators demonstrate knowledge of learners and learning and promote 
effective instructional practices. 

Developing Proficient Accomplished Distinguished Not Demonstrated 
(Comment Required) 

Element b. School library media coordinators know the content appropriate to their teaching specialty. School library media 
coordinators model, promote, and support other educators in the effective use of information resources, best practices in research, 
multiple literacies, digital safety, and the ethical use of information and technology resources. They collaboratively develop and utilize 
research-based pedagogical strategies to make the curriculum rigorous and relevant for all students and provide a balanced curriculum 
that enhances literacy skills. They apply the content standards for students developed by their professional organizations. School 
library media coordinators collaboratively design, use, and communicate innovative outcome measures to identify evidence of student 
learning using 21st Century skills across all curriculum areas.  

 
 

Teaches students: 
 Safe and ethical use 

of information and 
technology 
resources. 

 Effective strategies 
for accessing, 
evaluating, and 
synthesizing 
information 
resources to support 
learning. 
 

 Utilizes a research 
model in the school 
library media center.  
 

 Demonstrates 
knowledge of 
curriculum goals 
across grade levels 
and subject areas. 

. . . and 
 

Works with teachers to:  
 Assure that 

students are safe 
and ethical users of 
information and 
technology 
resources. 

 Integrate effective 
strategies for 
accessing, 
evaluating, and 
synthesizing 
information 
resources to 
support teaching 
and learning. 

 Implement a school 
wide research 
model. 

. . . and 
 

Provides leadership in: 
 The ethical and 

appropriate use of 
information and 
technology resources. 

 Collaboratively 
assessing, evaluating, 
and synthesizing 
information resources 
to support teaching 
and learning. 

. . . and 
 

 Participates in 
district, state, or 
national 
conversations and 
debates regarding 
the safe, ethical 
and appropriate 
use of information 
and technology 
resources. 
 

 Provides 
educational 
opportunities at the 
district, state or 
national level for 
professional staff 
members 
regarding the safe, 
ethical and 
appropriate use of 
information and 
technology 
resources. 
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Standard 4. School library media coordinators demonstrate knowledge of learners and learning and promote effective 
instructional practices. 

Developing Proficient Accomplished Distinguished Not Demonstrated 
(Comment Required) 

Element c. School library media coordinators promote reading as a foundational skill for learning. School library media 
coordinators champion reading for information, pleasure and lifelong learning. They build relationships with students to discover 
reading interests and assist in finding engaging and appropriate materials to encourage a love of reading. They partner with teachers in 
identifying the reading interests and needs of students and recommending appropriate resources. 

 
 

 Identifies 
appropriate 
resources based 
on student 
interests and 
needs to scaffold 
and support 
differentiated 
instruction.  

 
 Assists students 

in finding 
engaging and 
appropriate 
information 
resources by 
building on their 
interests. 

. . . and 
 
Challenges students to read: 
 For pleasure. 
 Independently. 
 Increasingly complex materials. 
 A variety of materials.  
 Across a variety of subject areas 

and disciplines.  
 
 Partners with teachers in 

identifying the reading interests 
and needs of students. 

 
 Recommends appropriate 

resources to address the reading 
interests and needs of students. 

. . . and 
 
 Expands and 

enhances the 
quantity and 
quality of 
students’ reading 
activities. 

 
 Promotes the use 

of a variety of 
engaging and 
appropriate 
materials to 
support reading 
instruction. 

. . . and 
 
 Involves 

stakeholders in 
leisure reading 
activities. 
 

 Provides 
leadership in 
implementing 
community 
partnerships to 
support literacy 
programs. 

 

Examples of artifacts that may be used to support ratings: 
 Documents written for a listserv 
 Book fairs 
 Collection management plan 
 Records of students who have public library cards 
 Participation in Battle of the Books 
 Summer reading programs 
 Student and teacher feedback about the school’s collection 
 Community partnership activities 
 Student reading records 
 Family reading night 
 Adult literacy courses 
 Reading across the community programs 
 Book clubs 
  
  
  
  
Evaluator Comments: (Required for all “Not Demonstrated” ratings and recommended for all others.) 
 
 
 
 
 
 
Comments of person being evaluated (Optional): 
 
 
 
 
 
 



North Carolina School Library Media Coordinator Evaluation Process 52 
 

Standard 5. School library media coordinators reflect on their practice. 

Developing Proficient Accomplished Distinguished Not Demonstrated 
(Comment Required) 

Element a. School library media coordinators analyze student learning. School library media coordinators use formative and 
summative assessments to collect data about student learning in the library media center and its impact on student achievement. They 
use multiple sources and types of data to improve their professional practice. 

 
 

 Thinks 
systematically and 
critically about the 
impact of the 
school library 
media program on 
student learning. 

. . . and 
 
Develops and 
implements a long-term 
strategic library 
program plan that: 
  Is based on 

evidence and best 
practices. 

 Reflects the goals 
of the school 
improvement plan.  
 

 Collects and uses 
relevant data to 
improve their 
professional 
practice and the 
library media 
program.  

. . . and 
 

 Seeks feedback 
from stakeholders 
on the effectiveness 
of service delivery 
and needed changes. 
 

 Conducts action 
research to 
determine the 
impact of the school 
library media 
program on student 
achievement. 

 
 Stays abreast of 

current research 
about student 
learning and 
emerging resources 
and encourages the 
school to adopt or 
adapt them for the 
benefit of all 
students.  

 
 Leverages resources 

to implement action 
research findings. 

. . . and 
 
 Advocates for 

changes to the 
school library media 
program guided by 
action research 
findings. 
 

 Collaborates with 
stakeholders to use 
action research 
findings in the 
implementation of 
the school library 
media program.  

 

Element b. School library media coordinators link professional growth to their professional goals. School library media 
coordinators actively seek ongoing professional development to improve their practice and the effectiveness of the library media 
program.  
 
 
 Develops and 

follows a 
professional growth 
plan aligned to 
evaluation results 
and professional 
practice needs.  

 
 Understands that 

personal culture and 
experiences may 
impact professional 
practice. 

. . . and 
 
Participates in 
professional development 
that: 
 Addresses professional 

growth goals. 
 Reflects 21st Century 

skills and knowledge. 
 Is aligned with State 

Board of Education and 
school and district 
priorities.  

. . . and 
 
 Applies and 

implements 
knowledge and 
skills attained from 
professional 
development to 
improve the library 
program and their 
practice. 

. . . and 
 
 Assesses the impact 

of professional 
development on the 
effectiveness of 
their instruction and 
the library program. 
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Standard 5. School library media coordinators reflect on their practice. 

Developing Proficient Accomplished Distinguished 
Not 

Demonstrated 
(Comment Required) 

Element c. School library media coordinators function effectively in a complex, dynamic environment. School library media 
coordinators adapt to a rapidly changing information and technology environment. They thrive in an increasingly digital information 
landscape and continuously adapt their professional practice based on research and student data to support school goals. 

 
 

 Stays current with 
evolving research 
about the changing 
information and 
technology 
environment. 

 

. . . and 
 
 Applies findings from 

evidence-based 
research to 
professional practices. 
 

 Seeks new ideas that 
support students’ 
social, emotional, 
psychological, and 
academic success. 

 
 Changes practice to 

best meet the evolving 
needs of students, 
families, schools, and 
communities. 

. . . and 
 
 Routinely monitors 

the impact of 
changes to 
professional 
practice. 

. . . and 
 
 Uses the results of 

monitoring activities 
to improve the school 
library media 
program. 
 

 Shares results of 
monitoring activities 
and offers 
recommendations for 
the improvement of 
the school library 
media program 
throughout the 
school and district. 
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Examples of artifacts that may be used to support ratings: 
 Self-assessment 
 Documentation of continuing education—articles, conferences 
 Feedback from supervisor, students, parents, community members, colleagues 
 Professional development syllabi 
 Professional growth plan 
 Evaluation tool 
 Student outcome data 
 Logs 
 Action research documentation 
 Memberships in professional organizations 
 Formative and summative assessments 
 Student and school needs assessments 
  
  
  
  
  
  
Evaluator Comments (Required for all “Not Demonstrated” ratings and recommended for all others): 
 
 
 
 
 
 
 
 
Comments of person being evaluated (Optional): 
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Rubric Signature Page 
 
 
_______________________________________     ____________________ 
School Library Media Coordinator Signature     Date 
 
 
 
 
_______________________________________     ____________________ 
Principal/Evaluator Signature       Date 
 
 
Comments Attached:  _____YES     _____NO 
 
 
 
 
_______________________________________     ____________________ 
 
Principal/Evaluator Signature       Date 
(Signature indicates question above regarding comments has been addressed.) 
 
Note:  The school library media coordinator’s signature on this form represents neither acceptance nor approval of the report. It does, however, 
indicate that the school library media coordinator has reviewed the report with the evaluator and may reply in writing. The signature of the 
principal or evaluator verifies that the report has been reviewed and that the proper process has been followed according to the North Carolina 
State Board of Education Policy for the school library media coordinator process. 
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Rubric for Evaluating North Carolina’s School Psychologists 

Standard 1: School psychologists demonstrate leadership.  School psychologists demonstrate leadership by promoting and 

enhancing the overall academic mission by providing services that strengthen the student, school, home, and community partnerships 

and alleviate barriers to learning in the twenty-first century. School psychologists contribute significantly to the development of a 

healthy, safe, caring, and supportive learning environment by advancing awareness and understanding of the social, emotional, 

psychological, and academic needs of students. School psychologists understand the influences of school, family, community, and 

cultural differences on academic achievement. School psychologists are knowledgeable of relevant laws and policies and improve the 

school psychology profession by demonstrating high ethical standards and following the codes of ethics set out for the profession. 

School psychologists demonstrate leadership by participating in school and district-level activities and committees to address system-

level issues. 

Developing Proficient Accomplished Distinguished Not Demonstrated 

a. School Psychologists demonstrate leadership in the schools. School psychologists work collaboratively with all school personnel 

to create a safe, positive learning community and assist in facilitating problem solving. School psychologists provide leadership and 

collaborate with other school personnel to provide effective school psychological services. School psychologists analyze and use 

local, state, and national data to assist in the development of prevention and intervention programs. Such programs assist in the 

development of School Improvement Plan (SIP) goals and strategies that enhance student learning and contribute to safe schools. 

School psychologists assist student learning by working collaboratively with school personnel to design, implement, and evaluate 

the effectiveness of core instruction and evidence-based interventions. They demonstrate expertise in collecting, managing, and 

interpreting various types of individual and group data. School psychologists assist in the planning of professional development 

opportunities for parents, teachers, administrators, and the community to improve student academic outcomes. School psychologists 

assist in promoting safe and effective learning environments. School psychologists collaborate with their colleagues to hire, mentor, 

and support other school psychologists, thereby improving the effectiveness of student support services in the schools. 

  

 

 Understands how to 

collect, manage, and 

interpret various 

kinds of group and 

individual data. 

 

 Understands that the 

use of data 

promotes effective 

learning 

environments. 

 

 Is familiar with a 

systematic problem-

solving model and 

its use in the school. 

. . . and 

 

 Assists school 

personnel in 

understanding 

legislation and 

regulations related 

to school 

psychological 

services. 

 

 Collaborates with 

school personnel 

to create a safe, 

positive learning 

community. 

. . . and 

 

 Uses data to help 

schools identify 

needs for prevention 

and intervention 

programs. 

 

Participates in: 

 Developing and 

implementing the 

school improvement 

plan  

 Hiring, mentoring, 

and/or supporting 

other school 

psychologists, 

interns, or school 

psychology students. 

. . . and 

 

 Evaluates the 

effectiveness of core 

instruction, and/or 

prevention and 

intervention services 

and programs. 

 

 Provides 

professional 

development to 

school staff on a 

variety of topics. 
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Standard 1: School psychologists demonstrate leadership.   

b.  School Psychologists enhance the school psychology profession.  School psychologists strive to enhance the school psychology 

profession. School psychologists actively participate in and advocate for decision-making structures in education and government 

that utilizes the expertise of school psychologists. School psychologists communicate the goals of the school psychological services 

to stakeholders. School psychologists maintain current and appropriate resources for students, parents, school, home, and 

community. School psychologists promote professional growth and collaborate with their colleagues, professional associations, and 

school psychology training programs to improve the profession. 

  

 

 Communicates the 

role of school 

psychologists to 

stakeholders. 

 

 Promotes and 

advocates for the 

school psychology 

profession.  

. . . and 

 

 Advocates for 

decision-making 

structures that take 

advantage of 

school 

psychologists’ 

specialized 

knowledge and 

skills. 

. . . and 

 

 Collaborates with 

colleagues to 

promote professional 

growth and improve 

the profession 

 

 

. . . and 

 

 Serves in a 

leadership role in to 

improve the 

profession. 

 

 

 

 

c. School Psychologists advocate for students, families, schools, and communities.  School psychologists advocate for positive 

change in policies and practices affecting student learning. School psychologists share individual, classroom, building, and system 

data with administrators to promote school improvement and student outcomes. School psychologists support the School 

Improvement Plan (SIP) and student academic success through developing and utilizing internal and external partnerships and 

resources. School psychologists use data to monitor, evaluate, and adjust evidence-based interventions for students with behavioral, 

academic, affective, or social needs. School psychologists collaborate with other educators in implementing initiatives to alleviate 

the educational and mental health needs of students to improve student learning and to create safe learning environments. School 

psychologists provide direct services to individuals and groups of students to improve student learning. School psychologists 

promote family involvement in the educational process. 

  

 

 Understands the 

importance of 

family involvement 

in the educational 

process.  

 

  Supports policies 

and practices that 

positively affect 

student learning. 

 

 Demonstrates 

sensitivity to issues 

related to 

disproportionality 

of minority 

populations. 

. . . and 

 

 Shares data with 

administrators to 

improve student 

learning outcomes. 

 

 Promotes family 

involvement. 

 

 Advocates on 

behalf of students 

and families to 

meet their needs. 

. . . and 

 

 Analyzes and 

synthesizes data to 

promote school 

improvement and 

improved student 

outcomes. 

 

 

 

 

 

. . . and 

 

Develops internal and 

external partnerships to: 

 Promote positive 

student outcomes. 

 Support educational 

and mental health 

programs. 

 

 Advocates for 

students by making 

recommendations 

about improving 

school psychology 

programs aligned 

with analysis and 

synthesis of data. 

 

  



 

North Carolina School Psychologist Evaluation Process 114 
 

Standard 1: School psychologists demonstrate leadership.   

d. School Psychologists demonstrate high ethical standards.  School psychologists practice in ways that meet all appropriate 

ethical, professional, and legal standards. School psychologists demonstrate ethical principles, including honesty, integrity, fair 

treatment, and respect for others. School psychologists maintain confidentiality with student records and information. They 

recognize the limits of their expertise when providing student support services and utilize other resources as necessary. School 

psychologists deliver services consistent with the ethical principles and professional standards set forth by the National Association 

of School Psychologists (NASP) http://nasponline.org/standards/ethics.aspx), and/or American Psychological Association (APA) 

(http://www.apa.org/ethics), the Code of Ethics for North Carolina Educators (effective June 1, 1997), and the Standards for 

Professional Conduct adopted April 1, 1998. 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

 

 

Upholds: 

 The Code of Ethics 

for North Carolina 

Educators. 

 The Standards for 

Professional 

Conduct. 

 The ethical 

standards of the 

American 

Psychological 

Association and/or 

the National 

Association of 

School 

Psychologists. 

       (See Appendix C) 

 

 Recognizes limits of 

expertise. 
 

 Maintains 

confidentiality of 

student records and 

information. 

. . . and 

 

 Stays current in 

legal, ethical, and 

professional 

standards. 

 

 Models the tenets 

of legal, ethical, 

and professional 

standards. 

 

 

. . . and 

 

 Uses a problem-

solving model to 

address ethical 

issues in providing 

student support 

services.  

. . . and 

 

 Takes a leadership 

role in supporting 

colleagues to 

address issues of 

ethical practice. 

 

  

http://nasponline.org/standards/ethics.aspx
http://www.apa.org/ethics
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Examples of suggested artifacts that may be used as evidence of performance on this standard: 

 Documentation of presentations  

 Participation in School Improvement Planning 

 Program Evaluation Reports 

 Communications about the school psychology program 

 Workshop agendas 

 Materials used in working with students 

 Analysis of disaggregated EOG subgroup data 

 Handouts for teachers that includes information and strategies for working with students with specific disabilities 

 Service on committees 

 Collaboration with colleagues to develop early intervention activities 

 Participation in professional organizations 

 Leadership in community organizations 

 Research activities 

 Professional Learning Communities 

 Formal and informal mentoring 

 Supervising an intern or practicum student 

 National Certifications 

 IDEA evaluations and recommendations 

  

  

  

  

Evaluator Comments:  (Required for “Not Demonstrated” ratings, recommended for all others.) 

 

 

 

 

 

 

Comments of Person Being Evaluated: (Optional) 
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Standard 2: School psychologists promote a respectful environment for diverse populations.  School psychologists promote a 

safe, positive, and respectful learning environment in which individual differences are valued. School psychologists demonstrate 

sensitivity and skills needed to work with families, students, and staff from diverse cultures and backgrounds. They incorporate 

information about student backgrounds when designing interventions, conducting assessments, and providing consultation. School 

psychologists use knowledge of language development, including knowledge of second language acquisition, when evaluating and 

working with students of diverse language backgrounds. School psychologists collect and analyze local, state, and national data to 

assist in designing, implementing, and evaluating programs that reduce school violence and improve school safety. School 

psychologists promote fairness and social justice in educational programs and services. They utilize a problem-solving framework 

when addressing the needs of diverse populations. 

Developing Proficient Accomplished Distinguished Not Demonstrated 

a. School Psychologists promote an environment in which each student has positive nurturing relationships with caring adults.  
School psychologists encourage an environment that is inviting, respectful, supportive, inclusive, and flexible. School psychologists 

provide developmentally appropriate and prevention-oriented strategies to nurture students’ relationships with caring adults. School 

psychologists advocate for student and family involvement in the educational process at all levels. School psychologists consider 

relevant individual differences (e.g., developmental level, cultural background, and area of disability) when selecting assessment 

procedures and when recommending educational services or interventions. School psychologists demonstrate sensitivity to issues 

related to disproportionality of minority populations in special education. They use knowledge of school climate to assist school 

personnel in assessing, analyzing, designing, implementing, and evaluating interventions that lead to positive and respectful learning 

environments for all students. 

 

  

 Encourages an 

inviting, respectful, 

supportive, 

inclusive, and 

flexible learning 

environment. 

 

 Engages students 

and family members 

in the educational 

process. 

 

 Considers relevant 

individual 

differences when 

determining services 

needed. 

 

 Demonstrates 

sensitivity to issues 

related to 

disproportionality of 

minority 

populations. 

. . . and 
  

 Provides 

developmentally-

appropriate and 

prevention-oriented 

strategies that nurture 

students’ 

relationships with 

caring adults.  

 

 Facilitates 

communication and 

collaboration among 

school personnel, 

families, community 

professionals, and 

others.  

 

 Provides culturally 

competent services. 

. . . and 

 

 Identifies factors 

that have an impact 

on family-school 

partnerships and 

interactions with 

community 

providers. 

 

 Addresses the 

factors above when 

providing services 

for families. 

. . . and 
  

 Promotes a 

respectful and 

supportive school 

climate that 

includes 

collaboration and a 

commitment to 

quality instruction 

and services. 
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Standard 2: School psychologists promote a respectful environment for diverse populations.   

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

b. School Psychologists use a global perspective to embrace diversity in the school, home, and community. School psychologists 

recognize issues of diversity that affect their interactions with other people and organizations. School psychologists demonstrate 

their knowledge of diverse cultures and their role in shaping global issues. School psychologists recognize the influence of race, 

ethnicity, gender, religion, and other aspects of culture on a student’s development and personality. School psychologists strive to 

understand how a student’s culture and background may influence his or her school performance. School psychologists provide 

professional development opportunities on the topic of diversity for parents, teachers, administrators, and the community. School 

psychologists demonstrate sensitivity and skills needed to work with families, students, and staff from diverse cultures and 

background. School psychologists modify or adapt their practices in order to effectively meet diverse needs. 

 

  

Understands how:  

 A student’s culture 

and background 

influence school 

performance, 

development, and 

personality.  

 His/her own biases 

and those of others 

influence decision-

making, instruction 

behavior, and 

interactions with 

others.  

 

 Values the 

differences and 

contributions of 

each student in the 

learning 

environment. 

. . . and 
  

 Modifies or adapts 

practices to meet 

diverse student needs  

 

Selects materials and 

activities that: 

 Counteract 

stereotypes. 

 Incorporate 

contributions of all 

cultures. 

 

 Demonstrates 

sensitivity and skills 

needed to work with 

families, students, and 

staff from diverse 

cultures and 

background.  

 

 Provides professional 

development 

opportunities on 

diversity for parents, 

teachers, 

administrators, and the 

community. 

. . . and 
  

 Seeks ways to 

overcome barriers 

to effective family 

and community 

involvement.  

 

 Modifies practices 

to more effectively 

meet the student 

needs. 

 

 

 

. . . and 
  

 Collaborates with 

colleagues to 

eliminate systemic 

barriers to student 

achievement.  
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Standard 2: School psychologists promote a respectful environment for diverse populations.   

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

c. School Psychologists support high expectations for all students.  School psychologists maintain high expectations, including 

graduation from high school, for students of all backgrounds. School psychologists appreciate differences and value the 

contributions of each student in the learning environment by building positive, appropriate relationships. School psychologists assist 

students, individually and in groups, in developing social, affective, and adaptive skills. School psychologists understand learning 

and instruction and use such knowledge to assist school personnel in developing evidence-based interventions that support and 

encourage high expectations for all students. They understand the importance of early reading and math literacy in supporting high 

expectations for all students and promoting high school graduation rates. School psychologists assist school personnel in the 

assessment, analysis, design, implementation, and evaluation of prevention and intervention programs to promote effective early 

reading and math literacy skills for all students. 

 

  

Understands the 

importance of: 

 Setting high 

expectations for all 

students. 

 Early reading and 

math literacy. 

. . . and 
  

 Assist students in 

developing social, 

affective, and 

adaptive skills. 

 

 Sets and maintains 

high expectations for 

all students. 

 

 Collaborates with 

administrators, 

teachers, and a range 

of specialists to help 

meet students’ special 

needs. 

. . . and 
  

 Applies current 

empirically based 

research on 

learning and 

cognition to the 

development of 

instructional 

strategies. 

 

 Assists school 

personnel in 

considering 

relevant ecological 

factors and 

diversity 

characteristics as a 

context for making 

decisions about 

students. 

. . . and 
  

 Provides 

leadership in 

implementation of 

reading and math 

literacy programs 

that increase high 

school graduation 

rates. 

 

d. School Psychologists work collaboratively with students and families. School psychologists recognize that educating students is 

a shared responsibility involving the students, schools, families, and communities. School psychologists improve communication 

and collaboration among the student, school, home, and community in order to promote trust and understanding and build 

partnerships among the student, school, home, and community. School psychologists use a problem-solving process to seek 

solutions to barriers that inhibit effective family and community involvement in the students’ education. School psychologists 

participate in planning and implementing prevention programs to address the social and affective needs of students, including school 

or system-level crisis response. 

 

 

 Recognizes that 

educating students is 

a shared 

responsibility 

involving the 

students, schools, 

families, and 

communities. 

. . . and 

 

 Facilitates 

communication and 

collaboration among 

the student, school, 

home, and community. 

. . . and 
  

 Promotes trust and 

understanding and 

builds partnerships 

among the student, 

school, home, and 

community.  

 

 Coordinates 

services when 

programming for 

children involves 

multiple agencies. 

. . . and 
  

 Collaboratively 

addresses systemic 

problems such as 

truancy, dropout, 

bullying, youth 

suicide, or school 

violence. 
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Standard 2: School psychologists promote a respectful environment for diverse populations.   

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

e. School Psychologists provide services that benefit students with unique needs.  School psychologists collaborate with 

administrators, teachers, and a range of specialists to help meet the unique needs of all students. School psychologists are 

knowledgeable about and skillful in using a problem-solving process to identify various assessment measures regarding academic 

achievement, cognitive, behavioral, affective, social, and adaptive functioning. They use data from multiple sources to develop 

evidence-based interventions for students whose specific behavioral, affective, or social needs have an impact on their own learning. 

School psychologists use data to monitor, evaluate, and adjust interventions for students with behavioral, affective, or social needs. 

School psychologists understand the physical and mental health conditions of children and adolescents. They provide leadership and 

participate in collecting needs assessment data to identify service gaps in meeting the social, affective, and developmental needs of 

children. School psychologists provide counseling to individuals or groups of students as appropriate. School psychologists 

demonstrate sensitivity to issues related to disproportionality of minority populations in special education. 

 

 

 Is knowledgeable 

about and skillful in 

using a problem-

solving process to 

identify assessment 

measures 

 

 Understands the 

physical and mental 

health needs of 

children and 

adolescents.  

. . . and 

 

 Collaborates with 

administrators, 

teachers, and a range 

of specialists to meet 

the unique needs of 

students. 

. . . and 

 

 Develop evidence-

based interventions 

for students whose 

behavioral, 

affective, or social 

needs have an 

impact on their 

learning. 

 

 Uses data to 

monitor, evaluate, 

and adjust 

interventions for 

students with 

behavioral, 

affective, or social 

needs. 

. . . and 

 

 Provides 

leadership in 

collecting data to 

identify service 

gaps in meeting 

the social, 

affective, and 

developmental 

needs of children. 

 

Examples of artifacts that may be used as evidence of performance on this standard: 

 Behavior plans 

 Logs of completed evaluations 

 Agenda or lesson plans from small group sessions 

 School plans that address prevention and intervention 

 Agenda from crisis team meeting 

 Material from crisis preparedness workshop 

  

  

  

  

Evaluator Comments: (Required for “Not Demonstrated” ratings, recommended for all others.)  

 

 

 

 

 

Comments of person being evaluated:  (Optional) 
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Standard 3:  School psychologists use their knowledge of the school environment, child development, and curriculum and 

instruction to improve student achievement.  School psychologists align their services to support the North Carolina Standard 

Course of Study and best practices. School psychologists incorporate information about students’ ethnic, racial, language, cultural, or 

socio-economic backgrounds when providing consultations, conducting evaluations, and designing interventions. School 

psychologists demonstrate knowledge of learning, child development, language development, curricula, and instruction in the 

development of evidence-based academic interventions. School psychologists have knowledge of universal screening, early reading 

and math literacy. They participate in designing prevention and intervention methods to address problems that impact student learning. 

School psychologists assist teachers and administrators in collecting and analyzing data to effectively design and implement programs 

that influence learning and behavior. School psychologists participate in the implementation and evaluation of programs that promote 

safe schools and communities. School psychologists participate in the development of school improvement plans to improve the 

school climate, student learning, and instruction. 

Developing Proficient Accomplished Distinguished Not Demonstrated 

a. School Psychologists deliver comprehensive services unique to their specialty area.  School psychologists possess a rich and 

deep understanding of students, schools, families, and communities. School psychologists utilize skills such as assessment, 

consultation, counseling, and collaboration to create and provide developmentally-appropriate and targeted interventions to meet the 

identified needs of students, schools, families, and communities. School psychologists support and encourage student and family 

involvement. School psychologists provide and interpret information about relevant research findings to school personnel, parents, 

and the public. School psychologists assist in the development, implementation, and evaluation of school-wide or system-wide early 

screenings, programs, and interventions based on needs assessments and other relevant data. 

  

 

Has a deep and rich 

understanding of: 

 Students. 

 Schools. 

 Families. 

 Communities. 

. . . and  
 

 Identifies students in 

need of instructional 

or behavioral 

support. 

 

 Provides a 

continuum of 

developmentally 

appropriate and 

targeted mental 

health and education 

interventions. 

 

 Participates in 

school crisis teams 

as appropriate. 

. . . and  
 

Provides relevant 

research findings to: 

 School personnel. 

 Parents. 

 The public.  

 

Assists in development, 

implementation, and 

evaluation of: 

 Screenings. 

 Programs. 

 Interventions. 

. . . and 

 

 Designs, 

implements, and 

evaluates the fidelity 

and effectiveness of 

school wide or 

system wide 

interventions. 

 

  



 

North Carolina School Psychologist Evaluation Process 121 
 

Standard 3:  School psychologists use their knowledge of the school environment, child development, and curriculum and 

instruction to improve student achievement. 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

b. School Psychologists recognize the relationship between the school environment, curriculum and instruction, and the impact 

on the student learner.  School psychologists understand the link between school psychological services and the North Carolina 

Standard Course of Study. School psychologists understand the implications of demographic and socio-economic factors that 

influence student achievement. School psychologists communicate and collaborate effectively with teachers, other staff members, 

and families as part of a problem-solving team within the school setting. School psychologists communicate and collaborate 

effectively with community professionals and agencies (e.g., local physicians and mental health care providers) regarding student 

and school-related issues and identify appropriate resources, facilitate access to services, and coordinate services as appropriate. 

School psychologists understand the way the relationship between school and classroom environment and curriculum and 

instruction can affect student learning. They use a problem-solving process to design, implement, and evaluate evidence-based 

intervention to improve student learning. They assist school staff in collecting and analyzing progress monitoring data to evaluate 

instruction and interventions. 

 

 

Understands: 

 The link between 

school 

psychological 

services and the 

North Carolina 

Standard Course of 

Study. 

 The potential 

impact of school 

environment on 

student learning. 

. . . and 
 

 Facilitates design 

and delivery of 

instructional 

strategies that 

promote academic 

achievement. 

 

 Conducts 

assessments to 

determine the 

learning needs of 

students. 

. . . and  
 

 Assists school staff 

in collecting and 

analyzing progress 

monitoring data. 

 

 Helps school staff 

use progress 

monitoring data to 

design, implement 

and evaluate 

instruction and 

interventions. 

. . . and  
 

 Makes 

recommendations 

for school and/or 

district level 

improvements based 

on evaluation 

findings. 

 

 

c. School Psychologists facilitate student acquisition of twenty-first century skills.  School psychologists are knowledgeable about 

the social, affective, and adaptive domains of child development. School psychologists identify and apply sound principles of 

behavior change within the social, affective, and adaptive domains in order to help design and implement prevention and 

intervention programs. School psychologists incorporate twenty-first century life skills deliberately, strategically, and broadly into 

their services. These skills include leadership, ethics, accountability, adaptability, personal productivity, personal responsibility, 

interpersonal skills, self-direction, and social responsibility. School psychologists help students understand the relationship between 

the North Carolina Standard Course of Study and twenty-first century content, which includes global awareness, financial, 

economic, business and entrepreneurial literacy, civic literacy, and health and wellness awareness. School psychologists facilitate 

student understanding of twenty-first century content relevant to academic, social, affective, and adaptive success. They collaborate 

with administrators to address school and/or system needs and priorities. 

 

  

 Understands the 

relationship 

between the North 

Carolina Standard 

Course of Study, 

21
st
 century skills 

and the delivery of 

psychological 

services. 

. . . and  
 

 Identifies the links 

between the North 

Carolina Standard 

Course of Study, 

21
st
 century skills, 

and the delivery of 

psychological 

services. 

. . . and  
 

 Incorporates 21st 

century skills and 

content into delivery 

of services. 

. . . and 

 

 Collaborates with 

school and district 

staff to facilitate 

student acquisition 

of the North 

Carolina Standard 

Course of Study and 

21
st
 century skills. 
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Standard 3:  School psychologists use their knowledge of the school environment, child development, and curriculum and 

instruction to improve student achievement.   

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

d. School Psychologists develop comprehensive school psychological services that are relevant to all students. School 

psychologists use data to develop comprehensive psychological services that are relevant to all students. They consult and confer 

with teachers, staff, and families about strategies to facilitate the social, emotional, and affective adjustment of all students. School 

psychologists participate in the planning and implementation of prevention and intervention programs to address the social and 

affective needs of all students. They incorporate into their programs the life and leadership skills students need to be successful in 

the twenty-first century. School psychologists use findings from intervention research when designing educational or mental health 

intervention programs for students. 

 

  

 Understands the 

components of a 

comprehensive 

psychological 

services program. 

  

 

. . . and  
 

 Provides 

comprehensive 

psychological 

services based on 

best practices and 

student needs. 

. . . and  
 

 Uses research 

findings to design 

educational and/or 

mental health 

programs and 

services.  

. . . and 

 

 Analyzes and 

interprets data to 

evaluate and 

improve practices. 

 

Examples of artifacts that may be used as evidence of performance on this standard: 

 Service delivery logs 

 IDEA Assessment logs 

 Technology use 

  

  

  

  

Evaluator Comments:  (Required for “Not Demonstrated” ratings, recommended for all others.) 

 

 

 

 

 

 

Comments of Person Being Evaluated:  (Optional) 
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Standard 4:  School psychologists support student learning through the use of a systematic problem-solving approach.  School 

psychologists understand how social, emotional, psychological, and environmental factors influence students’ academic performance 

and achievement. School psychologists use a problem-solving process to assist in early identification of student learning problems. 

They use an ecological perspective to assess students’ cognitive and academic performance using a variety of instruments and 

techniques. School psychologists assist school staff in the collection of universal screening data and progress monitoring data. This 

data is then used to adjust academic instruction and interventions. 

Developing Proficient Accomplished Distinguished Not Demonstrated 

a. School Psychologists use a variety of strength-based methods.  School psychologists help schools develop challenging, but 

achievable, cognitive and academic goals for all students. School psychologists collaborate and consult with education stakeholders 

to develop appropriate cognitive and academic goals for students with different abilities, strengths, needs, and interventions to 

achieve these goals through involvement in problem-solving teams or in school-wide screening efforts. When working with 

teachers, administers, and families school psychologists utilize a strength-based approach that influences learning and behavior. 

School psychologists also use a strength-based approach when selecting assessment instruments to identify learning and behavior 

problems. 

 

 

 Understands how to 

apply a strengths-

based approach to 

the practice of 

school psychology. 

. . . and 

 

 Incorporates a 

strength-based 

approach to assess 

and address 

learning and 

behavior problems  

 

 Engages students in 

the development of 

individual learning 

goals. 

. . . and 

 

 Collaboratively 

establishes challenging 

but achievable 

cognitive and academic 

goals for students. 

. . . and 

 

 Takes a leadership role 

in incorporating 

student strengths into 

school-based services. 

  

b. School Psychologists help students develop critical thinking and problem solving skills. School psychologists address issues 

that interfere with students’ ability to problem solve and think critically. School psychologists are knowledgeable about and skillful 

in the use of various evaluative techniques (e.g., behavioral observations, functional behavioral assessments, student, parent, and 

staff interviews, and threat assessments) regarding behavioral, affective, social, and adaptive functioning. School psychologists 

assist students in developing skills necessary to communicate effectively, synthesize knowledge, think creatively, and make 

informed decisions through direct services to individuals or groups of students (e.g., counseling, crisis intervention, mentoring, and 

individual safety plans as appropriate). School psychologists use a broad array of assessment procedures within a problem-solving 

model consistent with prevailing professional standards. 

 

 

 Demonstrates an 

understanding of 

various evaluative 

techniques 

regarding 

behavioral, 

affective, social, 

and adaptive 

functioning. 

. . . and 

 

Assists students in 

developing skills 

necessary to: 

 Communicate 

effectively. 

 Synthesize 

knowledge. 

 Think creatively. 

 Make informed 

decisions.  

 

 Provides 

counseling and/or 

other direct 

services. 

. . . and 

 

 Uses relevant 

information to guide 

improvements to 

problem-solving and 

critical thinking 

skills. 

. . . and 

 

 Provides leadership 

in promoting 

students critical 

thinking skills. 
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Standard 4:  School psychologists support student learning through the use of a systematic problem-solving approach.   

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

c. School Psychologists support students as they develop leadership qualities.  School psychologists help students strengthen 

interpersonal and intrapersonal skills, improve communication skills, understand cultural differences, and develop leadership skills. 

School psychologists use a strength-based approach to help students identify their interests, talents, and abilities. School 

psychologists assist students in finding service learning projects and opportunities to develop leadership skills in their home, school, 

and community. 

 

 

 Is knowledgeable 

about techniques 

for helping students 

to develop 

leadership skills. 

 

 Understands the 

importance of 

student 

interpersonal skills 

and self-

knowledge. 

. . . and 

 

 Uses a strength-

based approach to 

help students 

identify their 

interests, talents, 

and abilities  

 

 Helps students take 

advantage of 

opportunities to 

develop leadership 

skills. 

. . . and 

 

 Collaboratively 

designs and 

implements school 

wide efforts to 

develop students’ 

leadership qualities. 

. . . and 

 

 Promotes and 

advocates for students 

to have opportunities 

to develop and 

demonstrate their 

leadership skills. 

 

d. School Psychologists possess effective communication skills. School psychologists employ perceptive listening skills and are able 

to communicate effectively with students, school staff, families, and communities even when language is a barrier. School 

psychologists demonstrate effective written and oral communication skills. School psychologists write effective and practical 

assessment reports of student evaluations that adequately address referral question(s) and provide useful recommendations for 

teachers. 

  

 

 Understands the 

importance of 

effective listening 

and communication 

skills. 

 

 Demonstrates 

effective written 

communication 

skills.  

  

 Adheres to 

timelines 

established by the 

school, district, 

and/or state. 

. . . and 

 

 Adapts 

communication 

strategies to fit the 

needs different 

stakeholders. 

  

 Writes effective and 

practical assessment 

reports.  

 

 Submits required 

documents in a high 

quality and timely 

manner. 

. . . and 

 

 Communicates 

effectively with 

students, families, 

school staff, and the 

community even 

when barrier are 

present. 

. . . and 

 

 Anticipates and 

responds to 

communication 

barriers. 
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Examples of artifacts that may be used as evidence of performance on this standard: 

 Interventions 

 Relevant data 

 Evaluation Reports and recommendations 
  

  

  

  

Evaluator Comments:  (Required for “Not Demonstrated” ratings, recommended for all ratings.) 

 

 

 

 

 

Comments of Person Being Evaluated:  (Optional) 
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Standard 5:  School psychologists reflect on their practice. School psychologists demonstrate accountability for managing and 

delivering comprehensive school psychology services that strengthen home, school, and community partnerships in support of student 

learning. School psychologists analyze formal and informal data to evaluate the effectiveness of service delivery. School psychologists 

adapt their practice based on current and relevant research findings and data to best meet the needs of students, families, schools, and 

communities. School psychologists utilize collaborative relationships with colleagues, families, and communities to reflect upon and 

improve their practice. 

Developing Proficient Accomplished Distinguished Not Demonstrated 

a. School Psychologists analyze the impact of the school psychological services on student learning.  School psychologists think 

systemically and critically about the impact of comprehensive school psychological services on student social, emotional, 

psychological, and academic success. School psychologists collect and analyze student data to plan and evaluate the effectiveness of 

service delivery. Based on current and relevant research findings and data, school psychologists’ adapt their practices to best meet 

the needs of students, schools, families, and communities, thus improving their practice. 

 

 

 Thinks 

systematically and 

critically about the 

impact of 

comprehensive 

school 

psychological 

services on student 

success.  

. . . and 
 

 Uses research 

findings from a 

variety of sources as 

a foundation for 

effective service 

delivery. 

 

 Uses knowledge of 

research and 

program evaluation 

to impact practice 

and student learning. 

. . . and 

 

 Collects and 

analyzes data to 

evaluate the 

effectiveness of 

service delivery. 

. . . and 
 

 Adapts professional 

practices to meet 

the needs of 

students, schools, 

families, and 

communities based 

on relevant research 

findings and data. 

 

b. School Psychologists link professional growth to their professional goals.  School psychologists continually participate in high 

quality professional development specific to school psychological practice. School psychologists also understand a global view of 

educational practices, including twenty-first century skills and knowledge aligned with the State Board of Education’s priorities and 

initiatives. School psychologists join and/or participate in local, state, and national professional organizations to expand areas of 

expertise and stay current with professional standards of practice. 

 

 

 Identifies links 

between 

professional 

development, 

professional 

growth and 

professional goals. 

 

. . . and 
 

 Stays current with 

professional 

standards of 

practice.  

 

 Formulates personal 

plans for ongoing 

professional 

development. 

 

 Participates in high 

quality professional 

development 

specific to school 

psychological 

practice. 

. . . and 
 

 Expands expertise in 

a specialized area. 

 

 Applies the 

knowledge gained in 

professional 

development to 

professional practice. 

. . . and 

 

 Is sought out by 

colleagues for 

guidance and 

assistance due to 

specialized 

knowledge and skills. 
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Standard 5:  School psychologists reflect on their practice. 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

c. School Psychologists function effectively in a complex, dynamic environment.  School psychologists understand that change is 

constant; therefore, they actively investigate and consider new ideas that support students’ social, emotional, psychological, and 

academic successes. School psychologists demonstrate familiarity with current research in psychology and education and 

incorporate this knowledge in instructional planning and consultation. School psychologists use findings from scientifically based 

intervention research when designing educational, mental health, or treatment programs for children. School psychologists adapt 

their practice based on current research findings and data to best meet the needs of all students. 

 

 

 Actively 

investigates and 

considers new 

ideas that support 

students’ social, 

emotional, 

psychological, and 

academic 

successes.  

. . . and 

 

 Demonstrates 

flexibility and 

adaptability in 

incorporating new 

knowledge into 

practice. 

 

. . . and 

 

 Monitors the effect 

of program 

adaptations on 

students and 

colleagues. 

. . . and 

 

 Uses results of 

monitoring 

activities to guide 

additional 

refinements of 

professional 

practice. 

 

Examples of artifacts that may be used as evidence of performance on this standard: 

 Professional Growth Plan 

 Program design and implementation 

 Membership in Professional Organizations 

 Research Results 

 Participation in Professional Learning Communities 

 Participation in professional development 
  

  

  

  

Evaluator Comments:  (Required for all “Not Demonstrated” ratings, recommended for all others.) 

 

 

 

 

 

 

 

Comments of Person Being Evaluated  (Optional) 
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Rubric Signature Page 

 

_________________________________________   __________________ 

School psychologist Signature      Date 

 

_________________________________________   __________________ 

Principal/Evaluator Signature      Date 

 

________________________________________   __________________ 

Principal/Evaluator Signature      Date 
(Signature indicates question above regarding comments has been addressed) 

 
  

Note: The school psychologist’s signature on this form represents neither acceptance nor approval of the report.  It does, 

however, indicate that the school psychologist has reviewed the report with the evaluator and may reply in writing.  The signature 

of the principal or evaluator verifies that the report has been reviewed and that the proper process has been followed according 

to the North Carolina State Board of Education Policy for the School Psychologist Evaluation Process.  
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Rubric for Evaluating North Carolina’s School Social Workers (Required) 
 
STANDARD 1:  School Social Workers Demonstrate Leadership.  School Social Workers demonstrate leadership by promoting 

and enhancing the overall academic mission by providing services that strengthen home, school, and community partnerships. School 

Social Workers use their professional training, depth of knowledge, and experience to work with individuals and teams to facilitate 

partnerships that support the school and district mission. The School Social Worker contributes significantly to the development of a 

healthy, safe, and caring school environment by advancing the understanding of the social, emotional, psychological, and academic 

needs of students. School Social Workers initiate the development of community, district, and school resources to address unmet 

needs that affect academic achievement and alleviate barriers to learning in the twenty-first century. School Social Workers are 

knowledgeable of relevant laws, policies, and procedures and provide staff development and training regarding these areas to educate 

and encourage compliance.  

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

a. School Social Workers demonstrate leadership in the school. School Social Workers collaboratively engage all school 

personnel to create a professional learning community. School Social Workers develop and maintain a written plan of data-driven 

goals and strategies for effective delivery of the school social work program based on national best practices, individual school 

data, current relevant research findings, and the School Improvement Plan. School Social Workers provide input in the selection 

of professional development to impart staff with the knowledge to meet the educational needs of students. They participate in the 

hiring process and collaborate with their colleagues to mentor and support School Social Workers to improve the effectiveness of 

student support services. 

 

 

 Understands the 

value of accurate 

school and 

student data for 

use in the 

decision making 

process. 

. . . and 

 

 Collaborates with 

school personnel to 

create a positive 

learning community. 

 

 Helps identify 

professional 

development 

opportunities for 

school staff. 

 

 Develops and 

maintains a written 

work plan that 

includes data driven 

goals and strategies 

for effective 

delivery of the 

school social work 

program. 

. . . and 

 

 Uses data to 

determine needed 

changes to the 

work plan. 

 

. . . and 

 

 Participates in the 

process of hiring 

student support 

services staff 

members. 

 

 Collaborates and 

mentors colleagues 

to improve the 

effectiveness of 

student support 

services. 
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STANDARD 1:  School Social Workers Demonstrate Leadership 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

b. School Social Workers enhance the social work profession. School Social Workers strive to enhance the social work 

profession. School Social Workers contribute to the establishment of positive working conditions in their schools, districts, state, 

and nation. School Social Workers actively participate in and advocate for decision-making structures in education and 

government that utilize the expertise of School Social Workers. School Social Workers communicate the goals of the school 

social work program to stakeholders. School Social Workers maintain current and appropriate resources to improve the 

relationship among home, school, and community. School Social Workers promote professional growth and collaborate with their 

colleagues to improve the profession. 

 

 

 Understands the 

goals of the 

school social 

work program. 

 

 Contributes to the 

establishment of 

positive working 

conditions. 

. . . and 

 

 Communicates to 

families and/or 

significant adults 

and the school staff   

the goals and 

anticipated 

outcomes of the 

school social work 

program. 

 

 Coordinates the 

provision of 

effective and 

comprehensive 

services to students 

in the school and in 

the community. 

. . . and 

 

 Participates in 

decision-making 

structures within the 

school, district, 

and/or community. 

 

 Maintains current 

and appropriate 

resources to 

strengthen the 

relationship among 

home, school, and 

community. 

 Provides in-service 

training on school 

social work services. 

. . . and 

 

 Communicates the 

goals and 

anticipated 

outcomes of the 

school social work 

program to all 

stakeholders.  

 

 Conducts 

community 

outreach. 

 

 Participates in 

decision making 

structures at state 

and/or national 

levels. 

 

c. School Social Workers advocate for students, families, schools, and communities.  School Social Workers advocate for 

positive change in policies and practices affecting student learning. School Social Workers support the School Improvement Plan 

and student academic success through developing and utilizing internal and external partnerships and resources. They participate 

in the implementation of initiatives to improve educational and support services.  

 

 

 Understands 

policies and 

practices that 

impact 

student 

learning. 

. . . and 

 

 Advocates for 

adherence to school 

and district policies 

and procedures for 

the benefit of 

students. 

 

 Supports positive 

change in policies 

and practices 

affecting student 

learning. 

 

 Participates in the 

implementation of 

initiatives to 

enhance student 

educational and 

support services.  

. . . and 

 

 Advocates 

for positive 

changes to 

school and 

district 

policies 

and/or 

practices that 

affect student 

learning. 
 

 Develops and 

utilizes internal and 

external partnerships 

and resources. 

 

 Collaborates 

with 

colleagues to 

develop or 

. . . and 

 

 Advocates at the 

state and/or 

national level for 

positive changes 

to policies and/or 

practices that 

affect student 

learning.  
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revise school 

improvement 

plan to 

adequately 

address 

school social 

work issues. 
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STANDARD 1:  School Social Workers Demonstrate Leadership 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

d. School Social Workers demonstrate high ethical standards.  School Social Workers adhere to the laws, policies, procedures, 

and ethical standards of the social work profession. School Social Workers demonstrate ethical principles including honesty, 

integrity, fair treatment, and respect for others. School Social Workers uphold the National Association of Social Workers 

(NASW) Code of Ethics, revised 1999. (http://www.socialworkers.org/pubs/code/code.asp) The Code of Ethics for North 

Carolina Educators (effective June 1, 1997) and the Standards for Professional Conduct. 

 

 

 Adheres to the laws, 

policies, procedures, 

and ethical standards 

of the social work 

profession. 

 

Understands the: 

 National Association 

of Social Workers 

Code of Ethics. 

 Code of Ethics for 

North Carolina 

Educators (effective 

June 1, 1997) 

 Standards for the 

Professional Conduct 

adopted April 1, 

1998.  

. . . and  

 

 Demonstrates high 

ethical standards. 

 

 Regularly 

participates in ethics 

training and/or 

education.  

 

 Provides 

professional 

development on 

ethics. 

 

 

. . . and 

 

 Encourages 

colleagues to uphold 

the NC and National 

Association of 

Social Workers 

codes of ethics. 

 

 Maintains currency 

on ethical issues 

related to standards 

for professional 

conduct. 

 
 

. . . and 

 

 Contributes to 

the development 

of policies and/or  

protocols related 

to ethics. 

 

Examples of Artifacts that may be used to support ratings: 

 Documentation of improvement and/or development and implementation of the school improvement plan 

 Use of data to guide service delivery 

 Professional Association membership and activities 

 Participation in Professional Learning Communities 

 Initiation and facilitation of Child and Family Team meetings 

 Minutes and rosters from meetings 

 Follow-up information provided to colleagues 

 Written work plan 

 Presentation materials developed for school, district, state, or national presentations 

 Correspondence and other written communications 

 Case Notes 

 Reports of services provided 

 Satisfaction surveys 

 Training agenda, certificate, reading material for ethics training or education 

  

  

Evaluator Comments:  (Required for all “Not Evident” ratings and recommended for all others) 

 

 

 

 

Comments of Person Being Evaluated:  (Optional)  

 

 

 

 

  

http://www.socialworkers.org/pubs/code/code.asp
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STANDARD 2:  School Social Workers promote a respectful environment for diverse populations.  School Social Workers 

promote a positive school environment in which individual differences are respected. School Social Workers educate school personnel 

on the correlation between a positive school climate and student achievement. School Social Workers understand and respect the 

impact of how student learning is influenced by culture, community, family, and individual experiences. School Social Workers 

recognize the need to educate the school staff on emerging issues within the home, school, and community. The School Social Worker 

understands the ways in which similar behaviors may have different meanings to people in different cultures. 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

a. School Social Workers promote an environment in which each student has a positive, nurturing relationship with caring 

adults.  School Social Workers encourage an environment that is inviting, respectful, supportive, inclusive, and flexible. School 

Social Workers provide leadership and collaborate with other school personnel to provide effective school social work services. 

School Social Workers implement developmentally-appropriate and prevention-oriented group activities to meet student needs 

and school goals. 

 

 

 Understands the 

importance of a 

supportive, 

inclusive, and 

flexible school 

environment. 

. . . and 

 

 Encourages 

an 

environment 

in which 

each child 

has a 

positive, 

nurturing 

relationship 

with a 

caring adult. 

  
 Implements 

prevention-oriented 

activities to meet 

student needs and 

school goals. 

. . . and 

 

 Creates and 

maintains an 

environment 

that is 

inviting, 

respectful, 

supportive, 

inclusive, and 

flexible. 

. . . and 

 

 Provides leadership 

and collaborates with 

other school 

personnel to provide a 

safe, caring 

environment. 

 

 Challenges threats to 

the safety of the 

school environment 

for all students   

 

b. School Social Workers embrace diversity in the school, home, community, and world.  School Social Workers demonstrate 

their knowledge of diverse cultures. School Social Workers also understand the role of diverse cultures in shaping global, state, 

and school issues. School Social Workers recognize the influence of race, ethnicity, gender, religion, language, and other aspects 

of culture on a student’s development and personality. School Social Workers strive to understand how students’ culture and 

background may influence their school performance. School Social Workers consider and incorporate different points of view in 

the professional development provided for school personnel. School Social Workers actively select materials and develop 

activities that counteract stereotypes and incorporate histories and contributions of all cultures. 

 

 

 Understands how a 

student’s culture 

and background 

may influence 

development, 

personality, and 

school 

performance. 

 

 

 

. . . and 

 

 Embraces diversity 

in the school 

community and in 

the world. 

 

 Seeks and 

incorporates 

different points of 

view into 

professional 

practice. 

 

 Provides services in 

a way that is 

compatible with the 

. . . and 

 

 Utilizes 

materials and 

develops 

activities that 

counteract 

stereotypes and 

incorporate 

contributions of 

various cultures. 

 Disseminates 

pertinent family, 

cultural, social, 

and economic 

. . . and 

 

 Disseminat

es materials 

and 

activities 

that 

counteract 

stereotypes 

and 

incorporate 

contributio

ns of all 

cultures. 

 Advocates 
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culture of the child 

and his/her 

significant adults. 

 

information to 

school staff. 

for the 

understandi

ng that 

diverse 

cultures 

shape 

global, 

state, and 

school 

issues.  

 Provides 

professiona

l 

developme

nt on 

cultural 

competenci

es. 
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STANDARD 2:  School Social Workers promote a respectful environment for diverse populations.   

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

c.  School Social Workers treat students as individuals.  School Social Workers maintain high expectations, including graduation 

from high school, for students of all backgrounds. School Social Workers appreciate differences and value the contributions of 

each student in the learning environment by building positive, appropriate relationships. School Social Workers assist students, 

individually and/or in groups, with developing academic, social, emotional, and psychological skills 

 

 

 Appreciates 

differences and 

values the 

contributions of each 

student. 

 

 Treats students as 

individuals.  

. . . and 

 

 Maintains high 

expectations for all 

students. 

 

 Helps students 

develop academic, 

social, emotional, 

and psychological 

skills. 

. . . and 

 

 Monitors student 

progress toward 

achieving high 

expectations. 

 

 Provides professional 

development to 

school personnel on 

strategies for meeting 

the individual needs 

of students. 

. . . and 

 

 Consults 

with 

school 

personnel 

on the 

needs of 

students to 

ensure that 

they 

graduate 

from high 

school. 

  

d. School Social Workers provide services that benefit students with special needs.  School Social Workers collaborate with 

administrators, teachers, and a range of specialists to help meet the special needs of all students. School Social Workers may 

participate in the evaluation process by conducting the student social/developmental history and parent interviews.  School Social 

Workers engage students to ensure that their academic, social, emotional, and psychological needs are effectively met by 

conducting individual/group counseling. 

 

 

 Understands 

the need for 

supplementar

y support 

services for 

students with 

special needs. 

. . . and 

 

 Collaborates with 

administrators, 

teachers, and a range 

of specialists to help 

meet the special 

needs of students.  

 

 Participates in 

student 

evaluation 

processes by 

conducting 

student 

social/developme

ntal histories and 

parent 

interviews.  

. . . and 

 

 Conducts 

individual/group 

counseling to 

ensure that 

student needs are 

met. 

 
 Adapts intervention 

approaches for the 

benefit of students 

with special needs. 

. . . and 

 

 Provides 

profession

al 

developme

nt on 

effective 

interventio

n 

approache

s for 

students 

with 

special 

needs.  
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STANDARD 2:  School Social Workers promote a respectful environment for diverse populations.   

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

e. School Social Workers work collaboratively with families and significant adults in the lives of 

students.  School Social Workers recognize that educating students is a shared responsibility involving 

the students, families, schools, and communities. School Social Workers improve communication and 

collaboration among the school, home, and community in order to promote trust and understanding and 

to build partnerships with all segments of the school community. School Social Workers seek solutions 

to barriers that inhibit effective familial and community involvement in the education of students. 
 

 

 Understands the 

importance of 

developing trust 

and understanding 

with families, the 

school, and the 

community. 

. . . and 

 

 Communicates 

effectively with 

families and 

significant adults 

students, colleagues, 

and community 

stakeholders. 

 

 Supports and 

encourages 

student, family, 

and community 

engagement in 

educational 

processes at the 

school level. 
 

 Facilitates 

meetings between 

school, home, 

and community 

to coordinate 

services for 

students.  

. . . and 

 

 Builds partnerships 

with community 

agencies and 

individual 

stakeholders.  

 

 Collaborates with 

students and 

families/significant 

adults to eliminate 

barriers to their 

involvement.  

. . . and 

 

 Leverages 

community 

and 

stakeholder 

partnerships 

for the 

benefit of 

students. 
 

  

Examples of Artifacts that may be used to support ratings: 

 Documentation of parent/significant adult meetings 

 Lists of community and stakeholder partners and their contributions to the school 

 School visitation logs 

 Records of parent interviews 

 Participation in IEP meetings 

  

  

  

  

Evaluator Comments:  Required for all “Not Evident” ratings and recommended for all others. 
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Comments of person being evaluated (Optional): 
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STANDARD 3:  School Social Workers apply the skills and knowledge of their profession within educational settings.  School 

Social Workers utilize theories and skills necessary to enhance the interconnectedness of home, school, community, and student 

success. School Social Workers consult and collaborate through multidisciplinary teams to improve service delivery. School Social 

Workers encourage and model relationships that are critical to a rigorous and relevant education. School Social Workers provide 

proven and promising interventions that address barriers to academic achievement. School Social Workers align their services with the 

North Carolina Standard Course of Study and national best practices. 

Developing Proficient Accomplished Distinguished Not Demonstrated 

(Comment Required) 

a. School Social Workers deliver comprehensive services unique to their specialty area.  School Social Workers bring a 

richness and depth of understanding of students, families, schools, and communities. School Social Workers utilize skills such as 

advocacy, assessment, consultation, counseling, and collaboration to create and implement developmentally appropriate and 

targeted interventions to meet the identified needs of students, families, schools, and communities. School Social Workers support 

and encourage student and family involvement in the school process. 

 

 

 Understands the 

complex and 

dynamic nature of 

relationships among 

students, families, 

schools, and 

communities. 

 

 Understands the 

implications of 

developmental, 

demographic and 

socio-

environmental 

factors that 

influence student 

achievement. 

. . . and 

 

 Seeks solutions to 

barriers that inhibit 

familial and 

community 

involvement in the 

education of 

students.  

 

 Works 

collaboratively with 

families and 

significant adults to 

meet identified needs 

of students. 

. . . and 

 

 Implements 

research-based 

strategies to meet 

the identified needs 

of students and 

their families. 

 

. . . and 

 

 Develops resources 

to address the 

strengths and 

weaknesses of 

students. 

 

b. School Social Workers possess effective communication skills.  School Social Workers are perceptive listeners and are able to 

communicate effectively with students, families, school staff, and communities even when language is a barrier.  

 

 

 Demonstrates 

listening skills that 

build rapport with 

stakeholders. 

 

 Communicates 

respect for 

stakeholders 

opinions.  

. . . and 

 

 Communicates 

effectively with 

students, families, 

school staff, and 

members of the 

community 

regardless of 

barriers. 

. . . and 

 

 Promotes trust and 

understanding and 

builds partnerships 

with all segments of 

the community. 

. . . and 

 

 Employs a wide 

range of 

communication 

strategies to sustain 

and enhance 

partnerships. 

 

 Communicates 

with a broad 

professional and 

community 

network. 
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STANDARD 3:  School Social Workers apply the skills and knowledge of their profession within educational settings 

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

c. School Social Workers recognize the interconnectedness of academic, social, emotional, and psychological development 

and societal challenges. School Social Workers comprehend the link between school social work services and the North 

Carolina Standard Course of Study. School Social Workers understand the implications of demographic and socio-economic 

factors that influence student achievement. School Social Workers promote global awareness and its relevance to the development 

of the whole child for the twenty-first century.  

 

 

 Understands the 

NC Standard 

Course of Study. 

. . . and 

 

 Helps students 

understand the 

interconnectedness of 

the 21
st
 century society 

and its implications for 

their development. 

 

. . . and 

 

 Communicates to 

stakeholders the 

implications of the 

interconnectedness 

of the 21
st
 century 

society. 

 

 Supports other 

school and 

community 

stakeholders in 

designing 

instructional and 

support strategies 

sensitive to the 

demographic and 

socio-economic 

distinctiveness of 

students. 

. . . and 

 

 Stays current on 

the rigorous and 

relevant 21
st
 

century content 

and life skills that 

are necessary for 

students to be 

successful 

following high 

school graduation. 

 

 Disseminates 

information about 

21
st
 century 

content and life 

skills to a broad 

audience. 

 

d. School Social Workers facilitate student acquisition of twenty-first century skills.  School Social Workers incorporate 

twenty-first century life skills deliberately, strategically, and broadly into their services. These skills include leadership, ethics, 

accountability, adaptability, personal productivity, personal responsibility, interpersonal skills, self-direction, and social 

responsibility. School Social Workers help students understand the relationship between the North Carolina Standard Course of 

Study and twenty-first century content, which includes global awareness; financial, economic, business and entrepreneurial 

literacy, civic literacy, and health and wellness awareness. School Social Workers facilitate student understanding of the twenty-

first century content relevant to academic, social, emotional, and psychological success. 

 

 

 Understands 

21
st
 century 

content and life 

skills and the 

NC Standard 

Course of 

Study. 

 

 Understands the 

link between 

school social 

work and 21
st
 

century content 

and life skills 

and the NC 

Standard 

Course of 

. . . and 

 

 Incorporates 

21
st
 century 

content and life 

skills into 

sound social 

work practice. 
 

. . . and 

 

 Helps students 

understand 21
st
 

century content and 

life skills and their 

relevance to 

everyday life and 

ultimate success 

following graduation. 

 

 

. . . and 

 

 Participates in the 

evaluation of student 

understanding of 21
st
 

century content and 

life skills. 

 

 Adapts social work 

practice based on 

findings of the 

evaluation of student 

understanding of 21
st
 

century content and 

life skills. 
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Study. 
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Artifacts that may be used to support ratings: 

 Individual records 

 Counseling or group work rubrics  

 Evidence of student understanding 

 Student self-assessment and surveys 

 Social work notes 

 Work plan establishing goals 

 Attendance records 

 Discipline referrals (ISS and OSS) 

 Dropout, graduation 

 Grades and test scores 

 Referrals to other agencies 

 Child and family meetings, agency meetings 

 Agendas from meetings 

 Referrals to school-based services 

  

  

  

  

Evaluator Comments (Required for “Not Evident” ratings and recommended for all others: 

 

 

 

 

 

Comments of person being evaluated (Optional): 
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STANDARD 4:  School Social Workers support student learning. The School Social Worker understands how the students’ social, 

emotional, psychological, and environmental factors influence academic performance and achievement. School Social Workers 

understand the need for early intervention and prevention when addressing these factors. School Social Workers collaborate with 

parents to aid their understanding of their role as an active participant in the student’s education performance. School Social Workers 

develop intervention plans that address student needs and promote academic success.  

Developing Proficient Accomplished Distinguished Not Demonstrated 

(Comment Required) 

a. School Social Workers use a variety of strength-based methods.  School Social Workers address the achievement gap by 

assessing student strengths and needs and by implementing proven and promising interventions. School Social Workers 

provide a wide range of prevention, early intervention, and crisis response strategies to address social, emotional, 

psychological, and academic needs. School Social Workers collaborate and consult with administrators, instructional and 

support staff, parents, and the community to support student learning. School Social Workers provide professional 

development to promote early identification of unmet needs, increase awareness of relevant laws, policies, and procedures, 

and encourage empathy and understanding of the whole child. 

 

 

 Understands the 

stages of 

intellectual, 

physical, social, and 

emotional 

development of 

their students. 

 

 Stays current on 

proven and 

promising practices 

(including 

assessments) related 

to closing the 

achievement gap. 

. . . and 

 

 Regularly assesses 

student strengths and 

needs in order to 

inform development 

of effective 

interventions and 

strategies. 

 

Implements and 

encourages others to 

implement: 

 Proven and 

promising practices 

to address student 

needs. 

 Early identification 

and intervention 

strategies. 

. . . and 

 

 Monitors the 

effectiveness of 

interventions on 

student outcomes. 

 

Shares with school and 

district colleagues 

knowledge of: 

 Proven and 

promising 

practices. 

 The impact of 

student 

development on 

student and school 

outcomes.  

. . . and 

 

 Provides 

professional 

development on 

proven and 

promising 

practices.   

 

 

 

b. School Social Workers help students develop critical thinking and problem-solving skills.  School Social Workers address 

issues that interfere with the students’ ability to problem solve and think critically. School Social Workers assist students in 

developing skills necessary to communicate effectively, synthesize knowledge, think creatively, and make informed decisions 

through individual and group work.  

 

 
 Understands issues 

that impact 

students’ ability to 

problem solve and 

think critically. 

 

. . . and 

 

 Addresses issues that 

interfere with 

students’ ability to 

problem solve and 

think critically. 

 

Assists students in 

developing skills to: 

 Communicate 

effectively. 

 Synthesize 

knowledge. 

 Think creatively. 

 Make informed 

decisions. 

 

. . . and 

 

 Assists students in 

applying critical 

thinking and 

problem-solving 

skills to organize, 

plan, and set goals. 

 

 

. . . and 

 

 Collaborates with 

school staff and 

community partners 

to assist students in 

developing and 

applying 

communication and 

problem-solving 

skills. 
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STANDARD 4:  School Social Workers support student learning. 

Developing Proficient Accomplished Distinguished 

Not Demonstrated 

(Comment 

Required) 

c. School Social Workers support students as they develop leadership qualities.  School Social Workers help students 

strengthen interpersonal and intrapersonal skills, improve communication skills, understand cultural differences, and develop 

leadership qualities. 

 

 

 Understands the 

importance of 

helping 

students 

develop 

leadership 

qualities. 

. . . and 

 

 Provides 

opportunities 

for students 

to strengthen 

leadership 

qualities. 

 
 Helps students 

understand cultural 

differences and their 

impact on 

leadership. 

. . . and 

 

 Provides 

opportunities, 

methods, 

feedback, and 

tools for 

students to 

assess 

leadership 

qualities in 

themselves and 

each other. 

 

 Monitors the 

extent to which 

students 

develop and/or 

strengthen 

leadership 

skills. 

. . . and 

 

 Collaborates 

with school 

staff and 

community 

partners who 

are also 

assisting 

students in 

developing 

leadership 

qualities. 

 

 Adjusts social 

work services to 

address 

problems 

identified 

through 

monitoring 

process. 

 

Artifacts that may be used to support ratings: 

 Program and training rubrics 

 Membership lists for community projects 

 Meeting minutes and agendas  

 Newspapers about student activities 

 Assessment protocols 

 Referrals 

  Social work logs and notes 

 Intervention progress notes 

 Documentation of interventions and outcomes 

  

  

  

  

Evaluator Comments (Required for all “Not Evident” ratings and recommended for all others: 

 

 

 

 

Comments of person being evaluated (Optional): 
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STANDARD 5:  School Social Workers actively reflect on their practice.  School Social Workers are accountable for managing 

and providing services that strengthen home, school, and community partnerships in support of student learning. School Social 

Workers use formal and informal assessments to collect, analyze, and evaluate strategies for effective service delivery. School Social 

Workers utilize collaborative relationships with colleagues, families, and communities to reflect and improve their practice. 

Developing Proficient Accomplished Distinguished Not Demonstrated 

(Comment 

Required) 

a. School Social Workers analyze student learning.  School Social Workers think systematically and critically about students’ 

social, emotional, psychological, and academic success. School Social Workers collect and analyze student data to plan and 

evaluate the effectiveness of service delivery. School Social Workers adapt their practice based on current relevant research 

findings and data to best meet the needs of students, families, schools, and communities. 

 

 

 Thinks 

systematically 

and critically 

about students’ 

social, 

emotional, 

psychological, 

and academic 

success. 

. . . and 

 

 Uses appropriate 

assessment 

procedures to 

collect data that 

inform 

development of 

service delivery 

plans. 

 

 Develops and 

maintains a written 

plan of data driven 

goals and strategies 

for effective 

delivery of the 

school social work 

program based on 

research and data. 

. . . and 

 

 Regularly assesses 

the effectiveness of 

service delivery 

based on student 

data. 

 

 Seeks feedback 

from school staff 

members, students, 

significant adults, 

and the community 

on the effectiveness 

of service delivery 

and needed 

changes. 

. . . and 

 

 Collaborates with 

school staff, 

students, 

significant adults, 

and the community 

to implement 

necessary changes.  

 

b. School Social Workers link professional growth to their professional goals.  School Social Workers continually participate in 

high quality professional development specific to school social work practice. School Social Workers also understand a global 

view of educational practices, including twenty-first century skills and knowledge aligned with the State Board of Education 

priorities and initiatives. 

 

 

 Establishes 

and maintains 

clear and 

relevant 

professional 

growth goals. 

 

 Participates in 
high quality 
professional 

development specific 

to school social work 

practice. 

. . . and 

Participates in high 

quality professional 

development that: 

 Reflects 21
st
 Century 

skills and knowledge. 

 

 Addresses 

professional growth 

goals.  

. . . and 

 

Aligns professional 

development activities 

with: 

 Professional growth 

goals. 

 State Board of 

Education priorities. 

 School and district 

initiatives. 

 

 Leads 

school-based 

professional 

development 

activities. 

. . . and 

 

 Develops 

professional 

development 

activities focused 

on improving 

professional 

practice of School 

Social Workers in 

the district. 

 

 Leads focused and 

rigorous 

professional 

development 

activities at a state 

or national level. 

 

 

  



 

North Carolina School Social Worker Evaluation Process 87 

STANDARD 5:  School Social Workers actively reflect on their practice.   

Developing Proficient Accomplished Distinguished 
Not Demonstrated 

(Comment Required) 

c. School Social Workers function effectively in a complex, dynamic environment.  School Social Workers understand that 

change is constant; therefore, they actively investigate and consider new ideas that support students’ social, emotional, 

psychological, and academic success. School Social Workers adapt their practice based on current research findings and data to 

best meet the needs of all students. 

 

 

 Keeps abreast of 

evolving research 

about student 

learning and 

professional 

practice in school 

social work. 

. . . and 

 

 Explores new ideas 

that support 

students’ social, 

emotional, 

psychological, and 

academic success.  

 

 Adapts practice 

based on current 

relevant research 

findings and data to 

best meet the needs 

of students, families, 

schools, and 

communities. 

. . . and 

 

 Strategically and 

thoughtfully tries 

new and innovative 

professional 

practices that have 

the potential to 

better meet the 

needs of all 

students. 

 

 Monitors the impact 

of changes to 

professional 

practice. 

. . . and 

 

 Shares results of 

focused 

investigations. 

 

 Leverages resources 

to integrate findings 

into ongoing 

practices. 

 

Artifacts that may be used to support ratings: 

 Self-assessment 

 Documentation of continuing education—articles, conferences 

 Feedback from students, community members, colleagues 

 Professional development syllabi 

 Work plans 

 Evaluation tool 

 Student outcome data 

 Logs 

  

  

  

  

Evaluator Comments (Required for all “Not Evident” ratings and recommended for all others): 

 

 

Comments of person being evaluated (Optional): 
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Rubric Signature Page 

 

_________________________________________   __________________ 

School Social Worker Signature     Date 

 

_________________________________________   __________________ 

Principal/Evaluator Signature      Date 

 

Comments Attached: ____ YES   ____ NO 

 

_________________________________________   __________________ 

Principal/Evaluator Signature      Date 
(Signature indicates question above regarding comments has been addressed) 

 
  

Note: The School Social Worker’s signature on this form represents neither acceptance nor approval of the report.  It does, however, 

indicate that the School Social Worker has reviewed the report with the evaluator and may reply in writing.  The signature of the 

principal or evaluator verifies that the report has been reviewed and that the proper process has been followed according to the North 

Carolina State Board of Education Policy for the School Social Worker Evaluation Process.  

 



Rubric for Evaluating North Carolina’s Speech-
Language Pathologists

Developing

Attends meetings, 
such as faculty 
meetings, special 
education meet-
ings, IEP meetings, 
parent-Speech-
language pathologist 
conferences, and 
district speech-
language pathologist 
meetings (if 
appropriate).

Profi cient

. . . and

Shares information, ideas, 
materials and resources 
with peers and others.

Collaborates with 
colleagues to improve 
the quality of learning in 
the school.

Accomplished

. . . and

Serves on 
committees, such 
as curriculum 
development 
committee, school-
based committees, 
and/or	speech-
language program 
development 
meetings.

Participates in 
implementing	and/
or the supporting 
school improvement 
plan.

Distinguished

. . . and

Accepts leadership 
positions in 
professional 
organizations	and/
or with state or local 
education agencies.

Not Demonstrated
(Comment Required)

STANDARD 1: School speech-language pathologists demonstrate 
leadership, advocacy, collaboration, and ethical practices.  School 
Speech-Language Pathologists work cooperatively with school personnel 
to accomplish the goals and objectives of the local education agency. 

a. School Speech-Language Pathologists work cooperatively with school personnel to 
accomplish the goals and objectives of the local education agency.  School Speech-Language 
Pathologists attend a variety of meetings with other faculty members, parents and other exceptional children Speech-
language pathologists on the school and district level to positively impact student outcomes.  In addition, they serve on 
committees at both the school and district level.  They provide direct specialized instruction through a variety of service 
delivery models including classroom based inclusive practices and pull out as well as services on behalf of students 
through consultation and collaboration with Speech-language pathologists and other professionals.
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Rubric for Evaluating North Carolina’s Speech-
Language Pathologists
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Developing

Provides 
information to 
school personnel, 
parents and non-
school agencies 
about current 
procedures and 
program guidelines. 

Profi cient

. . . and

Presents information 
to school personnel about 
language disorders as they 
relate to literacy, learning, 
and communication skills.

Provides information to 
parents and Speech-
language pathologists about 
speech, language and 
hearing development.

 

Accomplished

. . . and

Contributes to the 
development of 
program guidelines 
and practices.

Provides the school 
staff members with 
information about 
how to apply 
current research 
fi ndings for the 
benefi t of students. 

Distinguished

. . . and

Speaks to 
community 
organizations 
and allied 
professionals, 
conducts workshops, 
and provides public 
information. 

Presents to 
regional	and/or	
national audiences 
on effective 
therapeutic 
practices and 
procedures. 

Not Demonstrated
(Comment Required)

b. School Speech-Language Pathologists provide appropriate information on an informal 
or formal basis regarding speech, language and hearing programs.  School Speech-Language 
Pathologists present information to school personnel to inform them of the Speech-Language Pathologist’s role in 
literacy, receptive and expressive communication disorders, and speech disorders and these disorders’ impact on 
learning. They provide information to parents and Speech-language pathologists on the topics of speech, language 
and hearing development and provide these individuals with information on current procedures and program 
guidelines. They speak to community organizations and allied professionals by conducting workshops and provid-
ing information to the public when appropriate. 



Developing

Completes 
procedural 
documentation 
appropriately.

Knows	and	follows	
the sequence of 
procedural 
compliance 
paperwork.

Keeps	attendance	
records

Uses simple data 
collection systems.

Understands the 
importance of 
confi dentiality and 
its legal implications.

Profi cient

. . . and

Maintains confi dentiality of 
all records.

Submits required reports 
on time.

Keeps	data	for	program	
planning and decision 
making for students.

Maintains current fi les for 
use by authorized school 
personnel.

Submits reports which 
meet local and state 
requirements.

Completes records for 
third party reimbursement 
accurately and in a timely 
manner as appropriate. 

Maintains schedule for 
speech-language screening, 
hearing screening, diagnostic 
assessments,	therapy/
instructional services and 
other activities.
  

Accomplished

. . . and

Mentors colleagues 
in the use of student 
record keeping 
systems.

Uses simple data 
analysis procedures 
to enhance the use 
of student and 
program data.

Leads discussions 
of student data to 
inform program 
decisions. 

Monitors changes 
in speech-language 
pathology programs 
to determine their 
effi cacy on student 
learning and 
achievement.

Distinguished

. . . and

Contributes to the 
design of a record-
keeping and 
evaluation reporting 
system 
corresponding to 
eligibility guidelines.

Implements a 
record-keeping 
template or system 
for collecting 
student data.

Shares results of 
monitoring with 

other professionals.

Not Demonstrated
(Comment Required)

c. School Speech-Language Pathologists maintain records of the speech-language program 
and prepare periodic reports as required.  School Speech-Language Pathologists collect and maintain 
data to inform program decisions for students.  They also submit required reports, maintain fi les, implement 
safeguards to ensure confi dentiality of student records and complete documentation for third party 
reimbursement in an accurate and timely manner.
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Developing

Understands the 
importance of 
ethical behavior as 
outlined in the Code 
of Ethics for North 
Carolina Educators, 
the Standards for 
Professional 
Conduct, the 
American Speech-
Language Hearing 
Association Code 
of Ethics, and the 
North Carolina Board 
of Examiners in 
Speech-Language 
Pathology and 
Audiology Code of 
Ethics. 

Implements 
appropriate policies 
and practices affecting 
student learning.

Complies with 
established district 
administrative 
hierarchy within 
the parameters of 
professional 
standards.

Provides services 
which hold the 
well-being of each 
student paramount.

Explains confl icts of 
professional interest. 

Profi cient

. . . and

Upholds the Code of 
Ethics for North Carolina 
Educators, Standards for 
Professional Conduct, the 
American Speech-Language 
Hearing Association Code 
of Ethics and the North 
Carolina Board of Examiners 
in Speech-Language 
Pathology and Audiology 
Code of Ethics. 

Adheres to federal, state 
and local policies and 
procedures.
 
Adheres to, communicates, 
and recommends actions 
that follow federal and state 
laws and regulations.
 
Communicates as needed 
with colleagues regarding 
procedural and compliance 
issues.

 

Accomplished

. . . and

Demonstrates 
professional 
performance in 
litigious 
environments.

Consults with 
colleagues 
regarding ethical 
and/or	litigious	
situations.

Distinguished

. . . and

Creates and delivers 
in-service 
presentations/work-
shops regarding 
policies and 
procedures related 
to professional 
ethics. 

Serves on state and 
local committees 
related to policies 
and practices to 
improve student 
learning.

Not Demonstrated
(Comment Required)

d. School Speech-Language Pathologists adhere to established rules, regulations, laws and 
appropriate ethical standards.  School Speech-Language Pathologists provide services holding the best 
interest of the student paramount and guard against confl icts of interest. They are knowledgeable of local 
procedures, state and federal law, and comply with established lines of authority within parameters of 
professional standards.



Developing

Explores 
opportunities to 
supervise/
develop the skills 
of graduate interns, 
para-professionals, 
volunteers, 
and other 
professionals.

Profi cient

. . . and

Cooperates	with	college/
university training programs.

Evaluates effectiveness of 
graduate interns assigned 
to the Speech-Language 
Pathologist 

Maintains records regarding 
personnel supervised.

Provides informal support 
to colleagues, 
paraprofessionals and 
volunteers.  

Accomplished

. . . and

Supervises and 
evaluates the 
effectiveness of 
graduate interns 
and new 
employees assigned 
to the Speech-
Language 
Pathologist.

Distinguished

. . . and

Mentors fellow 
speech-language 
pathologists on how 
to evaluate clinical 
fellows and speech-
language 
pathologists who are 
new to the system 
to determine 
whether their 
performance is at 

an acceptable level.

Not Demonstrated
(Comment Required)

e. School Speech-Language Pathologists supervise graduate interns, paraprofessionals, 
volunteers and other professionals (as applicable).  School Speech-Language Pathologists evaluate 
the effectiveness of personnel assigned to them and maintain records on personnel they supervise.  They 
cooperate	with	college/	university	training	programs	and	sponsor	professionals	during	the	Clinical	Fellowship	Year.
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Examples of artifacts that may be used to support performance ratings:

IEPs
Plan of Care
Relevant Data
Service on Committees
Records of Meeting Attendance
Membership in Professional Organizations
Formal and Informal Mentoring
Schedule
Communications with parents and the community 
Documentation of Presentations

Evaluator Comments (Required for all ratings of “Not Demonstrated,” recommended for all others, 
particularly “Distinguished”).

Comments of Person Being Evaluated (Optional):



Developing

Understands the 
roles of support 
specialists with 
respect to helping 
meet the special 
needs of students.

Profi cient

. . . and

Communicates with school 
personnel to determine 
student needs and how to 
address them.

Consults with parents and 
Speech-language 
pathologists relative to 
identifi ed and non-identifi ed 
students. 

Accomplished

. . . and

Consults and 
collaborates 
with community 
professionals and the 
identifi ed students’ 
families to address 
concerns. 

Meets with 
appropriate 
educational
personnel to assess 
student knowledge 
and skills in order to 
adjust instructional 
practices.

Problem solves 
barriers to 
communication 
between families, 
community, 
and school.

Distinguished

. . . and

Facilitates training 
for school system 
staff, parents, and 
community with 
information 
regarding special 
education programs’ 
parameters and 
criteria.

Not Demonstrated
(Comment Required)

STANDARD 2:  School speech-language pathologists promote a 
respectful environment for a diverse population of students. 

a. Speech-Language Pathologists provide consultation to parents, Speech-language 
pathologists and other appropriate school personnel.  Speech-Language Pathologists consult with 
parents and Speech-language pathologists relative to identifi ed and non-identifi ed students. They also consult 
with other school and community professionals to improve services to identifi ed and non-identifi ed students. 
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Developing

The unique learning 
needs of students. 

Intervention 
strategies based 
on student 
performance.
 

Profi cient

. . . and

Uses systematic 
procedures for review 
of student progress

Identifi es appropriate 
developmental levels of 
students and differentiates 
instruction. 

Adjusts intervention 
strategies based on 
student performance

 

Accomplished

. . . and

Helps colleagues 
adapt and 
differentiate 
instruction for 
students. 

Distinguished

. . . and

Develops a detailed 
analysis to improve 
student learning 
and uses such 
analyses to adapt 
instructional 
practices and 
materials within 
the classroom and 
at the school level. 

Not Demonstrated
(Comment Required)

b.  Speech-Language Pathologists adjust intervention strategies based upon student 
performance.  Speech-Language Pathologists use systematic procedures for review of student progress 
and modify activities as appropriate.
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Developing

Uses language 
appropriate for the 
listener.

Maintains 
confi dentiality of 
information 
received

 

Profi cient

. . . and

Promotes understanding 
of cultural differences and 
respect for students with 
disabilities.

Models trust and 
understanding throughout 
the school community.

Uses a variety of methods, 
technology, and materials 
to communicate with 
students.  

Explains the infl uence of 
cultural differences (e.g., 
race, ethnicity, gender, 
religion, and 
socioeconomics) on 
students’ development 
and attitudes. 

Accomplished

. . . and

Creates and uses a 
variety of methods, 
materials and 
technology to 
communicate with 
students. 

Encourages and 
advises others to 
provide a nurturing 
and positive 
learning environment 
for students. 

Creates situations 
and discussions in 
understanding and 
respect for those 
with cultural 
(e.g., race, ethnicity, 
gender, religion, and 
socioeconomics) 
differences and 
disabilities. 

Distinguished

. . . and

Infl uences the 
development of 
district-wide polices 
to require respect 
and understanding 
of students with 
disabilities and 
cultural (e.g., race, 
ethnicity, gender, 
religion, and 
socio-economics) 
differences. 

Not Demonstrated
(Comment Required)

c.  Speech-Language Pathologists promote effective interpersonal relations with students.  
Speech-Language Pathologists use language appropriate for the listener.  They maintain confi dentiality of 
information, respect cultural differences and encourage others to understand and respect individuals 
with disabilities.

Examples of artifacts that may be used to support performance ratings:

Communication with Parents and the Community
IEP	Meeting	Attendance	and/or	Minutes
Documentation of Referral Data and Use of IEPs
Professional Development on Cultural Attitudes
Use of Culturally Sensitive Materials
Cooperation with ESL Speech-language pathologists and Other Support Personnel

Relevant data

Evaluator Comments (Required for all ratings of “Not Demonstrated,” recommended for all others, particularly “Distinguished”).

Comments of Person Being Evaluated (Optional):
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Developing

Explains the role 
of consultation and 
collaboration in the 
school community.

Profi cient

. . . and

Assists Speech-language 
pathologists in incorporating 
speech and language goals 
and accommodations at 
the classroom level.

Accomplished

. . . and

Creates and 
distributes 
information to aid 
Speech-language 
pathologists in 
incorporating speech 
and language goals 
and accommodations 
at the classroom 
level.

Distinguished

. . . and

Provides	in-services/
workshops at the 
district level to aid 
Speech-language 
pathologists in 
incorporating speech 
and language goals 
and accommodations 
at the classroom 
level.

Not Demonstrated
(Comment Required)

STANDARD 3:  School speech-language pathologists understand and 
facilitate the implementation of a comprehensive approach to speech-
language development.

a. Speech-Language Pathologists collaborate/consult with classroom Speech-language 
pathologists in the management of speech-language disorders. Speech-Language Pathologists 
regularly consult and collaborate with Speech-language pathologists to manage speech and language disorders 
as they are manifest in the classroom performance. 
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Developing

Available to parents, 
Speech-language 
pathologists, and 
other service 
providers to discuss 
student progress.

Periodically checks 
in with Speech-
language patholo-
gists to determine 
how best to 
collaborate.

 

Profi cient

. . . and

Collaborates with school 
personnel, to best meet 
the needs of all students. 

Meets with related school 
personnel to coordinate 
specifi c objectives for 
individualized educational 
programs.

 

Accomplished

. . . and

Facilitates 
collaborative 
meetings with 
school personnel, 
to best meet the 
needs of all 
students. 

 

Distinguished

. . . and

Collaborates with 
Speech-language
pathologists from 
other grades or 
subject areas to 
establish links 
between disciplines 
and infl uence school-
wide curriculum and 
teaching practice. 

Meets with related 
school personnel 
to coordinate 
objectives for 
identifi ed and non-
identifi ed students.

Not Demonstrated
(Comment Required)

b. School Speech-Language Pathologists coordinate speech-language services with student 
services provided by other school personnel.  School Speech-Language Pathologists collaborate with 
other school personnel including Speech-language pathologists, psychologists and administrators to best meet 
the needs of all students. They collaborate with other service delivery providers to implement individualized 
education programs.  



Developing

Refers students for 
services provided 
by non-school 
agencies, local 
education agencies 
and/or	state	
programs.

Shares information 
about services 
offered by non-
school agencies 
with other school 
personnel. 

 

Profi cient

. . . and

Provides information about 
non-school agencies to 
school personnel, parents, 
and community members.

 

Accomplished

. . . and

Communicates 
with all school and 
non-school service 
providers regarding 
students’ therapeutic 
services.

Distinguished

. . . and

Provides staff 
development on how 
to communicate with 
non-school service 
providers 
and agencies to 
enhance services.

Not Demonstrated
(Comment Required)

d. Speech-Language Pathologists consult/communicate with non-school agencies to 
enhance services. Speech-Language Pathologists request specifi c information on individuals enrolled in 
services from a variety of outside agencies as appropriate with a signed release of information. They gather 
general information about services offered in non-school agencies and coordinate students’ therapeutic service 
with	those	in	non-school	agencies	by	phone,	written	communication	and/or	formal	meetings.
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Developing

Explains process 
for hearing 
screening and 
referrals to 
audiologists and 
allied health 
professionals.
 

Profi cient

. . . and

Determines the need 
for	referrals	for	audiological/	
medical and related 
services.

Accomplished

. . . and

Collaborates and 
consults with 
audiologists and 
allied health 
professionals 
regarding 
audiological/	medical	
and related services.

Distinguished

. . . and

Provides staff 
development 
opportunities related 
to the referral 
process for 
audiological/	medical	
and related services

Not Demonstrated
(Comment Required)

e. Speech-Language Pathologists make recommendations and referrals for audiological/
medical and related services.  Speech-Language Pathologists determine the need for referrals and 
collaborate and consult with audiologists regarding hearing services.  They perform hearing screenings under 
the direction of an audiologist in a timely manner and collaborate with other allied health professionals regarding 
hearing issues as appropriate.



Developing

Keeps	an	updated	
schedule of each 
student’s therapy 
sessions.

Provides copy of 
schedule to relevant 
school personnel.

 

Profi cient

. . . and

Applies a systematic 
workload model to 
facilitate the organization 
of the speech-language 
program within the school.

Schedules interventions 
using a variety of service 
delivery models to meet 
student needs in the least 
restrictive environment.

Follows schedules for 
assigned schools and 
informs appropriate 
personnel of departures 
from schedule. 

Accomplished

. . . and

Analyzes and 
monitors systematic 
workload model to 
improve the 
organization of the 
district speech and 
language program.

Distinguished

. . . and

Provides training on 
systematic workload 
model and its 
implementation.

Not Demonstrated
(Comment Required)

f. School Speech-Language Pathologists apply a systematic workload model to facilitate 
and organize the speech-language program within the school and schedule interventions 
using a variety of service delivery models.
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Examples of artifacts that may be used to support performance ratings:

 Relevant Data
 Master schedule of work with all schools to which assigned
 Referral logs
 Logs of conversations with audiologists and other professional service providers
 List of school and non-school service providers and the types of services offered
 Documentation of communication and collaboration with school and non-school staff
 Copies of materials created for district wide distribution
 Documentation of in-service workshops provided and attended

Evaluator Comments (Required for all ratings of “Not Demonstrated,” recommended for all others, particularly “Distinguished”).

Comments of Person Being Evaluated (Optional):
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Developing

Is aware of 
requirements for 
screenings and 
evaluations.

Serves on student 
intervention	team/
IEP teams as 
appropriate. 

Administers formal 
and informal 
assessments. 

Is aware of 
standardized and 
non-standardized 
evaluation 
instruments to 
administer for 
screening and 
evaluation.

Profi cient

. . . and

Uses appropriate 
screening instruments 
and other evaluation tools 
based on individual 
student needs.

Observes students in 
varied educational 
environments.

Obtains data from other 
professionals, parents, 
available records.

Accomplished

. . . and

Mentors/educates	
colleagues on 
strengths and 
weaknesses of 
various assessment 
tools.

Distinguished

. . . and

Participates in 
development	and/or	
revision of 
appropriate Speech-
language	pathologist/
parent checklists and 
other assessment 
tools.

Not Demonstrated
(Comment Required)

STANDARD 4:  School speech-language pathologists promote 
learning for all students.

a. School Speech-Language Pathologists conduct speech, language and hearing screening, 
administer formal and informal assessments, and obtain additional diagnostic informa-
tion from appropriate persons and available records for speech-language purposes.  School 
Speech-Language Pathologists serve on student intervention teams as appropriate, work with other professionals 
to carry out screenings, and use applicable instruments and procedures.  School Speech-Language Pathologists 
observe students in educational settings, select and administer suitable standard and non-standard instruments 
using acceptable procedures. School Speech-Language Pathologists obtain pertinent case history and additional 
forms of data from parents and professionals.



Developing

Prepares evaluation 
summaries 
highlighting 
functional strengths 
and areas in need 
of improvement.

 

Profi cient

. . . and

Develops appropriate 
individualized education 
programs based on:

Students’ strengths and 
needs.

Data from a variety of 
assessment techniques 
and sources.

 

Accomplished

. . . and

Consults with 
Speech-language 
pathologists and 
other personnel 
to help them 
understand and 
address how 
language disorders 
differ for bilingual 
and culturally diverse 
students. 

Helps students 
understand the need 
for and benefi ts of 
speech and language 
therapy.

Preparing 
individualized 
education program 
assessment reports.
Presenting and 
explaining evaluation 
standard and non-
standard data to IEP 
team members
Determining the 
effect of the 
student’s impairment 
on their ability to 
access the general 
curriculum.

Distinguished

. . . and

Participates in the 
creation of a database 
of classroom 
recommendations 
based on student 
needs.

Not Demonstrated
(Comment Required)

b. School Speech-Language Pathologists analyze and interpret information to make 
recommendations regarding the need for speech-language services.  School Speech-Language 
Pathologists integrate data from a variety of assessment techniques and sources to determine the extent that an 
impairment negatively impacts a student’s access to the general curriculum. They prepare and explain data for 
presentation to IEP Teams and prepare an evaluation summary.
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in IEP Teams by:
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Developing

Demonstrates 
knowledge of the 
North Carolina 
Standard Course of 
Study

Profi cient

. . . and

Explains how 
communication disorders 
affect progress in the 
North Carolina Standard 
Course of Study 

Sets therapy goals based on 
the North Carolina Standard 
Course of Study. 

Accomplished

. . . and

Collaborates with 
classroom Speech-
language 
pathologists on 
the impact of 
communication 
disorders on student 
progress toward the 
goals and objectives 
in the North Carolina 
Standard Course of 
Study

Distinguished

. . . and

Provides staff 
development on 
the impact of 
communication 
disorders on student 
progress toward the 
goals and objectives 
in the North Carolina 
Standard Course of 
Study.

Not Demonstrated
(Comment Required)

c. School Speech-Language Pathologists demonstrate knowledge and understanding of the 
North Carolina Standard Course of Study, including the Extended Content Standards, in 
management of communicative disorders.  School Speech-Language Pathologists have knowledge of 
the North Carolina Standard Course of Study and how communication disorders affect students’ progress toward 
acquisition of those goals. This includes the Extended Content Standards, which are designed to provide general 
curriculum access for students with the most signifi cant cognitive disabilities.



Developing

Uses evidence 
based approaches 
to intervention.

Understands that 
therapy materials 
and activities must 
be appropriate 
for students’ age, 
grade, cognitive 
level, interests, 
and aptitudes.

 

Profi cient

. . . and

Implements the service 
delivery model most 
appropriate to the students’ 
communication challenges 
and needs.

Modifi es therapeutic 
instruction based on data 
gathered during therapy.

Selects/implements	
evidence-based practices 
which support student 
goals and objectives.

 

Accomplished

. . . and

Actively 
investigates and 
considers alternative 
research-based 
approaches to 
improve therapy 
and uses such 
approaches as 
applicable. 

Promotes 
generalization of 
therapeutic 
intervention by 
providing materials 
and strategies to 
enhance therapy.

Distinguished

. . . and

Provides training 
regarding 
evidence-based 
interventions	and/or	
techniques for 
modifying 
instruction 
appropriate to 
students’ age, grade, 
cognitive level, 
interests, and 
aptitudes. 

Not Demonstrated
(Comment Required)

d. School Speech-Language Pathologists plan and deliver evidence-based interventions 
appropriate for individual students and groups of students. School Speech-Language 
Pathologists carefully consider least restrictive environment in planning service delivery models that meet the 
needs of students.  They plan interventions that are based on evidence gained through research. They modify 
therapeutic instruction from data gathered during therapy and provide activities that are appropriate for the 
student’s age, grade, and cognitive level as well as interests and aptitudes.
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Developing

Demonstrates 
awareness of the 
variety of methods 
to meet the needs 
of students. 

Uses a variety of 
equipment, 
materials, devices 
and/or	aids.

Expresses thoughts 
and ideas clearly 
and effectively. 

Provides feedback 
and reinforcement 
to students.

Profi cient

. . . and

Designs,	selects	and/or	
modifi	es	special	curricula/
therapy content. 

Uses systematic and 
evidence-based intervention 
strategies to foster 
communicative 
competence.

Uses and maintains 
facilities, materials and 
equipment including 
assistive technology in 
an optimal manner. 

Reviews and uses 
alternative resources or 
adapts existing resources to 
take advantage of student 
strengths or address 
weaknesses.

Exercise and communicate 
sound reasoning.

Draw conclusions

Think creatively and 
critically.

Synthesize knowledge.

Frame, analyze and solve 
problems.

Understand connections. 

Accomplished

. . . and

Uses a variety of 
research based 
approaches to 
improve teaching 
and learning.

Incorporates 
emerging research 
and new and 
innovative materials 
and technologies into 
lesson plans 
and instructional 
strategies. 

Distinguished

. . . and

Participates in 
research studies to 
improve the 
effectiveness of 
therapy delivery 
models.

Not Demonstrated
(Comment Required)

e. School Speech-Language Pathologists use evidence-based methods and techniques 
appropriate to stated objectives.  School Speech-Language Pathologists design, select or modify 
curricula	using	a	variety	of	equipment,	materials,	devices	and/or	aids.		They	systematically	implement	evidence	
based interventions to foster communicative competence and provide feedback and reinforcement to students.

When appropriate, teaches 
students strategies needed to:
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Examples of artifacts that may be used to support performance ratings:

 Therapy plans
 Documentation of participation in research studies
 Documentation of training and in-service programs attended and presented
 Examples of materials used with students

Evaluator Comments (Required for all ratings of “Not Demonstrated,” recommended for all others, particularly “Distinguished”).

Comments of Person Being Evaluated (Optional):
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Developing

Understands the 
importance of 
professional 
development. 

Has knowledge of 
opportunities and 
the need for 
professional growth. 

Attends 
professional 
learning community 
meetings. 

Profi cient

. . . and

Participates in professional 
development directly related 
to the speech-language-
hearing profession as they 
relate to students’ needs.

Reviews speech, language 
and hearing literature and 
makes use of new 
information during therapy 
and instructional 
procedures.

Participates in professional 
development aligned with 
professional goals.  

Accomplished

. . . and

Applies knowledge 
gained from 
continuing education 
activities.

Explores and 
disseminates 
information about 
new	and/or	improved	
methods for serving 
students.

Distinguished

. . . and

Assumes a 
leadership role in 
professional learning 
community.

Participates in 
presentation of 
professional 
development about 
new	and/or	improved	
methods for serving 
students. 

Not Demonstrated
(Comment Required)

STANDARD 5:  School speech-language pathologists refl ect on their 
practice.

a. School Speech-Language Pathologists engage in continuing education and professional 
growth activities related to speech-language-hearing and education.  School Speech-Language 
Pathologists participate in meetings, symposia and workshops that directly relate to the profession. They review 
literature and make use of current information during diagnostic and therapy activities.  They apply knowledge 
gained from continuing education activities and explore and disseminate information about new or improved 
methods for serving students. 



Developing

Articulates the 
importance of 
thinking critically 
about the impact 
of comprehensive 
speech-language 
services on student 
success.

Profi cient

. . . and

Collects and analyzes 
student data to plan and 
evaluate the effectiveness 
of service delivery based 
on current and relevant 
research fi ndings and data.

Adapts practices to best 
meet the needs of 
students, schools, families, 
and communities.

 

Accomplished

. . . and

Consistently collects 
and analyzes student 
data to plan and 
evaluate the 
effectiveness of 
service delivery 
based on current and 
relevant research 
fi ndings and data.

Consistently adapts 
practices to meet the 
needs of students, 
schools, families, 
and communities.

Distinguished

. . . and

Advocates for district 
policies and practices 
to comprehensively 
meet the needs of 
students, families, 
and the community.

Trains others to: 

Evaluate service 
delivery based on 
current and relevant 
research fi ndings.

Adapt practices to 
best meet the needs 
of students, schools, 
families and 
communities.

Not Demonstrated
(Comment Required)

b. School Speech-Language Pathologists analyze the impact of comprehensive speech-
language services on student learning. School Speech-Language Pathologists think critically about the 
impact of comprehensive speech-language services on student success. School Speech-Language Pathologists 
collect and analyze student data to plan and evaluate the effectiveness of service delivery. Based on current and 
relevant research fi ndings and data, school Speech-Language Pathologists adapt their practices to best meet the 
needs of students, schools, families, and communities, thus improving their practice.
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Examples of artifacts that may be used to support performance ratings:

Relevant data
Use of student data to customize therapy sessions
Use of data to evaluate effectiveness of service delivery
Notes from advocacy sessions
Professional learning community minutes

Evaluator Comments (Required for all ratings of “Not Demonstrated,” recommended for all others, particularly “Distinguished.”)

Comments of Person Being Evaluated (Optional):
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Rubric Signature Page

Speech-Language Pathologist Signature Date

Principal/Evaluator	Signature	 Date

Principal/Evaluator	Signature	 Date
(Signature indicates question above regarding comments has been addressed)

Note: The speech-language pathologist’s signature on this form represents neither acceptance nor approval of the report.  
It does, however, indicate that the speech-language pathologist has reviewed the report with the evaluator and may 
reply in writing.  The signature of the principal or evaluator verifi es that the report has been reviewed and that the proper 
process has been followed according to the North Carolina State Board of Education Policy for the Speech-Language 
Pathologist Evaluation Process. 
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